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Ahstr8.ct:
Th8 development of the infant from birth to four years ,.Jill
t~~

approximatRly parallel thA. stages of developm,:mt of

profounrily

retarded chilt1ren ':'nrolled in t.he Dovelopment Centers for
Minors (DCHM) in California.

Handi~arn1ed

The !'•'!tarded -::hild is a h1.nno.n being and
~hild.

may be assumed to have the same basic equipr.l?...i'c. as the normal

If

1-J~

expand and prolong the developmental st...:1ges of the normal child we

Hill be able to lead the DCHM chilri through these

st~c-=s

in slow 1Ttotion

to insure progress.
To develop a curriculum, an assessment of the abilities of the
child was necessary.

A. screening device :·Jas designed to measu!'e the

development of the child in fo'J.r a!'eas -- G!'os::; Mot.cr, Fine Motor,
So~ial,

and Language.

Skills leadine tm.rard ambula tion 1iere included in the Gr-oss Motor
arJ?.a; skills leading

tm~ard

manipll1ation of cbjects in snace

Her~

included

in the "!''ine Hotor area; skills leading toTi;•1 independ<Jn t living were
in~luded

in thG

~n~is.l ar~a, 't1hil~

ication ''mre included i.n t.he

skills

La.nsuaG~

lea.din~

area.

to im?rovement in commun-

'!'a.sks in the Soc:i.al area 1-1ere

divided :intn sub-g:roups of soc:la1 :ir:·tP-!'action, feeding, .:::.ressing, anrl.
toil~ting.

h'lnguage incl11ded two sub-groups -- Recepttve I;..mguc ze and

"Sxpressi,re Lanvw.ge.

Over 800 tasks were reviewec. from 18 s0,1rce~.
fifty-nine tasks 1-1ere finally cho2en on the basis of
The tasks were to be observable, describable, and

Three hundre·i and
c~ teria

established.

.::'w'=lopmer~tal.

The

tasks Here then ar:r'mged into areas mention<:!d above a..'!'lr: then "into levels

of develo:!=lment.

't'1:-1enty-tl\fO levels 0f

thE> orogress of develonment

develo~mr:mt ~~ere n~cessa.r7

suffir,~_ently
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to shmY'

to be useful :in the DC:HM'.

#

The tasks were org;·.nized so that the teacher could determine the
devel opment.al

l~v-el

of the child Hi th very li t.t.le demmd on the ch"i.ld.

Most of the assessment could be done by observation or with knowledge
of the child already possessed by the teacher.

A card for recording

the proeress and the assessment of the child r:ras designed that would
also give the teacher a graphic picture of the level of the child and
would also keep an ongoing recurd of the

pro~·ess

of the child with

little intern1ption of the normal activities in the classroom.
Each of the 359 tasks was listed on a separate 5x8 Activity Card.
Each Activit,y Card included the abbreviated r!escription of the
the area, the level, and a three

ch~racter

t-:::~.sk,

code desigrted for that task.

Under this information, a 'Dehavioral description of the tasks Has given.
Next, the tasks expected at the next level were listed, and then
suggested classrooTT! acti_ti ties associated T.d th the next level were g:tven.
The Activity Card Has designed so that •nhen a teacher cbserved a new
behavior in a child, he could refer to the card file to note the level
and area of the behavior and plan lessons or activities accordingly.
A. Gestalt. of 3.11 tasks is induded in the Appendix.

The tasks selected ·,1ere from
no effort was made to stoJ1dardiz8
for this study:

r~cognized

th~

sources .a..."1d l:>ec<>.usB of thi:s,

results.

There 'irere three purposes

(1) To provide a tool for the teachers in the DCHM that

1-1ould all.or,t th.P.m to look at thP rlevelopmemt.c.l levels of thl'l chtldren;
(2) To assP.ss the funct5 r.-:·: "1g levt:>.l of the children; and (3) To proVide
information about the

curricu.11·~~"

;;ui t..:,'--le for the various levels of

development.
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CHAPTER I
INTRODUCTION
Recent developments in the State of California pertainj_ng to

th·~

care of the profoundly retarded child have had an impact on education
:r:-.:.-ograms throughout the State.

Until 195~(, a profoundly retarded child

was placed in a State Hospital for total care.

Because of the strain

on the family as well as the cost of institutionalization, the State
Legislature authorized. a pilot program to study the results of placing
these children in a Day Care Center for the Handicapped.

The study

:i.ndicated that much more could be done with these children if they were
kept at home and given specialized training in the Day Center.

About

20% were transferred to higher programs such as T. M.. R. at the end of
the year.

Less than 1% were transferred to State Hospitals.

(Cole:

Unpublished dissertation - 1971)
In 1967, legislation was passed that established the present
Development Center for Handicapped ~~nors (DCHM) program.

It recognized

the benefit of the program to the family as well as the benefits to the
child.
'~ 1664-5.1 The purpose of the Legj_slatu.re in enacting this article
is to continue these development centers for physically handicapped and
mentally retarded minors having successfUlly demonstrated that there is
a need for such facilities to help these children from an early a~e,
that such development centers prevent the breakup of' homes through
respite from continuous 24 hour care of severely handicapped minors,
that such development centers effectively relieve parents to engage in
work, that the centers reduce signi:fica,'1tly the demand for institutional
placement, and that the centers are accessible to families without
causing the physical dislocation of minors from their families." (Ed.
Code. Calif. )

Development Centers became the responsibility of the school districts
requesting such centers and the programs became the responsibility of
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the Special Education Department of the District.
At the present time there are 54 centers in California located in

39 school districts or County offices with a total enrollmen-:.; of 1500.
(Report of California State Department of Education to the Advisory
Board of the IX:!HM - Feb. 15, 1972, Palm Desert, California.)
With the enactment of the DCB}i program, the care and training of
the retarded became the responsibility of the educator rather than the
medical profession.

This responsibility created a need for the educator

to develop new skills and a new curriculum in the area of the profoundly
retarded.
Workshops, institutes and other planning sessions for the personnel
involved in development centers were conducted by the California State
Department of Education in cooperation with the University of California
at Santa Cruz in an effort to introduce personnel to the techniques
utilized in training the profoundly retarded.

These workshops were

primarily concerned wi tb behavior modlfication and prescribing
indivio~al

instruction.

These workshops were successfUl in that

personnel returneCl. from them with skills in mvdifying bizarre behavior,
helping a child. feed and dress him.self', and other skills requiring a
one-to-one relationship.
present~

Some system of behavior modification is

used in 90% of the centers (Survey reported to the Advisory

Board, February 1), 1972, Palm Desert.)
Educators found that through these techniques, they had control of
the individuals in the class well enough to begin to deviate i'rom the
one-to-one instruction and begin to expand to small group instruction.
They found they must plan a program for the group that would be meaningful and in keeping with the gener'al plan of i:J.dividualization.
-2-

The time

spent in group activities was many times as great as that spent

~:.n

individue.l instruction -- hence the child benefited greatly when
grc.u.p instruction was coordinated wit.h the individual instruction.
Group activities provided the child with the opportunity to
observe his peers in the successful accomplishment of tasks and through
this observation, to learn through imitation.
A program for small

gro~ps

must be carried out by either the Permit

teacher or the attendant, since one of them would be working
individual and the other with the rest of the class.

w~th ru1

A planned program

of activities necessary for the development of the child directly related
to the child 1 s abilities will hasten the success of his individualized
program.
Statement of Problem:
A curriculum is urgently needed for the Development Centers for
Handicapped Minors.

As with any curriculum, it should be based on a

theoretical background.

It should include a method of determining the

fUnctioning level of the children enrolled.

It should include a

suggested program based en the :functioning level of the children.
Finally, it should provide for an ongoing measu.rement of the program.
A curriculum must be based on a theory of learning and requires a
lmowledge of

the levels of functicning of the children involved.

To

be effective, the teachers involved in working with the curriculum must
be

}~owledgeable

of the

cur~icula,

of measuring its effectiveness.
DCin~

and lastly, there must be a method

There has been nc

other than that of individualized instruction.

curriculum for the
There has been no

program for training of teachers tc worlc with groups of profoundly
retarded children.

There has been no effective method to measure the
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levels of functioning of ttc profoundly retarded child.
At the Der:ember 15, 1970 meeting of the Advisory Board of the
DCHM's, after visiting many
11

ce~ters,

~nairman

Allan Teodter stated:

While there is high dedication on the part of the staff, many did not

have a good concept of what their base-line goals for the children
really were, and that they were approaching their tasks with good
intentions but with lack of structured programming."

(Minutes of

meeting, December 15, 1970, State Building, San Francisco.)
Purpose of the Study:
The purpose of this study is to place a useful tool in the hands of
an a&J.lt who is in charge of a group of children enrolled in a OCHM
program in California.

This tool will c::.id the adult in the assessment

of abilities and inabilities of the children.

It will provide tasks

that are developmental in nature, observable in the
of the

cJ~ssroom

and simple

enou&~

no~al

activities

to be described in behavioral terms.

The tool includes a method of recording successful accomplishments that
are meaningful to the adult but the recording will not be time consuming.
A cross-file reference of the tasks and their levels will be part
of this tool.

Ii; will allow the adult to easily locate suggested class-

room activities that are correlated to the behaviors observed.

'Ihis

tool w-.1.11 allow the adult to gather information about a child that will
-Je eqvally as meaningful as that gathered by a :psychologist in a formal
testing situation.
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CHAPTER II

Review of the Literature
History of the Development Centers for Handicapped Minors:
Society tends to codify systems of values and behaviors.
Individual behaviors that deviate from the mainstream of society's
"code" pose a challenge to society.
deviance in many weys •

Society tends to deal vrith

The first attempts are usually to prevent or

correct the minor deviancy through education or admonishment.

However,

extreme deviancy has often been destroyed or isolated; for example,
the death penalty for extreme deviation has only recently been outlawed -- and the issue is far from over.

In ancient times the "idiots"

were thrown into the Eurotas along with the feeble.

In modern times,

state Hospitals have been California's way of isolating the retarded
child from the rest of society.

But now, because of the high cost

of keeping such a child isolated, he is being sent back into the
community.

It is ironic that the reason for the return to the

conmmnity is financial instead of humanitarian.
Regardless of the reason, society itself is in the process of
changing.

The changes have manifested themselves in legislation from

the state level -- to ask schools to assist in furnishing an educational program for the profoundly retarded.
state Department of Education report,

11

According to a California

A Third Report on Mentally

Retarded and Physically Handicapped Child Care Centers", Sacramento
State Printing Office, 1964, in December 1947, Mr.

z.

Gullege,

Executive Secretary of the Joint Interim Committee on Educational
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Rehabilitation of Handicapped Children and Adults, requested the
state Department of Educa.tion to survey the nuniber of mentally retarded
and physically handicapped children served in the regular child care
programs for the purpose of ascertaining the feasibility of establishing centers for the profoundly handicapped child.
In July 1959, Senate Bill 740 approprtated $46,613 for the
operation and maintenance of four child care center pilot programs
for the handicapped children, ages 2 - 16.

However, no school district

made formal application because of the Bill's inadequate funding.

At the 1961 session of the Legislature, Senator Alan Short introduced legislation which modified the parent fee schedule to conform
with the schedule of fees for regular child care centers, adjusting
the maximum family income ceiling for charging of fees, and doubled
the amount of· average hourly support from the State.
On July 26, 1961, the establishment of a pilot center by the
Stockton City Unified School District was approved, and began operation
on September

15, 1961.

This pilot program enrolled five children.

Senate Bill 44; :Ln 1965 brought additional modifications to the
program.

The pilot status was discontinued and the continuance of the

centers was authorized.

The centers operated under the new name of

Development Centers for Handicapped Minors, and the number of centers
authorized was increased to

ei&~t.

Money was authorized for these

centers with transrcrtation and consultant services provided by the
State.
As stated previously, a preliminary study of the original fcur
centers (stockton, Oakland, Santa Clara County and Monterey County)
was made.

It was found that 20 percent of the chjldren were moving

-6-

:into higher levels of training.
classes.

Three children returned to regular

Less than 7/lOths of one percent were transferred to state

Hospitals.

This indicated that the more severely handicapped children

were staying home rather than being sent to an institution.

In view

of these accomplishments s more centers and more funding vTere authorized.
Senate Bill 242 (1967) apportioned funds at

$1.75 per hour, per

child for operation of the Developmen~ Center; alloted $675 per- child
for transportation costs based on a 2)0-G.ay year; established reasonable and uniform standards; dele·ced fees paid by parents; established
adminiRtrative procedures at the County level, and most important,
recognized res11ite for parents and the :yrevent.:on of the breaJr. -1.1.p of
homes as a legitimate purpose of the centers.

(Cole: 1971)

The Education Code of California was revised to set up the
folloVTing guidlines:
"16645.2. The governing -oody of any school district or a county
superintendent of schools with the approval of the county board of
education is authorized to establish and maintain, upon the approval of
the SUperintendent of Public Instruction, one or !llOre development
centers for physically handicapped ~1d mentally retarded minors between
3 years ~~d 21 years of age residing in, and in the cu3tody of persons
residing in, the district or county. The governing body or councy
superintendent shall determine the hours, days, and months during
whicl1 the development center is to be maintained."
"T'ne establish.'!lent and maintenance uf any development center for
handicapped and mentally retarded minors by the county
superj_ntendent of schools shall be underta1~en subject to the prior
approval of the county board of education, upon the application of
one or more school districts u_n.der his jurisdiction, and such establi.shment and maintenance shall be upon such terms and conditic~:.ts as
may be provided for in a written contract between the county superintendent of schools and ·i;he governing body of a.."ly school district.,

l)hysical~v

The California Adrrd.nj_strative Code, Title 5.• sets the criteria
for eligibility.
810]. Eligibility of Children for Admission. (a) The governing
board shall appoint an admissions committee consisting of at least
11
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,-__<.·'·\'<.

three members.
(l)
(2)

(3)

The followiiJ.g persons shall be members of the committee:

A licensed physic·:is.n.
A perscn serving as the supervising head teacher of the
develop ncnt centeJ~ for wh:l ch the child is being considered
for admi;::;;;ion.
A person who is a psychologist hclding a credential
authori~t.ing admission "to a special program.

(b) The admission of a handicapped minor to a development center
shall be made upon the recomr.uendation of the admissions committee. The
continuance of the minor ir. the program is subject t.c periodic review
and reconunend.ation of the admissions connnittee.

(c) The determination of eligibility of a minor for admission to
a deyelopment center shall include exa."Tlinations given by a psychologist
or psychometrist and a licensed physician. A minor may be eligible if
all of the following apply:
(1)

(2)

(3)

He is found to be ineligible for enrollment in a regular
day clasp..
He is found to be ineligible for enrollment in a special
education program maintained, or authorized to be
maintained, by a school district or county superintendent
of schools.
He is found to have one or n~re of the following conditions:
(A)
(B)
(c)
(D)

Serious impairment of locomotion;
Severe orthopedic condition;
Other severe disabling conditions ·i-nich have as their
or1g1n mental retardation and/or physical impairment;
Severe mental retardation.

(d) One .::riterion for eligibility for admission to a development
center is the ability of the minor to rJarticipate in at least one
aspect of the I)rogram without danger to himself' or others in the
performance of daily activities."
Society is to be applauded for finding another solution to the
problem of what to do with the mentally retarded other than destruction
or isolation.
Developmental Theory:
A child knows his environment by the way his environment acts on
his sensory receptors.
received

thr~..-gh

His sensory receptors send the sensation

the environment over pathways to and from the brain,
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thus the environment is essential to learning.

The development of

the brain is the result of the interaction of the brain vTith its
environment.

The brain receives a message from the senses in little

bits and pieces of i.nforruation and processes and integrates the
messages in such a way as to form a picture in the brain that will
result in a unified response.

For example, a child will learn to

discriminate between two objects in order to select the one that gives
the most. I'leasure.

He learns to tell objects apart on the basis of

their history of providing satisfaction.

1-Joolman (1965, p. 131) states

that "Behaviors which produce the greatest amount of need-satisfaction
per unit of energy expended tend to perseverate; these ultimately
attain fairly stable behavioral equilibrium and
most efficient behaYioral modes. 11

direct]~

reflect the

From this we can see that the

child begins to explore his environment through the rancom movements
of his 1:ody -- perhaps as a result of reflexes or as a result of
tension.

As these random movements

produ~~

c:-.tisfaction or a reduction

of tension, the child 1,rill tend to try to ::·-r-: :.:)duce them.

The pathways

to the brain are thus initiated through random movements of the 1)ody -the adaptive action that spawned the mind was, in turn, dependent

Ul)On

sensory input.
Getw.an (1965), an optometrist, presents his theory of Cievelopment.
as a network of beads, each bead having a unique characteristic.
first rovr of beads are labeled "the innate response system," which
includes the startle reflex, the tonic neck reflex, etc.
sul•sequent row is another system built on the

prece("~.ng

Each
rm-1.

T'ne

implication of this theory is that the reflexes form the initial
learning situation and subsequent learning is dependent upon the

His

preceding system.

Piaget (Flavell, 1962) agrees that ther8 are

reflexes -- and the ones listed by Getman -- upon which intellig,.~ace
depends.

He only argues that the orEa.nism does not passively receive

the external stimuli but that the organism actively seeks the experience
that is necessary for mat:..:.ration to ta.:-~e place.
happen just because ,.,e gro•r older.

Maturation does not

He start with what is essentially

a. vegetable with reflexes a..'lld build a.11 active, e:-."J)loring tntenti ondirected and distinctly

h~~

being.

Other authorities on learning do not disagree with the concept
that learning begins in the central nervous system and is built on the
reflexive action of the infant.

Ayers (1965) theory is basad on the

inp~t to the brain by actions rather than a stress of reflexive action.

She does not discount the environmental ini'luence.

Hovrever, she is

more concerned with the internal intee::raticn of sensory input.

She

says, "The environment within which the human being functions becomes
known to him by its acting upon his rr..a.ny sensory receptors.

r:tne

c<:~:';:rally located brain receives all of the isolated elements of

information n.nd processes tb.em in such a manner that the organism has
the total picture and is acle to e~it a. unified response.

It is the

function of the central ner-rcus system to filter, organize, and
integrate the mass of senso~..:r information so that it might be used for
the development and execution of the brain's function.
functions is learning."

One of these

(F. 43)

D. 0. Hebb' s ( 1965) t~heory of the development of intelligence
concerns the transmission of electrical impulses from one part of the
nervous system to another eYer path-vrays which become increasingly
integrated in the course of ezperience as they are used over and over
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in orderly fashion.

Hebb 1 s statements are similar to those of Getman

and. Ayers as relates to the lea.rn1.:ng process and only differs with
Piaget in that he does not stress the active participation of the
organism in the integration4

Hebb stresses that when a particular

sensation is experienced over and over, some of the cortical cells
witt-in the brain begin to be organized into a single corresponding
functional unit called a cell assembly.

A single

perceptual

experience will cause a large number of these cell assemblies to be
activated.

He attributes the inefficient learning of an infant to

the lack of control over a large number of cell assemblies.

The

cells must become integrated with each other so that they produce
dependab..1.e precepts 'Which are like firm building blocks upon which
other precepts can be built.

Learning, then, grows from cell

assemblies to a "phase sequence 11 and then to a "phase cycle. 11

These

phase cycles integrate sensations through a variety of receptors
pathways permitting more and more complicated and organized perceptions.

Thus as a hmnan being grows more and more mature, learning is

faster and faster.
Hebb 1 s theory, along with the other studies thu: far, indicate
that if learning starts in the reflexive movements of the child and
develops over pathways, stages, afferent and efferent flows, or "beads, 11
the process must be based on the continual, orderly, repetitive, and
rhythmic patterns, building each concept or task on the f'irm base
established by previous patterns.
Buhler (1929) states that any organism with plastic and adaptable
systems such as a human being have to perfect themselves by practice.

A child experiments with things, looks at them, smells them, and does

-11-

everything with them to get to knovr them better.

He is perfecting

his sensory-motor process and is learning to match sensory data wi·th
motor d.ata.
Kephart (1965) d.evelops his theory along the same lines as others
in that the development begins with the reflexes and builds on them.
The movements become more integrated with practice and allows the
infant to move purposefully and smoothly rather than haphazal"dly and.
restricte.J..

The child begins to develop balance because of the control

he begins to have over his muscles and because he is able to function
more effectively in i..his position •

He is able to explore space and

develop e.nd understanding of his bod.y -- where it is, how it moves,
and what space it occupies.

This is the result of the input derived

from body movement and movement exploration.

TM.s provides us with

interceptive feedback data -- vestibular, kinesthetic, and tactual.
Kepha:-t (p. 90) insists that

11

a stable body schema depends UJ?On the

sequential development of an integrated motor awareness to which other
sensorJ schemata (haptic, visual, auditory, etc.) are subsequently
matched."
Tne development of a profoundly retarded child is similar to the

development of the

"normal'~

child.

The retarded child might be assumed

to have the same basic equipment as the

11

normal" child.

Each child

comes into th1s world with a "basic set of inherent characteristics
that he !:rust have in order to belong to the species homo sapiens.

Thus

the development of the retarded child ITay be different in that he
develops at a slower rate, but reaches his maximum capacity at a·bout the
same chronological age as the normal person.

If the above premises

are true, vTe rust expand and prolong the developmental states and
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lead the profoundly retarded child through these stages in slow motion
in order to insure progress.
Herman E. Spitz (1963), in comparing retardates versus normals,
states that retarded take longer to induce changes in cortical cells.
Once stimuli are induced and the cortical cells modified, it takes
longer for these cells to return to their previous state.

F'll'ther, in

retardates, once the stimuli induces a change in the cortical cells it
is more difficult and takes a longer time to switch stimuli away from
these particular cell traces or

current patterns and form new, or

different traces or patterns.
Development Scales:
The two main sources of information on early development of
infants and young children are biographies and developmental studies.
Tiedemann, as noted in Kenna et al ( 1970) , is credited with the first
biography; Derdn, Taine, C!hampneys, Preyer and Moore, all in the late
1800's also published "biographies of their own children.

Biographies

dropped in popularity 'When the use of more scientific methods became
the vogue.

Piaget ( 1936, 1937 and 1945) has been the onzy prominent

person to write about his own children in recent times.

Each biographer

saw his child in a different light -- some saw their child as a young
philosopher (J.ioore), some as a miniature adult (Taine), and some
attempted to give unbiased reports of their child (Piaget). Biographies
were not subject to detailed analysis of their content but they did
contribute much information concerning the emotional representations
and problem solving techniques that are not possible through momenta...7
observations and the establishment of early tasks.
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Developmental studies began with Binet (1907) with his initial
work on intelligence testing.

He included tasks for the very young

(such as following a lighted match) but eliminated this task in his
later revisions.
at the

Kuhlmann (1912) revised the Binet to include tasks

3, 6, 9, 12, 18 and 24 months level. The difficulty in

administering and scoring caused this revision to fall into disuse
after the Stanford revision was published.
Wechsler published his intelligence tests for adults and began to
revise his scale$ downward until 1967 when he published the WPPSI
Wechsler Preschool and Primary Scale of Intelligence.
provide tasks below the age of four years.

He did not

He felt that it is not

possible to measure the "global intellectual capacity' at any younger
age.
Arnold Gesell (1925) published the first scale of infant behavior.
This was based on observations at the Clinic of Child Development of
the School of Medicine, Yale University.

Infants and young children

were studied with parental cooperation, in the home, in well baby
clinics and in the service division of the Guidance Nursery at Yale
Clinic.

This was perhaps the most exhaustive study ever made.

Motion

pictures of the behavior of hundreds of children were made a.'l'ld studied.
Scales were developed from the study of these pictures.

Every scale

studied in this paper included either a reference to the Gesell
studies or tasks identical to tilose of Gesell.

One of his (Gesell)

latest books "Developmental Diagnosis" (1962) is essentially a manual
fo~

the use of the Gesell Scales.

ages of

4, 16, 28,

24 and 36.

Behaviors were given for the key

and 40 weeks, then also for the months of 12, 18,

The behaviors were divided into four catagories:
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Motor,

Adaptive, Language, and Personal-Social.

Developmental ages were

derived from the examiner's general impression of the infant's
responses and the age-level most characteristic of the response.
Psyche Cattell (1940) published the Measurement of Intelligence of
Infants and Young Children using many of the tasks of Gesell, particularly in the Adaptive and Language areas.

The format of the scale is

similar to the Binet -- in fact the later tasks are directly taken from
(and attributed to) :Binet.

The tasks start at the 2 month level and

progress monthly to 12 months.

The levels are two months apart to the

age of 24 months, then three months to 30 months.

Each level consists

of five tasks.
The Bayley Scales of Infant Development ( 1969) were revised from
her original scale published in 1933.

This revision was standardized

on 1,262 children equa1.ly divided among 14 age groups, 2 through 30
months.

This scale consists of 163 items on the Mental Scale and 81

items on the Motor Scale -- a total of

244 i terns.

The mental Scale

was designed to assess sensory-perceptual acuities, and discriminations; the early acquisition of "object constancy", memory, learning,
and problem-solving ability; vocalization.s; and the early evidence of
the ability to form generalizations and classifications.
Scale is designed to measure the control of the body.

The Motor

The original

design called for fourteen age levels from 2 to 30 months at the ages
of 2, 3, 4, 5,

6, 8,

10, J~

15, 18, 21, 24, 37, and 30.

Bayley recommends the use of age equivalence for scales measuring
the retarded or other exceptional child.

The age equivalence are given

in months based on the average success of an age for that particular

item.

The ages were averaged resulting in an age norm in tenths of
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months.

Each item is assigned an s.ge level -- that is the arithmetic

mean of the ages of subjects successfully passing that item.
of ages of the subjects for that item is also given.

The range

For example:

the tasks Mid-line skill requires child to bring hands together at midline.

The average age for this skill is

7 to 15 months.
to 10 months.)

9· 7 months with a range from

(It was assigned in the scale presented in this paper
The Bayley Scales represent probably the most com-

prehens:l.ve standardized study made of scales for infants.

It requires

from 45 to 90 minutes to administer.
Frankenburger and Dodds developed the Denver Developmental Screening Test

(1969) for use

six years.

in assessment of children from one month to

It was designed to be simple to administer and easy to score

and interpret.

It was divided into four areas:

Personal-Social and Language.

Gross Motor, Fine Motor,

Many of the items could be scored by

observation of the teacher or the parent.

The format of the scale is

ideal in many respects -- it provides a profile for an individual child
that will indicate the area and the level in which the child is
functioning.
the norm.

It will also allow for comparison of the deviation from

The major objection is in the lack of items in the language

area and the ls.ck of a definitive measure.
by a bar.

Each task is represented

The length of the bar varies according to the range of ages

of children showing success at that task.

The left end of the bar

indicates the level at which only 25% of the children were able to pass
the task.

The right end of the bar indicates the level at which

of the children were able to pass the task.

90%

This is connnendable for

interpretation to the parents to indicate the range, but when it is
required that a developmental age be reported, it is difficult to
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obtain.

For example:

The item "Separates from Mother Easily" indicates

that 25~ of the children tested passed at 23 months while it was not
until 57 months were

90%

able to pass -- a span of 34 mont.hs.

Edgar Doll (1.947) developed the Vineland Social Maturity Scales.
It consists of 8 catsgorical designat:i.ons wtth ll7 items.

"Each item

is conceived as representing a general growth in social responsibility."
The value of the items is determined by the extent to which they reflect
independence in personal activities.
of average age norms.
categories are:

The items are arranged in order

The age range is from birth to 3 5 years.

The

Self-hel.p general, self-help eating, self-hel.p dressing,

self direction, occupation, communication, locomotion, and socialization.
Items from other sources (Lillywhite, Illingsworth and others)
were used in this paper
selected.

when the items suggested had not already been

For example, Illingsworth mentioned tasks of pulling a

wheeled toy at 18 months.

Neither Gesell, Bayley, Doll or Cattell

mentioned that task specifically.

Since it was a task that was observ-

able, describable and developmental, it was used in this paper.
AppendiX I gives a breakdown as to the number of tasks and their
sources selected from the literature and used in this paper.
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CH..~PTER

III

Procedure
To provide a useful tool to the teacher in t.he Development Center
for Handicapped ~inors involves three concerns: (1) There must be a
method of evaluating the ~lnctioning level of the child; (2) There must
be a simple method of plotting the progress of the chtld; and (3) There
must be classroom suggested activities for the teacher to follow.

All

of these must be arranged and organized so that the time spent in the
assessment, plotting the progress, and the activity planning are at a
minimum..

This project was desi.gned to develop tools related to the

three concerns listed above.
11

There is no short cut to developmental assessment.

It can only

be done against a thorough lmm-1ledge of the normal and of variations
of the normal.

It must be based on a careful detailed

histo~J,

physical

and developmental examination and i.Tlterpretations of the findings against
the background of' knowledge of the difficulties of predictions."
(Illingsworth 1962, p. 40)
The assessment of the functioning level of the profoundly retarded
chtld is important because it is believed to be actually detrimental to
the child to start training if he is not ready, or if the level of training exceeds his developmental level.

(Flory 1957 - Kuglemass 1954)

The Evaluation Instrument
Four functional areas of development were considered:
Fine Motor, Social, and Language.

Gross Motor,

Most normal activities of daily

living fell 1dthin these fo'lr areas of development.

Tasks from these

four areas were selected from 18 sources: either existing scales such as
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the Gesell Developmental Scales, the Cattell Measuren< ·nt of Intelligence
of Infants and Young Children, the Bayley Scales of In:f'ant Development,
or the Vineland Social Behavior Scales, or from other experts in various
areas, such as Ayers for perceptual motor, Benberg for

dai~

living

skills, Lillywhite for language, Binet for tasks in fine motor, Cratty
for gross motor, ID.ingsworth for social living, even to a tape recording obtained from a visiting therapist who had no record of the person
speaking, only that the tape was of the cries of retarded in:f'ants
comparing those cries with the cries of the normal infant of the same
age.

over eight hundred tasks were reviewed.
Tasks whose ultimate goals were ambulation were placed in the

Gross Motor area.

Tasks whose ultimate goals were skills necessary for

social interaction as well as self-help skills leading toward
independence were placed in the Social area.

Tasks whose ultimate goals

were communication -- verbal as well as non-verbal--were placed in the
Language area.

There were some tasks remaining that were in a grey

area between Gross Motor area and the Social area that led toward
success in both areas.

These particular tasks required the manipulation

of objects in space and the development of skills in eye-hand coordination.

These tasks were placed in the Fine Motor area.

The tasks which

could be listed under each functional area were relatively specific and
independent for each function; therefore over-lapping of tasks among the
functional areas was minimzl!ld.•
Tasks were arranged in order of progression into levels of
development of the normal child and into the areas mentioned aboYe.
Duplications of tasks and conflicts as to the developmental levels were
apparent.

Both concerns were resolved in the following manner:
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Tasks

~

.,

4

•

•

~

'

"",::

'

•

-'

•

•

from Gesell were used for prime consideration because of the length
depth of his study.

?~d

It Has also noted that many of the other. sources

quoted from or duplicated tasks from the Gesell studies.

Tasks from the

Bayley Scales and Cattell Scales were the next main consideration because
their respective scales included tasks in the earlier levels of development and

tht~ir

scales Here st.andardized.

Tasks from the remainder of

sources were used where their tasks were supplemental to the sources of
Gesell, Cattell and Bayley.
Tasks were listed for each month from one to forty-eight months,
but a close study indicated fewer levels
planned.

Tasks in the later months

~rere

~xere

needed than originally
Since the

relatively few.

primary purpose of this study was to provide tasks in developmental
order, the assignment of tasks to levels equal in illonths to the normal
child was not binding.

The levels 1-vere to be points of reference only ..

A decision was made by the autho"!" to label the

le~rels

i.n

in~rements

of

one month for the first t-v1elve levels; increments of t•10 months .for
the next

t~~ee

levels;

inc~ements

of three months for the next four

levels; a.nd increments of six months for. the last th:ree levels.

This

!'esulted in 22 le,;·els, labeled 1, 2., 3, h, 5, 6, 7~ 8, 9, 10, 11, 12,

14, 16, 18, 21, 24_, 27, 30; 36, h2, and 48 mont.hs.
into

t~e~e 22

Tasks 'iTere adjusted

levels.

A structure of the screen·Lng too!. ·~r2.s des~_gned consisting of

tasks for eQch of the 22 levels -- a possible total of

2h

tasks Her~ divided into

5 tasks

528 tasks.

fo:r the Gross Motor area,

5 for

24
The

the

Fine Mot-..o:- area, 6 .for the Social area because this area included
tasks in feeding, dressing, toileting, and gener2.l social sld.lls
nP-r:f'lssary fo"!" daily living; and 8 tasks fm• the Language area -- four
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tasks each for Receptive Language and Expressive Language.
Tasks were finally selected on the following criteria:

(1)

They

must be observable by the teacher; (2) They must be described in
behavioral terms; (3)

They must be development:'ll in nature -- that is

they must be dependent on or lead to another task.

They were also

selected on the basis that they would allow the teacher to observe and
record the successful accomplishment of the task in an informal manner.
No task was selected that would require the teacher to assume the role
of a psychologist and require the child to perform the task on command.
The Activity Card
Each task selected from the eighteen sources was assigned to an
area and a level, and each task was stated in observable behavioral
terms.

The description of the task was usually rather lengthy, and tr

assist in quick identification, the description of each task was
abbreviated to two or three words.

A 511 x 811 Activity Card "Was made for

each task in which the abbreviated form of the task, the area, the le rel
and a three character code assigned to that task was listed on the top
line.

The statement of the task in behavioral terms was entered on the

second line.

The three character code consisted of a Capital letter, G,

F, S, or L, corresponding to the areas Grose:; Motor, Fine Motor 1 Social
or

Ian~~ge;

a number corresponding to the level of development, and a

e.mall letter corresponding to the particular task in an area.
example:

For

a task coded 11 F 6 b" would refer to the Fine Motor (F) area,

the 6th month (6), and the second task listed (b).

The Activity card

was designed for quick reference when a new task was observed and to
assist the teacher in quantitatively assessing the level of development
of the child.

Table I illustrates the card "F 6 b."
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TABLE I
SAMPLE ACTIVITY CARD

Grasps Object if in Line of Vision

Fine Motor

Six Months

F6b

Observable Behavior:
When child sees object, will reach for and grasp that object.
Next Behavior:

a.
b.
c.
d.
e.

Eyes Lead
Secures Two CUbes
One Hand Approach
Pulls Peg from Peg-board
Thumb Opposition

Classroom Activities:
a.
b.
c.
d.
e.

See F 5, Classroom Activity b.
See F 5, Classroom Activity c.
See F 4, Classroom Activity b.
Encourage pulling pegs from peg-board at this level. See F 12,
Classroom Activity b.
Hand puppets will increase thumb opposition as well as increase
the desire for language.

-22-

Plotting the

Progre~

A scoring device in the form of a grid was developed in which the
24 rot-1s provided for the

24 tasks in the four areas previously mentioned,

and 22 columns proVided for the 22 levels.

i~en the tasks were placed

in the appropriate areas and levels, there were still some levels at
wh'i.ch there were only a few tasks.
full component of

It was decided to allow for the

24 tasks for each level and to fill in the blank

levels at a later time when additiunal tasks woQld be observed.

Plus

marks (+) were placed in the grid to indicate an absence of a task for
that area at that month level.

It was felt that there were sufficient

tasks at each level and in each area to adequately describe the behavior
and assess the developmental level of the children in the Development
Center.
The grid (Table II) provides a graphic representation of the tasks
listed in thts study.

The teacher is 1.nstructed at the initial interView

to observe the behaviors of the child and solidly fill in the appropriate
squares.

Developmental ages in each of the four areas are obtained by

noting the highest level at which two or more tasks were completed.
The mean developmental age is obtained by finding the arithmetic mean
of the four areas.

The only significance attached to the developmental

age is to report this figure to the state agency on the admission and
discharge forme

(See Appendix IV).

The teacher is instructed to solidly fill in the appropriate
square of the task that was observed during the last formal evaluation.
When a ne~\1 task j_s observed, the teacher is instructed to fill in the
appropriate square with the date of the observation.

When the task is

observed the second time, the square is to be partially filled in using
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Entry

~ddely

spaced lines.

At the time of the third observation of the

successfully completed task, the square was to be completely filled
in with the widely spaced lines.

Of course, if the task is never

observed, the square is left blank.

This procedure allows the teacher

to keep track of the progress of the child on a regular basis and will
be a consistent reminder of the areas to be stressed for each child.

Table III illustrates a completed Progress Card.
Three h1.md.red and fifty-nine tasks ·Here finally selected that met
aJ..l the criteria listed.

Chapter IV will list the results of this study

in a reproduction of the 359 cards containing the above information.
Appendix II contains the abbreviated tasks arranged in levels corresponding to the developmental levels in months of the normal child.

~~s

list will be used by the teacher in the initial evaluation of the child
because of its brevity.
arr~Jlged

alphabetically.

Appendix III contains the same list of tasks
Appendix IV contains the instructions to the

teacher for the use of the Progress Card.

It was realized that. when a

teacher observed the behavior of a ch:ild and entered the date of the
observation on the Progress Card, he would need to be aware of the next
behavior that would. normally be expected and plan class activ:t ties
suitable for the next level.

Reference to the activities card would

give him that informat"'.on.
The classroom activities listed on the activity cards were the
result of many brain-storrrd.ng sessions in Hhich three higi'lly skilled
teachers participated.

Suggestions from four teachers who field-tested

the tasks, observations made by the author in visiting many of the
Developmental Centers in California through his work with the Area VI
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PROGRESS CARD
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Administrators of Development Centers Connnittee, and the participation
of the Institutes held at Santa Cruz mentioned in Chapter II also
produced ideas incorporated in the activity cards.
The scoring device and the abbreviated listing of tasks were given
to four development centers in Southern California.

A total of 120

children 1-1ere "tested" on the basis of the observation of the teacher.
The teachers felt the results obtained were of benefit to them in that
more tasks were given for the lower levels of development
were available.

the~

previously

The tasks at the higher levels were felt to be helpful

to the teachers in their planning activities for the children..

Minor

modifications were made in the arrangement of the tasks so that the
recording would reflect the weaknesses and the strengths of the child
in certain areas.

For example, a portion of the rows were designated

for certain tasks in the Social area specifically for skills related
to feeding, dressing, and toileting.

Skills in receptive language

were separated from skills in expressive language so strengths or
weaknesses in these sub-areas Hould be more obvious.

Some tasks were

eliminated as a resu1t of the field testing because of the difficulty
in describing the tasks in observable behavior terms.

Instructions were given to the teacher to freely substitute the
stated task for a similar task equal in scope.
was selected labeled "Licks an Ice Cream Cone • 11

For example: a task
The intent of this Has

to demonstrate tongue control -- a task necessary for the development of
speech; but whether the teacher sa>-J the child licking an ice cream cone
or licking n sucker, or even sa;.: the child sticking out his tongue at
another child (or the teacher), the task was demonstrated and should
have been recorded.
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It is of paramount importance that the emphasis of thi.s paper was
not to measure the ability of the child per se, but to give the teacher
a tool that would assess the level of the child and also give some
suggestions for activities suitable for subsequent levels of development.
It

~·ras

also the intent to make this device a practical tool in the

sense that the time spent in evaluation and in planning was at a mininrum
-- a condition that many administrators and evaluators tend to forget.
The teacher is still encouraged to use his own talents in creativity and
originality in planning classroom activities.

The material presented in

this paper is only suggested and can be modified and expanded to fit
individual centers and individual teachers needs.
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CHAPTER N

THE

RESULTS

This chapter contains the details of each of the three hundred and
fifty-nine tasks mentioned in Chapter III.

Each task is entered on a

5x8 card (reproduced for this paper two cards per page).

The heading

for each card is the abbreviated description of the task, the area of
the task, the developmental level stated in terms of months of a normal
child's development, and a three-character code for quick reference to
the Progress Card.

A complete description of the task, stated in

observable behavioral terms is under the first heading.

Following this

description, tasks to be expected at the next level in the same area are
listed.

The final entry is the suggested classroom activities associated

with the list of tasks at the next level.
The teacher will use this material in a number of ways.

He will

be able to evaluate the functioning level of a child in the four areas
mentioned above.

At the time of the evaluation he will be able to note

the tasks expected in the developmental sequence.

On the same card will

be information that will enable him to plan a curriculum for the children
based on the needs shown.

Finally, he will have these cards available

for checking the progress of the children through observation of their
normal activities.

For example, if the teacher observes a new behavior

of a child in the course of normal class activities, he will be able to
identify the behavior by checking the description of the behavior on
either.the Gestalt list or the alphabetical list (Appendix II or III).
He will then refer to the Activj.ty cards for complete information in
terms of the developmental sequence.

From the information contained
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on the Activity Card, he will be able to plan appropriate classroom
activities based on the suggested activ:i.ties.

He will also note the

code number of the task and enter the date of the observation in the
appropriate square on the Progress Card for a current display of the
progress of the child.
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Gross Motor

Crawling Movement of Legs

One Month

G 1 a

Observable Behavior:
When on stomach and on ha-rd surface, child will make alternating
movements of legs.
Next Behavior:

a.

Begins to Lift Head
Holds Head Momentarily

b.

Classroom Activities:
For behaviors below

4 Ir•Onths, activities are on a one-to-one basis.

Gross Motor

Head Drops When Held

One M.onth

Glb

Observable Behavior:
When holding at shoulder, remove support of head.
one side.

Head will fall to

Next Behavior:
a.
b.

Begins to Lift Head
Holds Head Momentarily

Classroom Activities:
For behaviors below

4

months, activities are on a one-to-one basis.
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Gross Moto:r

Head Turns to Side

One Month

G 1 c

Observable Behavior:
When child on table prone, he will turn hea0. to free nose.
Next Behavior:
a.
b.

Begins to Lift Head
Holds Head Momentarily

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis •

.Arms Flexed or Abducted

Gross Motor

One Month

G 1 d

Observable Behavior:
When supine, arms will be folded across chest.
Next Behavior:
a.
b.

Begins to Lift Head
Holds Head Momentarily

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.
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Gross Motor

Hands Tight

One Month

G l e

Observable Behavior:
From birth to one month child will normally close hands like fists.
They will be normally open by third month.
Next Behavior:
a.
b.

Begins to Lift Head
Holds Head Momentarily

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.

Begins to Lift Head

Gross Motor

Two Months

G 2 a

Observable Behavior:
Child raises head from table and holds for several seconds.
Next Behavior:
a.
b.
c.
d.

Head Steady
Crawls Prone
Cross Pattern h1rident
Raises Chest

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.
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Holds Head Momentarily

Gross Motor

Two Months

G2b

Bal}avior:
-Observable
When held in a standtng posttion or held upright, head w-111 be held
up momentarily.
Next Behavior:
a.
b.
c.
d.

Head steady
Crawls Prone
Cross Pattern Evident
Raises Chest

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.

Head Steady

Gross Motor

Three Months

Observable Behavior:
Child in sitting position.

Head remains erect without wobble.

Ne.."rt Behavior:

a. Head Lag (some)
b. Rolls over
c. Head Up When Sitting
d. Arms in Un:i.son, SWimming Motion
e. Sitting Position Preferred

Classroom Activities:
For behaviors below 4 months, activj_ties are on a one-to-one basis.

Gross Motor

crawls Prone

Three Months

Observable Behavior:
When on floor, will move legs in altermating motion.
Next Behavior:
a.

Head Lag (some)
Rolls over
Head Up When Sitting
.Arms in Unison, swimming Motion
Sitting Position Preferred

b.

c.
d.

e.

Classroom Activities:
For behaviors below

4 months,

Cross Pattern

activities are on a one-to-one basis.

Gross Motor

Three Months

Observable Behavior:
Very· elementary alternating movement of arms and legs.
Next Behavior:
a.
b.

c.
d.
e.

Head Lag (Some)
Rolls over
Read Up When Sitting
Arms in Unison, Swimming Motion
Sitting Position Preferred

Classroom Activities:
For behaviors below l~ months, activities are on a one-to-one basis.
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Raises Chest

Gross Motor

Three Months

Observable Behavior:
Child raises suprasternal notch 2 inches from

ta~le.

Next Behavior:
a.
b.

c.
d.
e.

Head Lag (some)
Rolls over
Head Up When Sitting
Arms in Unison, Sw-lmm.ing Motion
Sitting Position Preferred

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.

Head Lag

Gross Motor

Four Months

G

4 a

Observable Behavior:
When lifted from supine position by arms, some head lag is apparent.
Next Behavior:
a.
b.
c.

May Lift Foot
Pulls to Sitting Position
Weight on Forearms

Classroom Activities:
a.
b.
c.

Hold child in standing }.)osition and encourage waL~ing motion.
Encourage exercise that will strengthen arm muscles.
No activity.

Rolls over

Gross Motor

Four Months

G4b

Observable Behavior:
While supine, child will turn from back to side.
Next Behavior:

a.
b.
c•

May Lift Foot
Pulls to Sitting Position
Weight on Forearms

Classroom Activities:

a..
b.
c.

Hold child in standing position and encourage walking motion.
Encourage exercise that will strengthen arm muscles.
No activity.

Head Up When Sitting

Gross Motor

Four Months

G4 c

Observable Behavior:
Head balanced while in upright position.
Next Behavior:
a.
b.
c.

May Lift Foot
Pulls to Sitting Position
Weight on Forearms

Classroom Activities:
a.
b.
c.

Hold child in standing position and encourage wallting motion.
Encourage exercise that will strengthen arm muscles.
No activity.
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Gross Motor

Arms in Unison

Four Months

4

G

d

Observable Behavior:
When supine,

al~

move in swimming motion.

Next Behavior:

a.
b.
c.

Lift Foot
Pulls to Sitting Position
Weight on Forearms

May

Classroom Activities:

a.
b.
c.

Hold child in standing position and encourage walking motion.
Encourage exercj.se that will strengthem arm muscles.
No activity.

Sittj.ng Position Preferred

Gross Motor

Four Months

G

Observable Behavior:
Prefers sitting position so that he may see.
Next Behavior:
a.
b.
c.

May Lift Foot

Pulls to Sitting Position
Weight on Forearms

Classroom Activities:
a.
b.
c.

Hold child in standing position and encourage walking motion.
Enccurage exercise that will strengthen arm muscles.
N'o activity.
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4 e

May Lift Foot

Gross Motor

Five Months

Observable Behavior:
\olhen held in a standing position, chi.ld may lift foot slightly.
Next Behavior:
a.
b.
c.

Reaches Unilaterally
Weight on Hands When Prone
Bears Some Weight When Standing

Classroom Activities:
a.
b.
c.

Place attractive objects near child that wi.ll encourage reaching.
No activity.
Hold child in standing position.

Pulls to Sitting Position

Gross Motor

Five Months

Observable Behavior:
With the support of examiner 1 s thumbs, child able to pull to sitting
posj.tion.
Next Behavior:
a.
b.
c.

Reaches Unilaterally
Weight on Hands When Prone
Bears Some Weight When Standing

Classroom Activities:
a.
b.
c.

Place attractive objects near child that will encourage reaching.
No activity.
Hold child in standing position.
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Weight on Forearms
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Gross Motor

,

'

Five Months

Observable Behavior:
When prone, most of weight on forearms - raising head.
Next Behavior:
a.
b.
c.

Reaches Unilaterally
Weight on Hands When Prone
Bears Some Weight When Standing

Classroom Activities:
a.
b.
c.

Place attractive objects near child that will encourage reaching.
No activity.
Hold child in standing position.

Reaches Unilaterally

Gross Motor

Six Months

Observable Behavior:
Child will reach with one hand more than the other.
Next Behavior:
a.
b.
c.
d.

Hands Very Active
May Bear Weight on One Hand
Sits on Floor With SUpport
Bounces with Enjoyment

Classroom Activities:
a. Place attractive objects around room to stimulate activity.
b. No activity.
c. Balance activities necessary toward walking starts in this
position. Encouragement in this area is essentiaL
d. No activity.
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Weight on Hands When Prone

·

·

Gross Motor

Six Months

G6b

Observable Behavior:
When prone, chest and upper part of abdomen off table or floor.
Next Behavior:
a.
b.
c.
d.

Hands Very Active
May Bear Weight on One Hand
Sits on Floor With Support
Bounces with Enjoyment

Classroom Activities:
a. Place attractive objects around room to stimulate activity.
b. No activity.
c. Balancing activities necessary toward walking starts in this
position. Encouragement in this area is essential.
c. No activity.

Weight on Feet When Standing

Gross Motor

Six Months

Observable Behavior:
When held in standing position, most of weight on feet.
Next Behavior:
a.
b.
c.
d.

Hands Very Active
May Bear Weight on One Hand
Sits on Floor With Support
Bounces with Enjoyment

Classroom Activities:
a. Place attractive objects around room to stimulate activity.
b. No activity.
c. Balance activities necessary toward walking starts in this
position • Encouragement in this area is essential.
d. No activity.
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G6 c

Hands Very Active

Gross Notor

Seven Months

Observable Behavior:
When supine, hands very active in movement, etc.
Next Behavior:
a.
b.
c.

Creeps on hands and Knees
Hand Preference
Sits on Floor Unsupported

Classroom Activities:
a. Place child on hands and . _,~;;es with attractive object near by
to encourage movement.
b. No activity.
c. Use rewarding activity to extend sitting position to increase
proficiency in this area.

Gross Motor

May Bear Weight on One Hand

Observable

Seven Months

G7b
---

Beha~~or:

When prone, may use only one hand to raise chest

f~om

table.

Next Behavior:
a.
b.
c.

Creeps on Hands and Knees
Hand Preference
Sits on Floor Unsupported

Classroom Activities:
a. Place child on hands and knees with attractive object near by
to encourage movement.
b. No activity.
c. Use rewarding activity to extend sitting position to increase
proficiency in this area.
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Bounces With Enjoyment

Gross Motor

Seven Months

G7 c
---

Observable Behavior:
When held in standing position, bounces with pleasure.
Next Behavior:
a.
b.
c.

Creeps on Hands and Knees
Hand Preference
Sits on Floor Unsupported

Classroom Activities:
a. Place child on hands and knees with attractive object near by
to encourage movement.
b. No activity.
c. Use rewarding activity to extend sitting position to increase
proficiency in this area.'

Sits on Floor With SUpport

Gross Motor

Seven Months

Observable Behavior:
Hands needed for support when sitting.
Next Behavior:

Creeps on Hands and Knees
b. Hand Prefer~ace
c. Sits on Floor Unsupported
Classroom Activities:
a. Place child on hands and knees with attractive object near by
to encuurage movement.
b. No activity.
c. Use rewarding activity to extend sitting position to increase
proficiency in this area.
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Creeps on Hands and

Knee~

Gross Motor

Eight Months

G 8 a

Observable Behavior:
SUpports self and moves about (forward or backward) on hands and knees.
Next Behavior:
a.
b.
c.

Raises to Sitting Position
Crawls Backward
Sits on Floor - Recovers Balance

Classroom Activities:
a. Encourage child to Change to sitting position by enticing him
with rewarding experience.
b. No activity.
c. When child is occupied with toy, in sitting position, gently push
him a little off balance; he should recover balance.

Hand Preference

Gross Motor

Eight Months

G8b

Observable Behavior:
Child reaches for and grasps object with the same hand five out of
six times.
Next Behavior:
a.
b.
c.

Raises to Sitting Position
crawls Backward
Sits on Floor - Recovers Balance

Classroom Activities:
a. Encourage child to change to sitting position oy enticing him with
rewarding experience.
b. No activity.
c. When child is occupied with toy, in sitting position, gently push
him a little off balance; he should recover balance .
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Sits on Floor Unsupported

Gross Motor

~ight

Months

G8 c

Observable Behavior:
Able to sit alone.
Next Behavior:
a.
b.
c.

Raises to Sitting Posii,ion
Crawls Backward
Sits on Floor - Recovers Balance

Classroom Activities:
a. Encourage child to change to sitting position by enticing him
with rewarding experience.
b. No activity.
c. When child is occupied with toy, in sitting position, gently
push him a little off balance; he should recover balance.

Raises to Sitting Position

Gross Motor

Nine Months

Observable Behavior:
Able to raise self to sitting position without help.
Next Behavior:
a.
b.
c.
d.
e.

Pulls Self to Feet
Walks Holding On
Prone to Sitting and V. V.
Stands Momentarily
When Prone, Rocks or Creeps

Classroom Activities:
a. Pull on hands with aide pusn~ng child to standing position. Lessen
adult participation in time.
b. Have children walk holding on to a chair or stool. Later give them
a stick or a rope. Give variety of experiences, over different
textured surfaces, between rungs of a ladder, on slants and on balance
beams with support. Gradually lessen the support.
c. Daily exercise in this area is appropriate.
d. Allow individual time for this activity.
e. No activity.
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Crawls Backward

Gross Motor

Nine Months

Observable Behavior:
Pushes more with arms and hands than with fee, making himself go
backward.
Next Behavior:
a.
b.
c.
d.
e.

Pulls Self to Feet
Walks Holding On
Prone to Sitting and v.v.
Stands Momentarily
When Prone, Rocks or Creeps

Classroom Activities:
a. Pull on hands with aide pushing child to standing position.
Lessen adult participation in time.
b. Have children walk holding on to a chair or stool. Later give
them a stick or a rope. Give variety of experiences - over different
textured surfaces, between rungs of a ladder, on slants and on balance
beaJPs with support. Gradua.l:cy lessen the support.
c. Daily exercise in this area is appropriate.
d. Allow individual time for this activity.
e. No activity.
Sits on Floor - Recovers Balance

Gross Motor

Nine Months

Observable Behavior:
When tilted, while sitting, has the ability to recover balance.
Next Behavior:
a.
b.
c.
d.
e.

Pulls Self to Feet
Walks Holding On
Prone to Sitting and v.v.
Stands Momentarily
When Prone, Rocko or Creeps

Classroom Activities:
a. Pull on hands with aide pushing child to standing position. Lessen
adult participation in time.
b. Have children walk holding on to a chair or stool. Later give them
a stick or a rope. Give variety of experiences, over different
textured surfaces, between rungs of a ladder, on slants and on balance
beans with support. Gradually lessen the support.
c. Daily exercise in this area is appropriate.
d. Allow individual time for this activity.
e. No activity.
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Pulls Self to Feet

Gross Motor

Ten Months

G 10 a

Observable Behavior:
Pulls self to feet at rail of crib or other object.
Next Behavior:
a.
b.

Strikes Doll
Standing, Lifts Foot

Classroom Activities:
a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands -walk him through the obstacle course.

Walks Holding On

Gross Motor

Ten Months

Observable Behavior:
Holds on with only one hand to furniture or hands of adult.
Next Behavior:
a.
b.

Strikes Doll
Standing, Lifts Foot

Classroom Activities:
a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands -walk him through the obstacle course.
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G 10 b

Prone to Sitting and V.V.

Gross Motor

Ten Months

G 10 c

Observable Behavior:
Pulls self from prone to sitting without help.
Next Behavior:
a.
b.

Strikes Doll
Standing, Lifts Foot

Classroom Activities:
a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands - walk him through the obstacle course.

Stands Momentarily

Gross Motor

Ten Months

Observable Behavior:
Stands unsupported for several seconds.
Next Behavior:
a.
b.

Strikes Doll
Standing, Lifts Foot

Classroom Activities:
a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands -walk him through the obstacle course.
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G 10 d

Rocks, or Creeps When Prone

Gross Motor

Ten Months

G 10 e

Observable Behavior:
When prone, rocks or creeps.
Next :Behavior:
a.
b.

Strikes Doll
Standing, Lifts Foot

Classroom Activities:
a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise When hit to reward.
g. Hold child's hands - walk him through the obstacle course.

Strikes Doll

Gross Motor

Eleven Months

Gila

Observable Behavior:
With doll of soft rubber that squeeks, child will deliberately hit the
doll to make it squeek.
Next Behavior:
a.
b.
c.
d.
e.

stoops and Recovers
Pulls Self to Rail
Plantigrade Creeping
Sits and Pivots
Walks With Hand Held

Classroom Activities:
a. When child is standing, place attractive object on floor to
encourage stooping and recovering.
b. See G 9, Classroom Activity a.
c. No activity.
d. Surround child with objects while he is seated.
e. See G 9, Classroom Activity b.
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Standing, Lifts Foot

Gross Motor

Eleven Months

G 11 b

Observable Behavior:
When standing, will lift foot.
Next Behavior:
a.
b.
c.
d.
e.

Stoops and Recovers
Pulls Self to Rail
Plantigrade Creeping
Sits and Pivots
Walks with Hand Held

Classroom Activities:
a. When child is standing, place attractive object on floor to
encourage stooping and recovering.
b. See G 9, Classroom Activity a.
c. No activity.
d. Surround child with objects while he is seated.
e. See G 9, Classroom Activity b.

Stoops and Recovers

Gross Motor

Twelve Months

Gl2a

Observable Behavior:
Child able to recover standing position after stooping.
Next Behavior:
a.
b.
c.
d.
e.

Fairly Well
Starts and Stops
Toddles About
Falls by Collapsing
Overcomes Simple Obstacles

WaL~s

Classroom Activities:
a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with tncreasing
emphasis on obstacles, walking beam, walliing to a drum beat, up-hill
and down-hill, etc. to give as many experiences as possible.
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Pulls Self To Rail

Gross Motor

Twelve Months

G 12 b

Observable Behavior:
Can pull to standing position in crib or at furniture.
Next Behavior:
a.
b.
c.
d.
e.

Walks Fair1y Well
Starts and Stops
Toddles About
Falls by Collapsing
overcomes Simple Obstacles

Classroom Activities:
a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etc. to give as many experiences as possible.

Plantigrade Creeping

Gross Motor

Twelve Months

G 12 c

Observable Behavior:
Creeps with only hands and feet on floor.
Next Behavior:
a.
b.
c.
d.
e.

Walks Fairly Well
Starts and Stops
Toddles About
Falls by Collapsing
overcomes Simple Obstacles

Classroom Activities:
a., b., c., d. and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etc. t0 give as many experiences as possible.
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Sits and Pivots

Gross Motor

Twelve Months

G 12 d

Observable Behavior:
While sitting, child able to turn self' around.
Next Behav:i.or:
a.
b.
c.
d.
e.

Walks Fairly Well
Starts and Stops
Toddles About
Falls by Collapsing
OVercomes Sj~le Obstacles

Classroom Activities:
a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etc. to give as many experiences as possible.

Walks With Hand Held

Gross Motor

Twelve Months

Gl2e

Observable Behavior:
Walks with only one hand held.
Next Behavior:
a.
b.
c.
d.
e.

Walks Fairly Well
Starts and Stops
Toddles About
Falls by Collapsing
OVercomes Simple Obstacles

Classroom Activities:
a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacl.es, walking beam, walking to a drum beat, up-hill
and down-hill, etc. to give as many experiences as possible.
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Walks Fairly Well

Gross Motor

Fourteen Months

G 14 a

Observable Behavior:
Able to walk unassisted 10 feet.
Next Behavior:
a.
b.
c.
d.

Walks Well
Imitates House Work
Seats Self in Chair
Creeps Upstairs

Classroom Activities:
a. See G 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his own tray at
lunch time, getting own mats for resting, wiping the table after
meals, etc.
c. No activity other than the opportunity to perform the task.
d. Place attractive object at top of the etairs.

Starts and Stops

Gross Motor

Fourteen Months

G 14 b

Observable Behavior:
When walking will be able to start and stop.
Next Behavior:
a..
b.
c.
d.

Walks Well
Imitates House Work
Seats Self in Chair
Creeps Upstairs

Classroom Activities:
a. See G 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his OW11 tray at
lunch time, getting own mat for resting, wiping the table after
meals, etc.
c. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.
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Toddles About

Gross Motor

Fourteen Months

G 14 c

Observable Behavior:
Constant:cy on the move even though unsteady.
Next :Behavior:
a.
b.
c.
d.

Walks Well
Imitates House Work
seats Self in Chair
Creeps Upstairs

Classroom Activities:
a. see G. 12, Classroom Activity a.
b. .Assign each child to a task, such as bringing his own tray at
lunch ti.me, getting own mat for resting, wiping the table after
meals, etc.
c. No activity other than the op:portunity to perform the task.
d. Place attractive object at the top of the stairs.

Falls by Collapsing

Gross Motor

Fourteen Months

G

14

Observable :Behavior:
The on:cy ~r child can get from standing to sitting is by collapsing.
Next Behavj.or:
a.
b.
c.
d.

W'alsk Well
Imitates House Work
Seats Self in Chair
Creeps Upstairs
''I'

Classroom Activities:
a. See G 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his own tray at
lunch time, getting own me.t for resting, wiping the table after
meals, etc.
c. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.
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d

overcomes Simple Obs·tacles

Gross Motor

Fourteen Months

G 14 e

Observable Behavior:
Opens closed doors, reaches for object with stick, etc.

a.

Walks Well

b.
c.
d.

Imitates House Work
Seats Self in Chair
Creeps Upstairs

Classroom Activities:
a.
b.

See G J2, Classroom Activity a.
Assign each child to a task, such as bringing his own tray at
lunch time, getting ow mats for :-eating, wiping the table af'ter
meals, etc.
c. No activit;y other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.

Walks Well

Gross Motor

Sixteen Months

G 16 a

Observable Behavior:
Walks veil - falls seldom.

Next Behavior:
a.

Hu.r ls Ball

b.
c.
d.

Walks Side~ays
RUns Stiffly
Pulls Wheeled Toy

Classroom Activities:
a. Toss bean bags into containers - use assistant to throw to another
person at first. Use various textured objects - cloth ball, rubber
ball, clutch ball. Adjust distance and/or height of container to
chall~age the child.
b. Place child on balance beam, hold his hands pretending to dance;
encourage sideways walking.
c. Encourage running through races, chases, etc.
d. No activity.
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Daitates Rouse Work

Gross Motor

Sixteen Months

G

16

b

Observable Behavior:
Will

iw~tate

sweeping, ironing, setting table, etc.

Next Behavior:
a.
b.
c.
d.

Hurls Ball
Walks Sideways
Runs Stiffly
Pulls Wheeled Toy

Classroom Activities:
a. Toss bean bags into containers - use assistant to throw to another
pf".rson at :first. Use various textured objects - cloth ball, rubber
'ball, clutch ball. Adjust distance and/ or height of container to
challenge the child.
b. Place child on balance beam, hold his ~·mds pretending to dance;
encourage sideways walking.
c. Encourage running through races, chase·s, etc.
d.. No activity.

Seats Self in Chair

Gross Motor

Six.teen Months

G 16 c

Observable :Behavior:
Able to clii:•b in chair, turn around and sit down.
~rext

a..
b.
c.
d.

Behavior:
Hurls Ball
Wall~s Sideways
RUBS Stiffly
Pulls \\!heeled Toy

Classroom Activities:
a. Toss bean bags into containers - use assistant to throw to another
person at first. Use various textured objects - clct.h ball, rubber
ball, clutch ball. Adjust distance and/ o:c height of ..:.:ontainer to
challenge the child.
b. Place child on balance beam, hold his hands pretending to dan~~;
encourage sideways walking.
c. Encourage runr1ing through races, chases, ~tc.
d. No activity.

-56-

Creeps U:p:3tairs

Gross Motor

Sixteen Months

G 16 d

Observable Behavior:
Gets upstairs on hands and knees.
Next Behavior:
a~

b.
c.
d~

Hurls Ball
Walks Sideways
Runs Stiffly
Pulls Wheeled Toy

Classroom Activities:
a. ~oss bean bags into containers - use assistant to throw to another
person at first. Use variout:> textured objects - cloth ball, rubber
ball, clutch ball. Adjust distance and/or height of container to
challenge the child.
b. Place child on balance beam, hold his hands pretending to dance;
encourage sideways walking.
c. Encourage running through races, chases, etc.
d. No activity.

Hurls Ball

Gross Motor

Eighteen Months

G 18 a

Observable Behavior:
Able to hurl ball forward regardless of direction or style.

:Next Behavior:
a.
b.

c.

Walks Upstairs with Both Feet
Kicks Ba..ll
Down from Adult Chair

Classroom Activities:
a~
Gi-ve cues and assistance to children to go up stairs.
b. Demonstrate kicking. Have children kick ball i:ack and forth to
each other.
c. No activity other than demonstration and encouragement.
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Walks Sideways

Gross Motor

Eighteen Months

G 18 b

Observable Behavior:
Walks sideways.
Next Behavior:

a.
b.

c.

Walks Upstairs With Both Feet
Kicks Ball
Down f'rom Adult Chair

Classroom Activities:
a. Give cues and assistance to children to go up stairs.
b. Demonstrate kicking. Have children kick ball back and forth to
each other.
c. No activity other than demonstration and encouragement.

?.uns Stiffly

Gross Motor

Eighteen Months

G 18 c

Observable Behavior:
Seems unable to bend knees when running - runs awkwardly.
Next Behavior:
a.
b.
c.

Walks Upstairs with Both Feet
Kj.cks Ball
Down from Adult Chair

Classroom Activities:
a. Give cues and assistance to children to go up stairs.
b. Demonstrate kicking. Have children kick ball back and forth to
e.'3 ch other.
c.. No activity othe...- than demonstration and encouragement.
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...

·,

.

Pulls 'Wheel Toy

Gross Motor

Eighteen Months

G 18 d

Observable Behavior:
Pulls wheel toy.
Next Behav'Lor:
a.
b.
c~

Walks Upstairs With Both Feet
Kicks Eal.l
Down From Adult Chair

Classroom Activities:

a.. Give cues and assistance to children to go up stairs.
b. Demonstrate kicking. Have children kick ball back and forth to
each other.
c. No activity other than demonstration and encouragement.

Walks Upstairs -

P~th

Feet

Gross Motor

Twenty-One Months

G 21 a

Observable Behavior:
Walks u,pstairs With both feet on one tread.
Next Behavior:

a. Throws Ball Overhand
b • Runs Rather Than Walks
c. Squats on Floor
d. Kicks Large Ball
e. Picks Objects Off Floor
Classroom Activities:
a. Demonstrate and encourage.
b. This activity is automatic - encourage by having races.
c. Play follow the leader for these activities.
d. see G 2ls Classroom Activity b.
e. Have contest or relay race~ with objects on floor and combine
with b. above.
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Kicks Ball

Twenty-One Months

Gross Motor

G 21 b

Observable Behavior:
Able to make ball go in forward direction with foot.
rather than walking into it.

Definite kick

Next Behavior:

a.
b.
c.

Throws Ball OVerhand
Runs Rather than Walks
Squats on Floor
Kicks Large Ball
Picks Objects Off Floor

d.

e.

Classroom Activities:
a. Demonstrate and encourage.
b. This activity is automatic - encourage by having races.
c. Play follow the leader for these activities.
d. See G 21, Classroom Activity b.
e. Have contest or rellcy' races with objects on floor and combine
with b. above.

Down From Adult Chair

Gross Motor

Twenty-One Months

G 21 c

Observable Behavior:
Able to deliberately get do-wn to floor from an adult chair.
Next Behavior:
a.
b.
c.
d.
e.

Throws Ball OVerhand
Runs Rather than Walks
Squats on Floor
Kicks Large :Ball
Picks Objects Off Floor

Classroom Activities:
a. Demonstrate and encourage.
b. This activity is automatic - encourage b ~· having races.
c. Play follow the leader for these activities.
d. See G 21, Classroom Activity b.
e. Have contest or relay races with objects on floor and combine with
b. above.

~6o:''· ·.·'·'

Throws Ball overhand

Gross Motor

ObRervable Behavior:
Throws ball with ghrowing arm above shoulder.

Next Behavior:
J'Umps in Place

a.

Classroom Actj.vities:
a.

Have child watch others jump. Hold child and lift as he jumps.
Jump on large iiiDer tube, trampoline or spring board; will give better
sense of spring at first.
feet.

RUns Rather Than Walks

Emphasize bending f".n.ees and pushing with

Gross Motor

Tw·enty-Four Months

Q. 24

E.

Observaole Behavior:
V11:J.en ·moving from one place to another, will usually run.
Next Behavior:
a.

J\UIIPS in .!:'lace

Classroom Activities:
a. Have child watch others jump. Hold child and lift as he jumps.
Jump on large inner tube, trampoline or spring board; will give better
sense of spring at first. Emphasize bending "Y.nees and pushing with
feet.
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Scru.ats on Floor

.

Gross Motor

Twenty-Four Months

G 24 c

Observable Behavior:
Keeps both feet on floor, but will be able to pick up things from
floor by squatting.
Next Behavior:

a.

Jumps in Place

Classroom Activities:
a.

Have child watch others jump.

Hold child and lift as he JUlii.Ps•

JUmp on large innertube, trampoline or sping board; will give better
sense of spring at first.
feet.

Kicks Large Ball

Emphasize bending knees and pushing with

Gross Motor

Twenty-Fout< Months

Q. 24 d

Observable Behavior:
Kicks large ball (see G 21 b) •
Next Behavior:
a.

Jumps in Place

Classroom Activities:
a~ Have child watch others jump. Hold child and lift as he jumps.
JUmp on large inner tube, trampoline or spring board; will give better

sense of spring at first.
feet.

Emphasize bending knees and pushing with
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Picks Up Objects From Floor

Gross Motor

Twenty-Fo~r

Months

G 24 e

Observable Behavior:
Able to pj_ck up small o·ojects from floor either t'rom a squatting
position or from a sitting position.
Next Behavior:
a.

Jumps in Place

Classroom Activities:
a. Have child watch others jump. Hold child and lift a.s he jumps.
JUmp on a large inner tube, trampoline or spring board; will give
better sense of spring at first. Emphasize bending knees and pushing
with feet.

Gross Motor

Jumps in Place

Twenty-Seven Months

~

27 a

Observable Behavior:
Both feet off the floor at the r:ame time.

Next Behavior:
a.
b.

c.
d.

Rides Trike
Broad J\lml?S
Avoids Simple Hazards
Walks on Tiptoe

Classroom Activities:
a. Demonstrate and assist with verbal instruction.
b. Continue G 24, Classroom Activity a, but add instructions to push
off with both feet.
c. Daily encouragement in this area j_s appropriate.
d. Hold child with only toes touching will give t.he child ·the proper
sensation, then encourage by playing game of walking low to ground
in stooping position, then reaching as high as possible, including
walking on tiptoes.
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Rides a Trike

Gross Motor

Thirty Months

Observable Behavior:
Able to pedal trike for distance of ten feet.
Next Behavior:
a.
b.
c.
d.
e.

Balances on one foot one Second
Climbs About
Walks Upstairs on Alternating Feet
Walks Downstairs With Both Feet on Tread
Kicks Ball Well

Classroom Activities:
a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.
bo Continue as with stair climbing using jungle gym and ladders.
c. Demonstrate and encourage.
d. Same as above.
e. See G 18, Classroom Activity b.

Broad J'u.mps

Gross Motor

Thirty Months

Observable Behavior:
Both feet must be in the air at the same time and child must jump
a distance of 4 inches.
Next behavior:
a.
b.
c.
d.
e.

Balances on one Foot One Second
Climbs About
Walks Upstairs on Alternating Feet
Walks Downstairs With Both Feet on Tread
Kicks Ball Well

Classroom Activities:
a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.
b. Continue as with stair climbing using jungle gym and ladders.
c. Demonstrate and encourage.
d. Same as above.
e. See G 18, Classroom Activity b.
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Avoids Simple Hazards
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Gross Motor

Thirty Months

Observable Behavior:
Avoids dangers such as sharp objects, matcr.es; keeps out of street, etc.
Next Behavior:

a.
b.
c.
d.

e.

Balances on One Foot One Second
Climbs About
Walks Upstairs on Alternating Feet
Walks Downstairs With Both Feet on Tread
Kicks Ball Well

Classroom Activities:

a.

Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.
b. Continue as with stair climbing using jungle gym and ladders.
c. Demonstrate and encourage.
d. Same as above.
e. See G 18, Classroom Activity b.

't<!alks on Tip Toe

Gross Motor

Thirty Months

Observable Behavior:
Walks on toes with heel off

ground~

Next Behavior:

a.
b.
c.
d.
e.

Balances on One Foot One Second
Clilnbs About
Walks Upstairs on Alternating Feet
Walks Downstairs With Both Feet on Tread
Kicks Ball Vlell

Classroom Activities:
a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.
b. Continue as with stair climbing using jungle gym and ladders.
c. Demonstrate and encourage.
d. Same as above.
e. See G 18, Classroom Activity b.
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Balances on One Foot One Second

Gross Motor

Thirty-Six Months

Observable Behavior:
BaJances on one foot for one second.
Next Beha'Vior:
a.

Balances one Foot 2 Seconds

Classroom Activities:
a.

See G 30, Classroom Activity a.

Climbs About

Gross Motor

Observable Behavior:
Climbs jungle gyms, etc.
Next Behavior:
a.

Balances One Foot 2 seconds

Classroom Activities:
a.

See G 30, Classroom Activity a.
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Thirty-Six Months

Q-_

36 !:.

Walks Up Stairs

Gross M.otor

Thirty-SL~

Months

Observable Behavior:
Walks up stairs only one foot on a tread.
Next Behavior:
a.

Balances One Foot 2 Seconds

Classroom Acti'Vities:
a.

See G 30, Classroom

Walks Down Stairs

Acti~ty

a.

Gross Motor

Observable Behavior:
Walks down stairs both feet on each tTead.
Next :Behavior:
a.

Balances One Foot 2 Seconds

Classroom Activities:
a.

See G 30, Classroom Activity a.

-67-

Thirty-Six Months

Kicks Ball Well

Gross Motor

Thirty-Six Months

Oi;;servable Behavior:
F~ot

f'ollo,;s through and ball propelled distance of ;d.t least 10 feet.

Next

Beh~vior:

a.

Balances One Foot 2 Seconds

C~ssroom

a.

Activities:

See G 30, Classroom Activity a.

Balances on One Foot 2 Seconds

Gross Motor Forty-Two Months

~

42

~

Observable Behavior:
Able to lif't one foot and stand on the other for two seconds.
Next Behavior:
a.
b.
c.
d.
e.

Hops on One Foot
Catches Objects
Skips on One Foot
Jumps (RUnning)
BaJances One Foot 4-8 Seconds

-Classroom Activities:
a. Demonstrate - use parallel bars for support. Hold child's legs up
while he hops.
b. Demonstrate - use clutch ball at first and demonstrate squeeze to
hold on. Adjust size of ball and distance according to the success
:factor.
c. Hold child's hand and demonstrate step-hop, step-hop. Later use
music with activity.
d. After G 24, Classroom Activity a has been successful, include
movement before the jump - walking at first - then running.
e. Same as G 42, Classroom Activity a.
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Hops on One

Fo~

Gross Motor

Forty-Eight 1-ionths

G 48 a

Observable Behavior:
wnile lifting one foot, able to hop on other.
floor at same time.

Both feet must be off

Next :Behavlor:
a.

Goes about Neighborhocd Unattended

Classroom Activities:
a. Provide opportunity for this activity with observance from a
distance to insure success.

Catches Object
Observable

Gross Motor

Forty-Eight Months

Q 48

Behavior~

Able to catch ball or other soft object thrown.
Next Behavior:
a.

Goes About Neighborhood Unattended

Classroom Actj.vities:
a. Provide opportunity for this activity with observance from a
distance to insure success.

~

Skips on One Foot

Gross Motor

Forty-Eight Honths

G 48 c

Observ-able Behavior:
Can lift one foot and jump with other.
Next Behavior:

a.

Goes about Neighborhood Unattended

Classroom Activities:
a. Provide opportunity for this activity With observance from a
distance to insure success.

JUmps Running

Gross Motor

Forty-Eight !·1onths g_ 48

Observable Behavior:
Can run and jump while still moving fast.
Next Behavior:
ao

Goes About Neighborhood Unattended

Classroom ActiVities:
a. Provide opportunity for this activity ·with observance from a
distance to insure success.
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Balances One Foot 4-8 Seconds

Gross Motor

Forty-Eight Months G 48 e

Observable Behavior:
Balances one f'oot 4-8 seconds.
Next Behavior:
a.

Goes About Neighborhood Unattended

Classroom Activities:
a. Provide opportunity f'or this activity with observance from a
distance to insure success.
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Reacts with Eyes

Fine Motor

One Month

Fla

Observable Behavior:
Eye muscles are assuming control.

All activity is geared to eyes.

Next Behavior:
a.
b.
c.

d.

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.

Follow to Mid-line

Fine Motor

One Month

F 1 b

Observable B-ehavior:
holding attractive object above child, he will follow with his eyes
t0 mid-line. At a later time, he will follow across the mid-line.

By

Next BehaviC'r:
a.
b.

c.

d.

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.
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Difficult to Control Eyes

Fine Motor

One Month

F 1 c

Observable Behavior:
He is able to hold eyes on one object now, but muscles are still weak.
Next Behav:tor:
a.
b.
c.
d.

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.

Grasp Reflex

Fine Motor

One Month

F 1 d

Observable Behavior:
[.fuen open palm is touched, child will grasp and hold.
reflexive action that will slowly disappear.

This is a normal

Uext Behavior:
1:1..

b.
c.
d.

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.
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Startle Reflex

Fine Motor

One Month

F 1 e

Observable Behavior:
When confronted with sudden noise or bright light, child will react
vTith entire body. Arms will flex, etc.
Next Behavior:
a.
b.

c.
d.

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Classroom Activities:
For behaviors below

4

months, activities are on a one-to-one basis.

Holds Rattle

Fine Motor

Two Months

F 2 a

Observable Behavior:
Will hold rattle momentarily when placed in hand.
on the grasping of the rattle.

Reflexive action

Next Behavior:
a.
b.
c.
d.
e.

Attends to CUbe
Follows Swinging Ring
Inspect Fingers
Plays with Rattle
Fi:n:;ers Open

Classroon Acttvities:
For behaviors oelow 4 months, activities are on a one-to-one basis.
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Eyes Track

Fine Motor

Two Months

F 2 b

Observable Behavior:
Eyes will follow a horizontally moving object.
Next Behavior:
a.
b.
c.
d.
e.

Attends to CUbe
Follows sWinging ring in circle
Inspects Fingers
Plays with Rattle
Fingers Open

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.

Rights Self

Fine Motor

Two Months

F 2 c

Observable Behavior:
Will make effort to right self if tilted while seated.
Next Behavior:
a.
b.
c.
d.
e.

Attends to CUbe
Follows Swinging Ring
Inspects Fingers
Plays with Rattle
Fingers Open

Classroom

Ar~ivities:

For behavic., below 4 months, activities are on a one-to-one basis.
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Looks and Holds

Fine Motor

Two Months

F 2 d

Observable Behavior:
Child w5.ll stare at f'aces near him.
Next Behavior:
a.
b.
c.
d.
e.

Attends to Cube
Follows swinging Ring
Inspects Fingers
Plays with Rattle
Fingers Open

Classroom Activities:
]'or behaviors below

4 months, activities are on a one-to-one basis.

Attends to Cube

Fine Motor

Three Months

Observable Behavior:
With child in sitting position, cube is placed on table. Child's
attention is drawn to cube by tapping. Child's eyes remain on
cube after examiner's hand is removed.
Ne;:t Behavior:
a.
b.
c.
d.
e.

Manual Control by Sight
Ring to Mouth
Fingers Busy
Eye-hand Coordination Begins
Head to Mid-line

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.
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Swinging Ring

Fine Motor

Three Months

Observable Behavior:
Eyes continuously follow a ring as it is moved in a circle.
Next Behavior:
a.
b.
c.
d.
e.

Manual Control by Sight
Ring to Mouth
Fingers Busy
Eye-Hand Coordination Begins
Head to Mid-line

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.

Inspects Fingers

Fine 1>1otor

Three Months

Observable Behavior:
Child obviously observes his hands -- either during the examination
or reported by mother.
Next Behavior:
a.
b.
c.
d.
e.

Manual Control by Sight

Ring to Mouth
Fingers Busy
Eye-hand Coordination Begins
Head to Mid-line

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.
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Fine Motor

Plays With Rattle

Three Months

Observable Behavior:
Put rattle in hand, child will rattle, chew, or hold it before eyes.
Next Behavior:
a.
b.
c.
d.
e.

Manual Control by Sight
Ring to Mouth
Fingers Busy
Eye-hand Coordination Begins
Head to Mid-line

Classroom

Activit~es:

For behaviors below

4 months, activities are on a one-to-one basis.

Fine Motor

Fingers Open

Three Months

Observable Behavior:
Hands should be open part of the time at this age. (See Hands Tight)
Next Beha-vior:
a.
b.
c.
d.
e.

Manual Control by Sight
Ring to Mouth
Fingers Busy
Eye-hand Coordination Begins
Head to Mid-line

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.
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Manual Control By Sight

Fine Motor

Four Months

F

4a

Observable Behavior:
lrlill decrease arm waving when hands are in line of sight.

Ne:>..'t Behavior:
a.
b.

c.
d.

Eyes Focus on Small Objects
Transfers Hand-to-Hand
Pulls SUspended Ring
Attains Ring

Classroom Activities:
a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or ev-en food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.
b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive objects outside the circle and
make a game of the children reaching for the objects, transferring the
object from one hand to another and then placing in the box.
c. Same as b - since the object uf the task is increased grasping.
d.

Same as a.

Ring to Mouth

Fine Motor

Four Months

F4b

Observable Behavior:
Objects that are held will be brought to mouth.
Next Behavior:
a.
b.
c.
d.

Eyes Focus on Small Objects
Transfers Hand-to-Hand
Pulls SUspended Ring
Attains Ring

Classroom Activities:
a. Place small objects near childxen to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.
b. With the chj.ldren seated in a circle, place an empty box in the
center of the circle. Place ~ttractive objects outside the circle and
make a game of the children reaching for the objects, trr, 'lsferrtng
the object from one hand to another and then placing in the box.
c. Same as b - since the object of the task is increased ~rasping.
d. Same as a.

-79-

Fingers Busy

Fine Motor

Four Months

F

4

c

Observable Behaviors:
Child manipulates one hand with the other one. Keeps his fingers busy.
Next Behavior:
a.
b.
c.
d.

Eyes focus on Small Objects
Transfers Hand-to-Hand
Pulls SUspended Ring
Attains Ring

Classroom Activities:
a. Place small objects near children to encourage them to reach for
the objects. Place en object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.
b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive c~jects outside the circle and
make a game of the children ~eaching for the objects, transferring the
object from one hand to another and then 'Placing in the box.
c. Same as b - since the object of the task is increased grasping.
d.

Same as a.

Eye-Hand Coordination Begins

Fine Motor

Four Months

F4d

Observable Behavior:
Child is beginning to be able to reach for objects he sees.
Next Behavior:
a.
b.
c.
d.

Eyes Focus on Small Object.s
Tra.nE:.fera Hand-to-Hand
Pulls SU.spendecl Ring
Attains Ring

Classroom Activities:
a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.
b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive objects outside the circle and
make a game of the children reaching for the objects, transferring
the object from one hand to another and then placing in the box.
c. Same as b - since the object of the task is increased grasping.
d. Same as a.
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Head to Mid-line

Fine Motor

Fou.r Months

F

4e

Observable Behavior:
When moving sighted object horizontallY above child, he will follow
with eyes to mid-line, halt, and then resume tracking.
Next Behavior:
a.
b.
c.
d.

Eyes Focus on Small Objects
Transfers Hand-to-Hand
Pulls SUspended Ring
Attains Ring

Classroom Activities:
a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-·track.ing.
b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive objects outside the ~ircle
and make a game of the children reaching for the obj ;c-.;"i.s, transferring
the object from on e hand to another and then p'!..acing in the box.
c. Stune as b - since the object of' the task is ill.c!'easen graspin6.
d. Same as a.
Eyes Focus on Small Objects

Fine Motor

Five Months

Observable Behavior:
Eyes are able to focus an& hold on small
of' time than previously.

obJ~cts

for lor1ger

~eriod

Next Behavior:
a.
be

c.
d.

Picks up String
Grasps Objects if in Vision
Reaches Persistently
Lifts CUp

Classroom Activities:
a. Attach an attractive object to a string for the child to pull
toward self.
b. Hang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stick, then walk
around the circle of seated children holding the balloon inside the
circle to encourage reaching.
d. No activity.
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Transfers Objects Hand-to-Rand

Fine Motor

Five Months

Observable Behavior:
Ring, rattle or other object is changed from one hand to the other
two or more times.
Next Behavior:
a.
b.
c.
d.

Picks up String
Grasps object if in line of Vision
Reaches Persistently
Lif'ts CUp

Classroom Activities:
a. Attach an attractive object to a string for the child to pull
toward self.
b. Hang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stock, then walk
around the circle of seated children holding the balloon in side the
circle to encourage reaching.
d. No activity.

Pulls SUspended Ring

Fine Motor

Five Months

Observable Behavior:
Dangle ring over child. Child will pull ring toward him against the
resistance of the examiner.
Next Behav""ior:
a.
b.
c.
d.

Picks up String
Grasps Objects if in line of Vision
Reaches Persistently
Lifts C.'up

Cl.a.ssroom Activities:

e... Attach an attractive object to a string for the child to pull
toward self.
b. Rang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stick, then walk
around the circle of seated chil~en holding the balloon inside the
circle to encourage reaching.
d. No activity.
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Fine Motor

Fi.ve Months

Observable Behavior:
With ring dangling by string, child can grasp ring some of the time.
Next Behavior:
a.
b.
c.
d.

Picks up String
Grasps Objects if in Vision
Reaches Persistently
Lifts Cup
·

Classroom Activities:
a. Attach an attractive object to a string for the child to pull
toward self.
b. Hang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stick, then walk
around the circle of seated children holding the balloon inside the
circle to encourage reaching.
d. No activi. ty.

Picks Up

S~_g

Fine Motor

-

Six Months

F 6 a

Observable Behavior:
Able to Pick up a String
Next Behavior:
a.
b.
c.
d.
e.

Eyes Lead

SectL."'eS Two Cubes
One Hand Approach
Pulls Peg from Peg-board
Thmnb Opposition

Classroom Activities:
a. See F 5 classroom activities b.
b. See F 5 classroom activities c.
c. See F 4 classrooiD activities b.
d. Encourage pulling pegs from peg-board at this level. See F 12
classroom activities b.
e. Hand puppets will increase thumb opposition. as well as increase
the desire for language.
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Grasps Object if in Line of Vision Fine Motor

Six Months

F

6b

Observable Behavior:
When child sees object,

w~ll

reach for and grasp that object.

Next Behavior:
a.
b.
c.
d.
e.

Eyes Lead
Secures Two CUbes
One Hand Approach
Pulls Peg From Peg-board
Thumb Opposition

Classroom Activities:

a. see F 5, Classroom Activity b.
b., See F 5, Classroom Acti.vity c.
c. See F 4, Classroom Activity b.
d. Encourage pulling pegs from peg-board at this level. See F 12,
Classrocn Activity b.
e. Han~ puppets will increase thumb opposition as well as increase
the desire for language.

Reaches Persistently

Fine Motor

Six Months

F

6 c

Observable Behavior:
Child keeps hand stretched toward object for several seconds attempting
to grasp at the object.
Next Behavior:
a.

b.
c.
d.
e.

Eyes Lead
Secures Two Cubes
One Hand Approach
Pulls Peg from Peg-board
Thumb Opposition

Classroom Activities:
a. See F 5, Classroom Activity b.
b$ See F 5, Classroom Activity c.
c. See F 4, Classroom Activity b.
d. Encourage pulling pegs from peg-board at this level. See F 12,
Classroom Activity b.
e. Hand puppets will increase thumb opposition as well as increase
the desire for language.
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Lifts Cup

Fine Motor Six Months

F6d

Observable Behavior:
Cup placed upside down within reach.

Child lifts cup from table.

Next Behavior:
a.

Eyes Lead

b.

Secures Two Cubes
One Hand Approach
Pulls Peg from Peg-board
Thumb Opposition

c.
d.
e.

Classroom Activities:
a. See F 5 classroom activities b.
b. See F 5 classroom activities c.
c. See f 4 classroom activities b.
d. Encourage pulling pegs from peg-board at this level. See F 12
classroom activities b.
e. Hand puppets will increase thumb opposition as well as increase
the desire for language.

~s

Lead

Fine Motor Seven Months

Observable Behavior:
Eyes will track moving objects.

Hands will follow.

Next Behavior:
a.
b.
c.

Attains Ring
Secures Pellet
Bangs Spoon

Classroom Activities:
a.
b.
c.

Use pull toys for this activity.
No activity.
Use rhythm instruments - cymbals, bells, etc.
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secures two CUbes

Fine Motor

seven Months

Observable Behavior:
Child presented with one cube and as soon as he has taken it, another
cube is presented. Child takes second cube and holds both for several
seconds.
Next :Behavior:
a.
b.
c.

Attains Ring
secures Pellet
:Bangs Spoon

Classroom Activities:
a.
b.
c.

Use pull toys for this activity.
No activity.
Use rhythm instruments - cymbals, bells, etc.

One Hand Approach

Fine Motor

seven Months

F 'T c

---

Observable Behavior:
Will begin to use one hand in preference to the other in reaching.
Next Behavior:
a.
b.
c.

Attains Ring
secures Pellet
Bangs Spoon

Classroom Activities:
a.
b.
c.

Use pull toys for this activity.
No activity.
use rhythm instruments - cymbals, bells, etc.
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Pulls Peg from Peg-Board

Fine Motor

Seven Months

Observable Behavior:
.A:f'ter example is made, child pulls peg from peg-board.
Next Behavior:
a.
b.
c.

Attains Ring
Secures Pellet
Bangs Spoon

Classroom Activities:
a.
b.
c.

Use pull toys for this activity.
No activity.
Use rhythm instruments, cymbals, bells, etc.

Thumb Opposition

Fine Motor

seven Months

Observable Behavior:
Child picks up cube or other small object with thumb and fingers
completely opposed and without use of palm.
Next Behavior:
a.
b.
c.

Attains Ring
Secures Pellet
Bangs Spoon

Classroom Activities:
a.
b.
c.

Use pull toys for this activity.
No activity.
Use rhythm instruments - cymbals, ·bells, etc.
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Attains Ring with String

Fine Motor

Eight Months

F 8 a

Observable Behavior:
Ring is outside reach but tied to string with string toward child.
Child pulls string to obtain ring.
Next Behavior:
a.
b.

Rings Bell
Pincer Grasp

Classroom Activities:
a.
b.

Use fire engine bell with string attached for this activity.
Finger puppets will increase pincer grasp.
Put masking tape on children's arms, and face with one end of the
tape not stuck down, children will pull off the tape for pincer grasp.

Secures Pellet

Fine Motor

Eight Months

F

8b

Observable Behavior:
Pellet (or some small object) is placed on the table in front of the
child. The child is able to pick up the pellet wlth thumb and finger
remaining on table.
Next Behavior:
a.
b.

Rings Bell
Pincer Grasp

Classroom Activities:
a. Use fire engine bell with string attached for this activity.
b. Finger puppets will increase pincer grasp. Put masking tape on
children's arms, and face with one end of the tape not stuck down,
children will pull off the tape for pincer grasp.
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Bangs Spoon

Fine Motor

Eight Months

F 8 c

Observable Behavior:
Spoon is placed on table -- child bangs spoon against the table.
Next Behavior:
a.
b.

Rings Bell
Pincer Grasp

Classroom Activities:
a. Use fire engine bell with etring attached for this activity.
b. Finger puppets "Will :i:ncr.ease pincer grasp. Put masking tape on
children's arms, and :face with one end o:f the tape not stuck down,
children will pull off the tape for pincer grasp.

Rings Bell

Fine Motor

Nine Months

Observable Behavior:
Child rings bell in imitation.
Next Behavior:
a.
b.
c.
d.

Holds OWn Bottle
Crude Release
Attempts Third C,'ube
Bangs two Cubes at Mid-line

Classroom Activities:
a.
b.
c.
d.

No Activity.
Have children drop bean bags into container for crude release.
Drop washers or other solid objects into a tin can.
No activity.
Rhythm instruments again used for mid-line activity.
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Fine Motor

Pincer Grasp

Nine Months

Observable Behavior:
Child

picl~

up small objects with thumb and foreginger precisely.

Next Behavior:
a.
b.
c.
d.

Holds own Bottle
Crude Release
Attempts Third CUbe
Bangs TWO CUbes at Mid-line

Classroom Activities:
a. No activity.
b. Have children drop bean bags into container for crude release.
Drop washers or other solid objects into a tin can.
c. No activity.
d. Rhythm instruments again used for mid-line activity.

Holds OWn Bottle

Fine Motor

Observable Behavior:
Able to hold own bottle.
Next Behavior:
a.

Puts Objects in Container

Classroom Activities:
a.

See F

9, Classroom Activity b.
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Ten Months

F 10 a

Crude Release

Fine Motor

Ten Months

F 10 b

Observable Behavior:
Lets go of an object without control.

Fingers spread on release.

Next Behavior:
a.

Puts objects

jn

container.

Classroom Activities:
a.

See F 9, Classroom Activity b.

Fine Motor

Attempts 3rd CUbe

Ten Months

F 10 c

Observable Behavior:
May just try to take the cube. After child has taken two cubes, offer
another. Does not need to successful~ take the third cube.
Next Behavior:
a.

Puts Objects in Container.

Classroom Activities:
a.

See F 9, Classroom Activity b.
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Bangs Two CUbes to

Mid-lin~.

Fine Motor

Ten Months

F 10 d

Observable Behavior:
Bangs two cubes at his mid-}_ine -- show ability to bring hands to
mid-line.
N'ext

a.

Behavior:
Puts Objects in Conta:! ler.

Classroom Activities:
a.

See F 9, Classroom Ac: Lvity b.

Puts Objects in Container

Fine Motor

Eleven Mon·t;hs

F ll a

Observable Behavior:
Able to drop small objects into coffee contain ers.
of release.

First evidence

Next Behavior:
a.
b.
c.
d.

Release
Chews and Swallows
Tries Tower of Cubes
Marks With Pencil

Classroom Activities:
a. See F 9, Classroom Activity b.
b. No activity.
c. The purpose of tower of cubes activity is to demonstrate controlled
release. It is developmental in scope -- hence activities will increase
in difficulty - from two cubes to five or more cubes. Activities can
include contest to see who can build the tower the highest. Toppling
over the tower is reinforcing.
c. Put butcher paper around the room and give each child a crayon.
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Release

Fine Motor

Twelve Months

F 12 a

Observable Behavior: .
Able to release hold on small objects when held in hand.
Next BehaVior:
a.
b.

Puzzles in Holes
Pulls and Replaces Pegs

Classroom Activities:
a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a picture.
b. ActiVities using peg-boards can vary from simply pulling pegs from
peg-boards (See F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.

Chews and Swallows

Fine Motor

Twelve Months

F l2 b

Observable Behavior:
Lower jaw able to make a circular motion for chewing.
Next Behavior:
a.
b.

Puzzles in Holes
Pulls and Replaces Pegs

Classroom Activities:
a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a picture.
b. Activities using peg-boards can. vary from simply pulling pegs f'rom
peg-boards (see F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.
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Tower of CUbes

Fine Motor

Twelve Months

F 12 c

Observable Behavior:
Will attempt to build cubes one on top of another or stack cubes
one on top of another.
Next Behavior:
a.
b.

Puzzles in Holes
Pulls and Replaces Pegs

Classroom Activities:
a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should va-~ from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requirir~ finger dexterity and an awareness of a picture.
b. Activities using peg-boards can va:ry from simply pulling pegs from
peg-boards (see F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.

Marks With Pencil

Fine Motor

Twelve Months

F 12 d

Observable Behavior:
After demonstration, child will make some kind of a mark on paper.
Next Behavior:
a.
b.

Puzzles in Holes
Pulls and Replaces Pegs

Classroom Activities:
a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a. picture.
b. Activities using peg-boards can va.ry- from simply pulling pegs from
peg-boards (See F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and boards should
vary as to size and color to increase interest.
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·Puzzles into Holes

Fine Motor

Fourteen Months

! 14 !

Observable Behavior:
Able to do simple puzzles

in which parts fit into holes.

Ne:xt Behavior:
a.
b.
c•
d.
e.

Round Block in Form Board
Tower of 2 Cubes
Puts Beads in Box
Scribbles in L~itation
Puts Things in Boxes

Classroom Activities:
a. See F 12 classroom activities a.
b. See F 11 classroom activities c.
c. Have contests to see which child can fill a bottle with small
objects to demonstrate release.
d. Set aside some time for pencil and paper work -- encourage imitation
of marking -- vertical line, circles, then crosses, etc.
e. Same as c.

Pulls and Replaces Pegs in Peg-BoarC:

Fine Motor Fourteen Months

! 14 .£

Observable Behavior:
Able to grasp, pull and replace pegs in a large peg-board.
Next Behavior:
a.
b.
c.
d.
e.

Round Block in Form Board
Tower of 2 Cubes
Puts Beads in Box
Scribbles in Imitation
Puts Things in Boxes

Classroom Activities:
See F 12 classroom activities a.
b. See F 11 classroom activities c.
c. Have contests to see which child can fill a bottle with small
objects to demonstrate release.
d. Set aside some time for pencil and paper work -- encourage imitation
of marking -- vertical line, circles, then crosses, etc.
e • Same as c.

a.
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Round Block in Form Board

Fine Motor

Sixteen Months

F 16 a

Observable Behavior:
With a 3-hole form board with circle, square and triangular holds in
board child is able to put the round block into the round hole.
Next :Behavior:
a.
b.
c.
d.

Tower of 3 Cubes
Scribbles Spontaneously
Walks into Ball
Turns Pages of Book

Classroom Activities:
a. See F ll, Classroom Activity c.
b. See F 14, Classroom Activity d.
c. Demonstrate the act of kicking a ball - encourage this activity.
d. Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at a time.

Tower of Two CUbes

Fine Motor

Sixteen Months

F 16 b

Observable Behavior:
By

example, child is able to put one cube on top of the other.

Next Behavior:
a.
b.
c.
d.

Tower of 3 CUbes
Scribbles Spontaneously
Walks into Ball
Turns Pages of :Book

Classroom Activities:
a.
b.
c.
d.

See F ll, Classroom Activity c.
See F 14, Classroom Activity d.
Demonstrate the act of kicking a ball - encourage this activity.
Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at a time.

Puts Beads Into Box

Fine Motor

Sixteen Months

F 16 c

Observable Behavior:
Eight square beads are :placed in front of a child.
six of the eight after a demonstration.

The child places

Next Behavior:

a.
b.
c.
d.

Tower of 3 Cubes
Scribbles Spontaneously
Walks into Ball
'l'Urns Pages of Book

Classroom Activities:
a. See F 11, Classroom Activity Co
b. See F 14, Classroom Activity d.
c. Demonstrate the act of kicking a ball - encourage this activity.
d. Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at a ti.llle.

Scribbles in Imitation

Fine Motor

Sixteen Months

F 16 d

Observable Behavior:
After demonstration, child will make mark on paper with pen.cil or crayon.
Next Behavior:
a.
b.
c.
d.

Tower of 3 CUb~s
Scribbles Spontaneously
Walks into Ball
TUrns Pages of Book

Classroom Activities:
a. See F 11, Classroom Activity c.
b. See F 14, Classroom Activity d.
c. Demonstrate the act of kicking a ball - encourage this activity.
d. Have pictures of the children placed in a picture album so the
child will be encouraged to turn pages and learn to turn one page at
a time.
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Fine Motor

Ei@1teen Months

F 18 a

Observable Behavior:

-

Able to build tower of three cubes.
Next Behavior:
a.
b.
c.
d.

Puts Square in Form Board
Six Pegs in Peg-board
Closes Oblong Box
Unwraps Candy

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 12, Classroom Activity b.
c. Each child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the lid becomes
a routine activity.
d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.

Scribbles Spontaneously

Fine Motor

Eighteen Months

F 18 b

Observable Behavior:
When given crayon and paper will scribble on paper without demonstration.
Next Behavior:
a.
b.
c.
d.

Puts Square in Form Board
Six Pegs in Peg-board
Closes Oblong Box
Unwraps Candy

Classroom ActivitieG:
a. see F 12, Classroom Activity a.
b. See F 121 Classroom Activity b.
c. Each child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the lid becomes
a routine activity.
d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.
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Walks into Ball

Fine Motor

Eighteen Months

!:_ 18 .!:.

Observable Behavior:
Not able to make a definite kick, but walks into the ball in imitation
of examiner.
Next Behavior:
a.
b.
c.
d.

Puts Square in Form Board
Six Pegs in Peg-board
Closes Oblong Box
Unwr~ps Candy

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 12, Classroom Activity b.
c. Each child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the lid becomes
a routine activity.
d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.

Turns Pages of Book

Fine Motor

Eighteen Months

!

18

~

Observable Behavior:
When given book, will not be able to turn one page at a time, but will
turn many pages at once.
Next Behavior:
a.
b.
e.
d.

Puts Square in Form Board
Six Pegs in Peg-board
Closes Oblong Box
Unwraps Candy

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 12, Classroom Activity b.
c. Each child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the lid becomes
a routine activity.
d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.

-99-

Puts Square in Form Board

Fine Motor

Twenty-One Months

F 21 a

Observable Behavior:
Able to put square in form board (See F 16, Classroom Activity a).
Next Behavior:
a.
b.
c.
d.
e.

Three Hole Form :SOard
Tower of Four Blocks
Turns Single Pages
Folds Paper
Unwraps Coverings

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 9, Classroom Activity c.
c. See F 16, Classroom Activity d.
d. Have children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate
one side.
e. See F 18, Classroom Activity d.

Six Pegs in Peg-Board

Fine Motor

T~enty-One

Months

F 21 b

Observable BehaVior:
Able to put six pegs in peg-board in 70 seconds or less.
Next Behavior:
a.
b.
c.
de
e.

Three Hole Form Board
Tower cf Four Blocks
Turns Single Pages
Folds Paper
Unv.zoaps Coverings

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 9, Classroom Activity c.
c. See F 16, Classroom Activity d.
d. Rave children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate
one side.
e. See F 18, Classroom Activity d.
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Closes Oblong Box

Fine Motor

Twenty-One Months

F 21 c

Observable Behavior:
Able to put lid on

oblong box similar to a shoe box.

Next Behavior:
a.
b.
c.
d.
e.

Three Hole Form Board
Tower of Four Blocks
Turns Single Pages
Folds Paper
Unwraps Coverings

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 9, Classroom Activity c.
c. See F 16, Classroom Activity d.
d. Have children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate
one side.
e. See F 18, Classroom Activity d.

Fine Motor

Unwraps Candy

Twenty-One Months

!

21

~

Observable Behavior:
Able to remove paper from candy (chews or bars) •
Next Behavior:
·a.
b.
c.
d.
e.

Three Hold Form Board
Tower of Four Blocks
Turns Single Pages
Folds Paper
Unwraps Coverings

Classroom Activities:
a. See F 12, Classroom Activity a.
b. See F 9, Classroom Activity c.
c. See F 16, Classroom Activity d.
d. Have children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate
one side.
e. See F 18, Classroom Activity d.
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Three Hole Form Board

Fine Motor

Twenty-four Months

F 24 a

Observable Behavior:
Form Board consists of square, round and triangle with a square, round
and triangle to be put into those holes.
Next Behavior:

a.
b,
c.
d.

Tower of 5 CUbes
Imitates Vertical Line
Turnt. .Door Knob
Unscrews Lid

Classroom Activities:
a. See F 9, Classroom Activity c.
b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etc.
c. Rig doors with rewards behind them to encourage opening doors.
d. Place desired objects in mason jar with lid on to encourage this
activity.

Tower of Four Blocks

Fine Motor

Twenty-four Months

!

24 ~

Observable Behavior:
Builds tower of four blocks.
Next Behavior:
a.
b.
c.

d.

Tower of 5 Blocks
Imitates Vertical Line
Turns Door Knob
Unscrews Lid

Classroom Activities:
a. See F 9, Classroom Activity c.
b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etc.
c. Rig doors with rewards behind them to encourage opening doors.
d. Place desired objects in mason jar with lid on to encourage this
activity.
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Turns Single Page

Fine Motor

Twenty-four Months

F 24 c

Observable Behavior:
When given a book, the child is able to turn a single page.
Next Behavior:
a.
b.
c.
d.

Tower of 5 CUbes
Imitates Vertical Line
Turns Door Knob
Unscrews Lid

Classroom Activities:
a. See F 9, Classroom Activity c.
b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etc.
c. Rig doors w:!.th rewards behinv. them to encourage openinG doors.
d. Place desired objects in mason jar with lid ou to encourage this
activity.

Fine Mctor

Twenty-four Months

!

24

~

Observable Behavior:
Able to make a recognizable crease in paper in imitation of an adult.
Next Behavior:
a.
b.
c.

d.

Tower of 5 CUbes
Imitates Vertical Line
Turns Door Knob
Unscrews Lid

Classroom Activities:
a. See F 9, Classroom Activity c.
b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etc.
c. Rig doors with rewards behind them to encourage opening doors.
d. Place desired objects in mason jar with lid on to en~ourage this
activity.
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Tower of 5 CUbes

Fine Meter

Twenty-se·fen Months

!

27

~

Observable Behavior:
Able to build tower of 5 cubes (see F 16, Classroom Activity b).
Next Behavior:
a.
b.
c.

Drinks from Straw
Holds Crayon
Unlaces Shoes

Classroom Activities:
a. Cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up
straw. Use straws for blowing feathers, ping-pong balls, pain t, for
art work, etc.
b. See F 24, Classroom Activity b.
c. cut cardboard box at corners then make holes in each side of cut,
then lace with shoe laces so that it can be unlaced.. Place attt.active
object in the box so that when the box is unlaced, the object will
appear.

Imitates Vertical Stroke

Fine Motor

~

Twenty-seven Months

27

~

Observable Behavior:
Draw a three inch vertical line and ask the child to "draw one like
that. 11
Next Behavior:
a.
b.
c.

Drinks from Straw
Holds Crayon
Unlaces Shoes

Classroom Activities:
a. cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up
straw. Use straws for blowing feathers, ping-pong balls, paint, for
art work, etc.
b. See F 24, Classroom Acti.vity b.
c. cut cardboard box at corners then make holes in each side C'f' :.; '" •
then lace with shoe laces so that it can be unlaced. Place att:t ~·.ct.:.. v~
object in the box so that when the box is unlaced, the object w~ll
appear.
1
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Turns Door Knob

Fine Motor

Twenty-seven Months

~

gr ~

Observable Behavior:
.'\.1)le to turn knob to enter or leave room.
11

Text Behavior:

a.
b.
c.

Drinks fr\ml Straw
Holds Crayon
Unlaces Shoes

Classroom Activities:
a. cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up
straw. Use straws for blowing feathers, ping-pong balls, paint, ~or
art work, etc.
bo See F 24, Classroom Activity b.
c. Cut cardboard box at corners then make holes in each side of cut,
then lace with shoe laces so that it can be unlaced. Place attractive
object in the box so that when the box is unlaced, the object will
appear.

Unscrews Lid

Fine Motor

Twenty-seven Months

!

27

Observable Behavior:
Able to take off the lid of a Mason jar or similar jar.
Next Behavior:
a.
b.
c.

Drinks from Straw
Holds Crayon
Unlaces Shoes

Classroom Activities:
a. Cut straws in short lengths to begin drinking from straw. u~e
food coloring or Kool-aid to attract attention to liquid going up
straw. Use straws for blowing feathers, ping-pong balls, paint, for
art work, etc.
b. See F 24, Classroom Activity b.
c. CUt cardboard box at corners then make holes in each side of cut,
then lace with shoe laces so that it can be unlaced. Place attractive
object in the box so that when the box is unlaced, the object will
appear.
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Drinks from Straw

Fine Motor

Thirty Months

Observable Behavior:
Can close lips over straw and suck fluid from glass.
Next Behavior:
a.
b.
c.
d.

Strings 4 Beads
Draws Vertical Line and Circle
Builds Bridge
Cuts with Scissors

Classroom Activities:
a. For stringing beads, start with large beads with large holes and
shoe la.ces for strings. Progress to smaller beads, holes ancl. strings.
With each child "owning a color 11 (See F 36, Classroom Activity b),
have each child string his own bead on a classroom string.
b. See F 24, Classroom Activity b.
c. Building bridges is a copying activity - encourage the child to pay
attention to the model, then push cars over the bridge or through the
space between the two blocks.
c. Children will learn this through imitation.

liolds Crayon

Fine Motor

Thirty Months

Observable Behavior:
Begins to hold crayon

proper~.

Next Behavior:
a.
b.
c.
d.

Strings 4 Beads
Draws Vertical Line and Circle
Builds Bridge
Cuts with Scissors

Classroom Activities:
a. For stringing i:eads, start with large beads with large holes and
shoe laces for strings. Progress to smaller beads, holes and strings.
With each child "owning a color (See F 36, Classroom Activity b), have
each child string his own bead on a classroom string.
b. See F 24, Classroom Activity b.
c. Building bridges is a copying activity - encourage the child to pay
attention to the model, then push cars over the bridge or through the
space between the two blocks.
c. Children will learn this through imitation.
11
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Unlaces Shoes

Fine Motor

Thirty Months

Observable Behavior:
Able to loosen laces on shoes enough to remove shoes.
Next Behavior:
a.
b.
c.
d.

Strings 4 Beads
Draws Vertical Line and Circle
Builds Bridge
CUts with Scissors

Classroom Activities:
a. For stringing beads, start with large beads with large holes and
shoe laces for strings. Progress to smaller beads, holes and string.
With each child "owning a color" (See F 36, Classroom Activity b), have
each child string his own bead on a classroom string.
b. See F 24, Classroom Activity b.
c. Building bridges is a copying activity - encourage the child to pay
attention to the model - then push cars over the bridge or through the
space between the two blocks.
d. Children will learn this through imitation.

Strings Four Beads

Fine Motor

Thirty-six MOnths

Observable Behavior:
Can string 4 wooden beads in two minutes (Binet).
Next Behavior:
a.
b.
c.
d.

Solves Picture Puzzles
Sorts by Color
1/4" Peg in Peg-board
Traces Diamond

Classroom Activities:
a. see F 12, Classroom Activity a.
b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color and shape becomes part of
his symbolic life. Colors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.
c. see F 12, Classroom Activity b.
d. see F 24, Classroom Activity b.
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Draws Vertical Line and Circle Fine Motor

Thirty-six Months

! 36

~

Observable Behavior:
Draws vertical line and circle but unable to draw a cross.
Next Behavior:
a.
b.
c.
d.

Solves Picture Puzzles
Sorts by Color
1/4" Peg in Peg-board
Traces Diamond

Classroom Activities:
a. See F 12, Classroom Activity a.
b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, 11 This
is Johnny's green square" so that the color and shape becomes part of
his symbolic life. Colors will gradual~ become part of his repertoire.
Have egg cartons vtth eg,ch section painted a different color and have
the Children sort beads or pegs into the corresponding color.
c. See F 12, Classroom Activity b.
d. See F 24, Classroom Activity b.
Builds Bridge

Fine Motor

Thirty-six Months

! 36 £

Observable Behavior:
After example is given of stacking a cube on top of two cubes with a
space between them, child will imitate~
Next Behavior:
a.
b.
c.
d.

S0lves Picture Puzzles
Sorts by Color
1/411 Peg in Peg-board
Traces Diamond

Classroom Activities:
a. See F 12, Classroom Activity a.
b. Color awareness can begin when the child first enters the eenter.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color and shape becomes part o:f
his symbolic life. Colors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.
c. See F 12, Classroom Activity b.
c. See F 24, Classroom Activity b.
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CUts with Scissors
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Fine Motor

Thirty-Six Months

!

36

~

Observable Behavior:
CUts paper with scissors.
Next Behavior:
a..

b.
c.
d.

Solves Picture Puzzles
Sorts by Color
1/4" Peg in Peg-board
Traces Diamond

Classroom Activities:
a. See F 12, Classroom Activity a.
b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color and shape becomes part of
his symbolic life. Colors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.
c. See F 12, Classroom Activity b.
d. see F 24, Classroom Activity b.
Solves Picture Puzzles

Fine Motor

Forty-two Months

F 42 a

Observable Behavior:
Can put together simple three or four part puzzles by matchine picture.
Next Behavior:
a.
b.
c.
d.
e.

Laces Shoes
Copies Cross
Strings 1 Beads in Two Minutes
Draws Recognizable Picture
Buttons Small Buttons

Classroom Activities:
a. see F 27, Classroom Activity a., and adapt to lacing the box -then the shoes.
b. See F 24, Classroom Activity b.
c. See F 30, Classroom Activity a.
d. Recognizable picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 24, Classroom Activity a, then progress to completing incomplete
pictures.
e. As with other activities - start with large buttons and large holes
- then progress to small buttons and holes.
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Sorts by Color

Fine Motor

Forty-two Months

F 42 b

Observable Behavior:
Able to sort three colors of beads into three separate cups.
Next Behavior:
a.
b.
c.
d.
e.

Laces Shoes
Copies Cross
Strings 7 Beacis in Two Minutes
Draws Recognizable Picture
Buttons Small Buttons

Classroom Activities:
a. See F 27, Classroom Activity a, and adapt to lacing the box -then the shoes.
b. See F 24, Classroom Activity b.
c. See F 30, Classroom Activity a.
d. Recognizable picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 24, Classroom Activity a, then progress to completing incomplete
pictures.
e. As with other activities - start with large buttons and large holes
- then progress to small buttons and holes.
One QUarter Inch Pegs in Peg-board Fine Motor

Forty-two Months

!

42 _£

Observable Behavior:
Able to place small pegs in peg-board.
Next Behavior:
a.
b.
c.
d.
e.

Laces Shoes
Copies Cross
Strings 7 Beads in Two Minutes
Draws Recognizable Picture
Buttons Small Buttons

Classroom Activities:
a. see F 27, Classroom Activity a, and adapt to lacing the box -then the shoes.
b. See F 24, Classroom Activity b.
c. See F 30, Classroom Activity a.
d. Recognizable picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 24, Classroom Activity a, then progress to completing incomplete
pictures.
e. AB with other activities - start with large buttons and large holes
- then progress to small buttons and holes.
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Fine Motor

Traces Diamond

Forty-two Months

Observable Behavior:
Able to trace a large diamond on sheet of paper 8 1/2 x 11.
Next Behavior:
a.
b.
c.
d.
e.

Laces Shoes
Copies Cross
Strings 7 beads in Two Minutes
Draws Recognizable Picture
Buttons Small Bu.ttons

Classroom Activities:
See F 27 classroom activities {a) and adapt to lacing the box
then the shoes.
b. See F 24 classroom activities b.
c. See F 30 classroom activities a.
d. Recognizable picture assumes a knowledge of body parts. This activity
should be started with copying lines, etc., as described in F 24 classroom
activities {a), then progress to completing incomplete pictures.
e. As with other activities -- start with large buttons and large holes
-- then progress to small buttons and holes.

a.

Fine Motor

Laces Shoes

Forty-eight MOnths

!

~

!

Observable Behavior:
Able to put laces through the eyes of a shoe {eyes about
Next Behavior:
a.

Uses pencil or crayon for drawing

Classroom Activities:
a.

See F

24

classroom activities b.
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1/4" diameter).

Copies Cross

Fine Motor

Forty-eight Months

F 48 b

Fine Motor Forty-eight Months

F 48 c

Observable Behavior:
Able to copy cross (See Binet)
Next Behavior:
a.

Uses Pencil or Crayon for Drawing

Classroom Activities:
a.

See F 24, Classroom Activity b.

Strings 7 Beads in Two Minutes
Observable Behavior:

Able to string 7 beads on a string in two minutes.
Next Behavior:
a.

Uses Pencil or Crayon for Drawing

Classroom Activities:
a.

See F 24, Classroom Activity b.
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Draws Recognizable Picture

Fine Motor

Forty-eight Months

! 48

~

Observable Behavior:
Should be able to recognize part of a :picture such as a man, house,
or mountain.
Next Behavior:
a.

uses Pencil or Crayon for Drawing

Classroom Activities:
a.

See F 24, Classroom Activity b.

Buttons Small Buttons

Fine Motor

Forty-eight MOnths

Observable Behavior:
Able to button small button on a dress or shirt.
Next Behavior:
a.

Uses Pencil or Crayon for Drawing

Classroom Activities:
a.

See F 24, Classroom Activity b.
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Regards Face

Social

One Month

S 1 a

Observable Behavioi"-:
Child looks at a person when being talked to.
Next Behavior:
a.
b.

Smiles Responsive:cy
Inspects Environment

Classroom ActiVities:
Below 4 months, activ-:i.ties are on a one-to-one basis.

Occupies Self

Social

One Month,

Observable Behavior:
Will play alone for 15 minutes.
Next Behavior:
a.
b.

Smiles Responsive:cy
Inspects Environment

Classroom Activities:
Below

4

months, activities are on a one-to-one basis.
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Smiles

Respon~ively

Social

Two Months

S 2 a

Observable Behavior:
Will smile when talked to or touched on stomach.
Next Behavior:

a.
d.

Demand for Socialization
Anticipates Feedin.g

Classroom Activities:
Below four months, activities are on a one-to-one basis.

Inspects Environment

Social

Two Months

S2b

Observable Behavior:
Child investigates his environment
his head.

visualJ~

with or without turning

Next Beo.havior:
a.
d.

Demand for Socializ3.t:i.on
Anticipates Feeding

Classroom Activities:
Below four months,activities are on a one-to-one basis •

. -ll5,.-
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Demand for Socialization

Social

Three :Months

Observable Behavior:
Likes to be with people

an.d

doing things.

Next Behavior:

a.
b.

d.

Pulls Dress OVer Face in Pley"
Increased Activity with Toy
Sucking Strong

Classroom Activities:
Below four months, activities are on a one-to-one basis.

Anticipates Feeding

Social

Three Months

Observable Behavior:
Child indicates he knows food is coming by j.:a,creased activity, ki<' king,
arms waving, vocalization or opening mouth.
Next Behavior:

a.
b.
d.

Pulls Dress over Face in Play
Increased Activity with Toy
SUcking Strong

Classroom Activities:
Below four months, activtties are on a one-to-one basis.
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Pulls Dress Over Face

Social

Four Months

S 4 a

Observable Behavior:

Pulls dress over face in play.
N&xt BehaVior:
a.
b.
d.

Displea.:;ure Shown
Laughs when Head Hidden
Picks up Spoon

Classroom Activities:

a.
b.
d.
f'or

No activity.
Plays games with group, such as Peek-a-boo.
Place attractive objects near child - encourage child to reach
them.

Increased Activity with Toy

Social

Four Months

s 4b

Observable Behavior:
Child shows obvious pleasure at sight of toy by increased physical
activity -- kicking, arms waving, etc.
Next Behan or:
a.
b.
d.

Displeasure Shown
Laughs when Head Hidden
Picks up Spoon

Classroom Activities:
No activity.
b. Plays games with group, such as PeeY.:-a-boo.
d. Place attractive objects near child - encourage child to reacl">.
for them.
a~
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Sucking Strong

Social

Four Months

s4

d

Observable Behavior:
When drinking from bottle, sucki~g is a strong activity.
Next Behavior:
a.
b.
d.

Displeasure Shown
Laughs When Head Hidden
Picks Up Spoon

Classroom Activities:
a.
b.
d.
for

No activity.
Plays games with group, such as Peek-a-boo.
Place attractive objects near child - encourage child to reach
them.

Displeasure Shown

Social

Five Months

Observable Behavior:
Fusses when toy is removed.
NeA-t Behavior:

a.
b.
d.

Finger Reflection in Mirror
Demands Attention
Holds Bottle

Classroom Activities:
a. Have mdxrors in room - point out the children as they pass.
L 16, Classroom Activity a.)
b. No activity.
c. No activity.

(See

-ll8..'··.:,--

Laughs When Head Hidden

Social

Five Months

Observable Behavior:
Laughs when head is hidden by towel, as in peek-a.-boo.

Next Behavior:

a.
b.
d.

Finger Reflection in Mirror
Demands Attention
Holds Bottle

Classroom Activities:
a.

Have mirrors in room - point out the children as they pass.

(See

L 16, Classroom Activity a.)
b.

c.

No activity.
No activity.

Picks Up Spoon

Social

Five Months

Observable :Behavior:
Child will make a deliberate effort to reach for spoon. Child must
succeed in picking up spoon - not with reflex action upon contacting
the spoon, but with deliberate intent.
Next Behavior:
a.
b.

d.

Finger Reflection in Mirror
Demands Attention
Holds Bottle

Classroom Activities:

a..

Have mirrors in room - point out the children as they pass.
L 16, Classroom Activity a.)
b. No activity.

c.

No activity.
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(See

Fingers Reflection in Mirror

Social

S 6 a

Six Months

Observable Behavior:
Mirror held in front of child.; child reaches out and
reflection.

fing~!"!3

Next :Eellavior:
a.
b.
d.
e.

Attracts Attention by Coughing
Private Exploration
Chewing Begins
SUcks Food from Spoon

CJBSsroom Activities:
a.

No activity.
Keep activities available for the children to explore. Observe
the objects that are attractive to the children for use in behavior
modification. Increase the natural curiosi"'..:.y by keeping some ob.jects
behind locked doors. Allow children to open doors themselves. Set
up boxes to sE>.arch through.
d. Give children fresh beef jerky to chew. Put peanut butter in
roof of mouth to encourage tongue to work. Chewy caramels also
increase chewing ar.tivities.
e. No activity~

b~

Demands Attention:

Social

Six Months

s6

b

Observable Behavior:
Indicates desire to be "talked to 11 •
Next Behavior:
a.
b.
d.
e.

Attracts Attention by Coughing
Private Exploration
Chewing Begins
SUcks Food from Spoon

Classroom Activities:
a. No activity.
b. Keep activities available for the children to explore. Observe
the objects that are attractive to the children for use in behavior
modification. Increase the natural curiosity by keeping some objeets
behind locked doors. Allow children to open doors themselves. Set.
up boxes to search through.
d. Give children fresh beef jerky to chew. Put peanut butter in roof
of' mrnlth to encourage tongue to work. Chewy caramels also increase
chewing activities.
e. No activity.

.. ·;·
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Holds Bottle Part Time

Social

Six Months

s6

d

Observable Behavior:
Able to hold own bottle.
Next BehaVior:

a.
b.
d.
e.

Attracts Attention by Coughing
Private Exploration
Chewing Begins
SUcks Food from Spoon

Classroom Activities:
a. No activity.
b. Keep actiVities available for the children to explore. Observe
the objects that are attractive to the children for use in behaVior
modification. Increase the natural curiosity by keeping some objects
behind locked doors. Allow children to open doors themselves. Set
up boxes to search through.
d. Give children fresh beef jerky to chew. Put peanut b utter in
roof of mouth to encourage tongue to work. Chewy caramels also
increase chewing activities.
e. No activity.
Attracts Attention by Coughing

Social

Seven Months

Observable Behavior:
Will make various noises to attract attention.
Next

d.
e.

Behavior:

Feeds self crackers
can Btte and Chew

Classroom Activities:
d. Make crackers available at table.
e. Va:ry the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.
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Private Exploration

Social

Sev·en Months

Observable Behavior:
Child 'Will spend Illll.ch time in private eXploration of various things
o:f' interest.
Next Behavior:
d.
e.

Feeds Self Crackers
Can Bite and Chew

Classroom Activities:
d. Make crackers available at table.
e. Va:ry the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.

Sucks Food from Spoon

Social

seven Months

Observable Behavior:
Soft foods can be sucked from spoon.
Next Behavior:
d.
e.

Feeds Self Crackers
Can Bite and Chew

Classroom Activities:
d. Make crackers available at table.
e. Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.

Chewing Begins

Social

Seven Months

Observable Behavior:
Child able to chew soft foods.
Next Behavior:
d.
e.

Feeds Self Crackers
Can Bite and Chew

Classroom Activities:
d. Itfa.ke crackers ava:tlable at table.
e. Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approvaL

Feeds Self Cracker

Social

Eight Months

s8

Observable Behavior:
Picks cracker off table and bites off piece, chews it.
Next Behavior:
a.
d.

.Arms in Front of Face
Drinks from CUp

e.
f.

Finger Feeds .
Holds Arms. OUt

Classroom Activities:
a.
d.
e.

No activity.
Have appropriate cup with non-spill spout to encourage drinking.
Have food available for increasing finger-feeding activities.
Have p~ activities in which children dress in old and large
clothing.

r:
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Bites and Chews

Social

Eight Months

S 8 e

Observable Behavior:
Bites cracker and chews it.
Next Behavior:
a.
d.

e.
f.

.Arms in Front of Face
Drj.nks From CUp
Finger Feeds
Holds .A:rms Oa.t

Classroom Activities:
a. No activity.
d. Have appropriate cup with non-spill spout to encourage drinking.
e. Have food available for inc:.;•easing J:lnger-feeding activities.
f. Have play activities in 'Which children dress in old and large
clothing.

Arms in Front o:f' Face

Social

Nine Months

Observable Behavior:
Child puts arms in front of face to avoid va.shing.
Next Behavior:
a.
c.
e.

Pattycake~:;

Toilet Training Begins
Solid Foods

Classroom Activities:
a.
c.
(".

See F 7, Classroom Activity c and F
Not a classroom acti\rity.
No activity.

9, Classroom Activity d.
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Drinks From CUp W/Spill

Social

Nine Months

Observable Behavior:
Drinks f'l"om cup with slight spill from corners of mouth.
Next Behavior:
a.
c.
e.

Pattyca..'tes
Toilet Training Begins
Solid Foods

Classroom
a.
c.
e.

A~tivities:

See F 7~ Classroom Activity c and F
Not a classroom activity.
No activity.

Finger Feeds

9,

Classroom Activity d.

Nine Months

Social

Observable Behavior:
Will finger feed with spilled bits from

tr~

or dish.

Next Behavior:
a.
c.
e.

Pattyca.kes
Toilet Training Begins
Solid Foods

Classroom Activities:

a..
c.
e.

see F 7, Classroom Activity c and F
Not a. classroom activity.
No act:tvity.

9, Classroom Activity d.
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-Holds Arms Out

Social

Nine Months

Observable Behavior:
Holds out arms to be picked up if adult extends arms.
Next Behavior:
a.
c.
e.

Pattycakes
Toilet Training Begins
Solid Foods

Classroom Activities:
a.
c.
e.

See F 7, Classroom Activity c and F 9, Classroom Activity d.
Not a classroom activity.
No activity.

Pattycak.es

Social

Ten Months

S 10 a

Observable Behavior:
Begins to enjoy games.

Will bring hands to mid-line.

Next Behavior:
a.
b.
d.
e.

Enjoys Audience
Repeats Performance Laughed At
Licks Ice Cream Cone
Does Not Drool

Classroom Activities:
a. Encourage participation in group actj_vities in which one person
performs.
b. No activity.
d. Repeat activity for increased ton~1e-tip by putting good
tasting things on their lips.

Toilet Training Begins

Social

Ten Months

s

10 c

Observable Behavior:
May be dry after nap or ride in car.
brings results.

Put on toilet at once; sow~times

Next Behavior:
a.
b.
d.
e.

Enjoys Audience
Repeats Performance Laughed at
Licks Ice Cream Cone
Does Not Drool

Classroom Activities:
a. Encourage particiJation in group activities in which one person
performs.
b. No activity.
d. Repeat ac-t,h"ity for increased ~ongue-tip variety by putting good
tasting things on their lips.

Solid Foods

SociliU

Ten Months

s

10 e

Observable Behavior:
Child is able to handle solid food without choking, and able to chew.
Next Behavior:
a.
b.
d.
e.

Enjoys Audience
Repeat~:> P~rforma.nce

Laughed at

Licks Ice Cream Cone
Does Not Drool

Classroom Activities:
a. Encrurage participation in group activities in which one person
performs.
b. No activity.
d. Repeat activity for increased tongue-tip variety by putting good
tasting things on their lips.
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Enjoys Audien,£!

Social

Eleven Months

Slla

Obsel'Vable Beh"lvior:
W:tll ta.~t the clown if' t.md.ience is appreci.ative.

Next :BE>.h.avior:
a.
b.

c.
d.
e.
f.

Pleys "Up ana. Down.11
Mouthing Ner.a" 1y Stopped
Toilet Training Earnestly
Finger Fe.eds Part of Meal
Holds Spoon
Cooperates in Dressing

Classroom
a~

b.
c.
d.
e.
f.

Activities~

Games, songs !3.i.'ld other activities can begin prepositional training.
No activity.
Not a classroom activity.
See s8, Classroom Activity e.
Use other children as models for these activities.
See S 8, Classroom Activity f.

Repeats Performance Laughed At

Social

Eleven Months

Sllb

Observable Behavior:
Child will repeat an act that is laughed at.
Next Behavior:

a.
b.
c.
d.
e.
f.

Plays 11 Up and Do'Wlln
Mouthing Nearly Stopped
Toilet Training Earnestly
Finger Feeds Part of Meal
Holds Spoon
Cooperates in Dressing

Classroom Activities:
a.
b.
c.
d.
e.
f.

Games, songs and other activities can begin prepositional training.
No activity.
Not a classroom activity.
See s 8, Classroom Activity e.
Use other children as models for these activities.
See S 8, Classroom Activity f'.
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Licks Ice Cream Cone

Social

Eleven Months

s

ll d

Observable Behavior:
Licks ice cream cone; proper tongue action.
Next Behavior:
a.
b.

c.
d.
e.
'f.

Pley's "Up and Down"
Mouthing Nearzy Stopped
Toilet Training Earnestly
Finger Feeds Part o'f J.teal
Holds Spoon
Cooperates in Dressing

Classroom Activities:
a.
b.
c.
d.
e.
f.

Games, songs and other activities can begin prepositional traintng.

No activity ..
Not a classroom activity.
See S 8, Classroom Activity e.
Use other Children as models for these activities.
See S 8, Classroom Activity f.

Does Not Drool
Obs~-vable

Social

Eleven Months

Slle

Behavior:

Drooling is controlled.
Next Behavior:
a.

b.
c.
d.
e.
f.

Plays "Up and Down"
Mouthing Nearly Stopped
Toilet Training Earnestly
Finger Feeds Part of Meal
Holds Spoon
Cooperates in Dressing

Classroom Activities:
a.
b.
c.
d.
e.
f.

Games, songs and other activities can begin prepositional training.
No activity.
Not a classroom activity.
See S 8, Classroom Activity e.
Use other children as models 'for these activities.
SeeS 8, Classroom Activity f.
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Plays "Up a.nd Down"

Social

Twelve Months

S 12 a

Observable Behavior:
Begin concept of Up a.nd Down thrcmgh games - Arms Up, Arms Down.
Next Behavior:
d.
e.
f.

Finger feeds Self
TUrns Spoon
Pulls Off Socks

Classroom Activities:
d. See S 8, Classroom Activity e.
e. No activity.
f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes wi.ll encourage them to pull the socks off.

Mouthing Nearly Stopped

Social

Twelve Months

Sl2b

Observable Behavior:
Not the need for everything to go into the mouth.
Next Behavior:
1:i ~
e..
f.

Finger Feeds Self
Turns Spoon
Pulls Off Socks

Classroom Activities:
d. SeeS 8, ClassroomActivity e.
e. No activity.
fw Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
tLeir shoes will encourage them to pull the socks off.
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Toilet Training Begins Earnestly

Social

TWelve Months

s

12 c

Observable Behavior:
Child should start getting up from nap dry. Adults should watch
closely for signs. Follow regular schedule of toilet ~raining.
Next Behavior:
a..
e.
f.

Finger Feeds Self
Turns Spoon
Pulls off' Socks

Classroom Activities:
d. See S 8, Classroom Activity e.
e. No activity.
f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.

Fiuger Feeds Part of Meal

Social

Twelve Months

Sl2d

Observable Behavior:
Foods appropriate for finger feeing will bring child closer to
sel:f' -feeding.
Next Behavior:
d.
e.
f.

Finger Feeds Self
TUrns Spoon
Pulls off Soclts

Classroom Activities:
d. See S 8, Classroom Activity e.
e. No act-Ivity.
f. Begin :-.;.e·\.i"'rities for tasks of dressing by having the children
remove clothing oefore they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.
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Holds Spoon

Social

TWelve Months

S 12 e

Observable Behavior:
Able to hold spoon in palmer grasp.
Next Behavior:
d.
e.
f.

Finger Feeds Self
Turns Spoon
Pulls off Socks

Classroom Activj.ties:
d. See S 8,Classroom Activity e.
e. No activity.
f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.

Cooperates in Dressing

Social

Sl2f

Twelve Months

Observable Behavior:
Will hold out arms and so forth to help in dxessing.
Next Behr>:-tior:
d.
e.
f.

Finger Feeds Sel~
TUrns Spoon
PUlls off Socks

Classroom Activities:
d. See S 8, Classroom Activity e.
e. No activity.
f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large so~ks over
their shoes will encourage them to pull the socks off.
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Finger Feeds Self

Social

Fourteen Months

s 14

d

Observable Behavior:
.Able to eat all appropriate food with :fingers.
Next Behavior:
a.
c.
e.
e.
:f.

Carries Familiar Ojbects
Indicates When Wet
Manipulates CUp
Dips Spoon in Dish
Able to Unzip Large Zipper

Classroom Activities:
a. No activity.
c. No activity.
d. No activity.
e. Use sand box with shovels to begin dipping motion. Shoveling
sand :from the sand box to a bucket is approprj.ate.
f. Obtain large zipper from the Playschool Activi.ties to practive
this activity.

TUrns Spoon

Social

Fourteen Months

S

14 e

Observable Behavior:
Arter getting food on spoon and taking spoon toward mouth, child
will turn spoon, spilling food.
Next BehaYior:
a.
c.
d.
e.
f.

Carri1~s Familiar Opjects
Indicates When Wet
Manipulates CUp
Dips Spoon in Dish
Able to Unzip Large Zipper

Classroom Activities:
a. No activity.
c. No activity.
d. No activity.
e. Use sand box with shovels to begin dipping motion. Shoveling
sand from the sand box to a bucket is appropriate.
:f. Obtain large zipper from the Playschool Activ~ties to practice
this activity.
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Pulls Off Socks

Social

Fourteen Months

s 14

Observable Behavior:
Pulls off socks.
Next Behavior:
a.
c.
d.
e.
f.

Carries Familiar Objects
Indicates When Wet
Manipulates Cup
Dips Spoon in Dish
Able to Unzip Large Zipper

Classroom Activities:
a. No activity.
c. No activity.
d. No activity.
e. Use sand box with shovels to begin dipping motion. Shoveling
sand from the sand box to a bucket is appropriate.
f. Obtain large zipper from the Playschool Activities to practice
this activity.
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Carries Familiar Objects

Social

Sixteen Months

S 16 a

Observable Behavior:
Will carry around a favorite blanket, toy, doll, etc.
Next Behavior:
a. Blows OUt Candle
b. Plays With Other Children
c. · Success at Toilet
d. Holds Spoon in Pronation
e. Self Feeding
f'. Takes Off' Mittens
Classroom Activities:
a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.
b.. Place several children in a large carton or a very small room to
increase social awareness.
c. Not a classroo~~ activity.
d. Use mud instead of sand as in S 12 e. Put beans on a spoon to
give children opportunit,y to demonstrate keeping spoon even.
e. No activity.
f. Put mittens on children, then they wlll have to take them off
before they can do a certain activity.
Indicates Vlhen Wet

Social

Sixteen 1/'.lOnths

Observable Behavior:

s 16 c
---

Able to indicate when pants are wet.
Next Behavior:
a.
b.
c.
d.
e.
f.

Blows OUt Candle
Plays With other Children
Success at Toilet
Holds Spoon in Pronation
Self Feeding
Takes Off Mittens

Classroom Activities:
a. Have children blow ping-pong balls, feathers, and blow out candles
to experience b: "ng.
b. Place st::v-ere ~ ~hildren in a large carton or very small room to
increase social awareness.
c. Not a classroom activity.
d. Use mud instead of sand as in S 12 e. Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even.
e. No activity.
f. Put mittens on children, then they will have to take them off
before they can do a certain ac~ivity.
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Manipulates CUp

Social

Sixteen Months

s 16

d

Observable Behavior:
Able to drink :rrom cup with some spill.
Next Behav:J.or:
a.
b.
c.
d.
e.
f.

Blows OUt Candle
Plays With Other Children
SUccess at Toilet
Holds Spoon in Pronation
Self Feeding
Takes Off Mittens

Classroom Activities:
a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.
b. Place several children in a large carton or a very small room to
increase social awareness.
c. Not a classroom activity.
do Use IID.ld instead of sand as in S J2 e. Put beans on a spoon to
give children opportLUnity to demonstrate keeping spoon even.
e. No activity.
f.. Put mittens on children, then they 'Will have to take them off
before they can do a certain activity.
Dips Spoon in Dish

Social

Sixteen Months

S 16 e
---

Observable Behavior:
When fed soft food such as custard, child is able to get food on spoon.
Next Behavior:
a. Blows out Candle
b. Plays With Other Children
c. success at Toilet
d. Lolds Spoon in Pronation
e. Self Feeding
f. Takes Off Mi.ttens
Classroom Activities:
a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.
b. Place several children in a large carton or a very small room to
increase social awareness.
c. Not a classroom activity.
d. Use IIIlld instead of sand as in S 12 e. Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even.
e. No activity.
f. Put mittens on children, then they will have to take them off
before they can do a certain activity.

Able to Unzip Large Zipper

Social

Sixteen Months

s 16

f

Observable Behavior:
Unzips large size zipper.
Next Behavior:
a.
b.
c.
d.
e.
f.

Blows OUt Candle
Plays With other Children
Success at Toilet
Holds Spoon in Pronation
Self Feeding
Takes Off Mittens

Classroom Activities:
a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.
b. Place several children in a large carton or a very small room to
increase social awareness.
c. Not a classroom activity.
d. Use mud instead of sand as in S 12 e. Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even.
e. No activity.
f. Put mittens on children, then they will have to take them off
before they can do a certain activity.
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Blows OUt Candle

Social

Eighteen Months

S

18 a

Observable Behavior:
Able to direct air enough to blow out candle at

4 inches.

Next Bf.s..havior:

a.
d.

f.

Goes About Yard
Drinks From CUp Without Spill
Removes Garments

Classroom Activities:

a. Increase the opportunity for the child to go about yard with
minimal supervision.
c. No activity.
f'. Continue the dressing :procedure for this activ·ity.

Pl.a.ys With other Children

Social.

Eighteen Months

s

18

b

Observable Behavior:
Active participation with other children in games - formal or informal.
Next Behavior:
a.
d.
f'~

Goes About Yard
Drinks From Cup Without Spill
Removes Garments

Classroom Activities:
a. Increase the opportunity for the child to go about yard with
minimal supervision.
d. No activity.
f. Continue the dressing procedure f'or this activity.
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SUccess at Toilet

s

Social

18 c

Observable Behavior:
Pants drier for longer periods of time - most of the day and at times
at night.
Next Behavior:
a.
d.
f.

Goes About Yard
Drinks from CUp Without Spill
Removes Garments

Classroom Activities:
a. Increase the opportunity for the child to go about yard with
minimal supervision.
d. No activity.
f. Continue the dressing procedure for this activity.

Holds Spoon In Pronation

Social

Eighteen Months

s

Observable Behavior:
Holds spoon with bowl upright.
Next Behavior:
a.
d.
f.

Goes About Yard
Drinks from CUp Without Spill
Removes Garments

Classroom Activities:
a. Increase the opportunity for the child to go about yard with
minimal supervision.
d. No activity.
f. Continue the dressing procedure for this activity·.
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18 d

Self' Feeding

Eighteen. Months

social

S 18 e

Observable Behavior:
Will insist on helping himself while eating.

Shows more interest.

Ue>.xt Behavior :
a.
d.
f.

Goes About Yard
Drinks :f'rom Cu.p Without Spill
Removes Qa.rments

Classroom Activities:
a. Increase the opportunity for the child to go about yard w:i.th
minimal supervision.
d. No activity.
f. Continue the dressing procedure for this activity.

Takes Off Mittens

social

Eighteen Mont~!

s

18 f

Observable Behavior:
Takes off mittens, gloves, etc.
Next Behavior:
a.
d.
f.

Goes ,About Yard
Drinks f'rotl CUp Without Spill
Removes Garments

Classroom Acti~rities:
a. Increase the opportunity for the child to go about yard with
minimal supervision.
d. No activity.
f. Continue the dressing procedure for this activity.
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Goes About Yard

Social

Twenty-One Months

S 21 a

Observable Behavior:
Dependable enough to go about yard with minimal supervision.
Next Behavior:
a.
c.

Initiates Own Play
at Night
Takes Off Shoes

Dry

f.

Classroom Activities:
a. Provide the opportunity for the chtldren to play by themselves
and without dire :tion for part of their P~ period. It is not
necessary for ev·~r'! minute of the day to be under direct supervision
end control.
c. No classroom a.c~·ivity.
f. Have children ta.k~ off shoes of one another in a game activity.

Drinks from CUp Without Spill

Social

Twenty-One Months

s

21 d

Observable Behavior:
Able to drink from cup without too much spilling.
Next Behavior:
a.
c•
f.

Initiates Own Play
at Night
Takes Off Shoes

Dry

Classroom Activities:
a. Provide the opportunity for the children to play by themselves
and without direction for part of their play period. It is not
necessary for every minute of the day to be under direct supervision
and control.
c. No classroom activity.
f. Have children take off shoes of one another in a game activity.
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Removes Garments

Social

Twenty-One MOnths

s 21 f

Observable Behavior:
Able to take off outer, loose-fitting garments.
Next Behavior:
a.
c.
f.

Initiates OWn Play
Dry at Night
Takes Off Shoes

Classroom Activities:
a. Provide the opportunity for the children to play by themselves
and without direction for part of their play period. It is not
necessary for every minute of the day to be under direct supervision
and control.
c. Not a classroom activity.
f. Have children take off shoes of one another in a game activity.
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Initiates Own Play

Social

Twenty-Four MOnths

S 24 a

Observable BehaVior:
Will find own play area and activity.
Next Behavior:

a.
'b.

c.
d.

f.

Papallel Pl.a.y
Initiates OWn Play of Others
Verbalizes Toilet Needs
Eats With Fork
Removes OWn Coat

Classroom Activities:
a.
b.
c.
d.
f.

Allow child to choose play activities some of the time.
Same as above.
Not a classroom activity.
~o activity.
See S 8, Classroom Activity f.

Dry at Night

Social

Twenty-Four Months

s 24

c

Observable Behavior:
Dry at night.
Next Behavior:
a.
b.
c.
d.
f.

Parallel Play
Initiates Own Play of others
Verbalizes Toilet Needs
Eats WUh Fork
Removes OWn Coat

Classroom Activities:
a.
b.
c.
d.
f.

Anow child to choose play activities some of the time.
Same as above.
Not a classroom activity.
No activi.ty.
See s 8, Classroom Activity f.
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Takes Off Shoes

.

Social

. ·

.

·

Twenty-Four Months

s 24

f

Observable Behavior:
Able to take off shoes, including unlacing.
Next Behavior:

a..
b.
c.
d.
f.

Pa.ra.llel Play
Initiates OWn Play of Others
Verbalizes Toilet Needs
Eats With Fork
Removes OWn Coat

Classroom Activities:
a.
b.
c.
d.
f.

Allow Child to choose play activities some of the time.
Same as above.
Not a. classroom activity.
No activity.
See S 8, Classroom Activity f.

Parallel Play

Social

Twenty-Seven Months

Observable Behavior:
Will play along side of another - but play is not interacting.
Next Behavior:
a.
c.

f.

Wash and DrY Hands
Asks to go to the Toilet
Dresses With SUpervision

Classroom Activities:
a. Self care skills such as washing and drying hands should occur at
regular times. Group activities with songs and games for this
activity are appropriate.
c. Not a classroom activity.
f. Skills in dressing will increase during this time. See S 8,
Classroom Activity f.
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Imitates Play of' Others

Social

Twenty-Seven Months

Observable Behavior:
After seeing another child play, will imitate that activity.
Next Behavior:

Wash and DrY Hands
Asks to go to the Toilet
nresses With supervision

a.
c.
:f'.

Classroom Activities:
a.

self' care skills such as washing and drying hands should occur at
Group activities with songs and games for this
activity are appropriate.
c. Not a classroom activity.
f. Skills in dressing will increase during this time. See S 8,
Classroom Activity f.

regular times.

Verbalizes Toilet Needs

Social

Twenty-seven MOnths

Observable Behavior:
Able to indicate need to go to the toilet - whether with understandable
words or own words.
Next Be..'lw.vior:

a.
c.

wash and Dry Hands
Asks to go to the Toilet

f'.

Dresses With SUpervision

Classroom Activities:
a.

Self' care skills such as washing and drying hands should occur at
Group activities with songs and games for this
activity are appropriate.
c. Not a classroom activity.
f. S?..ills in dressing will increase during this time. See S 8,
Classroom Activity f.

re~lar times.
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Eats With Fork

Social

Twenty-Seven Months

Observable Behavior:
Eats with fork without too much spilling.
Next Behavior:
a.
c.
f.

Wash and Dry Hands
Asks to go to the toilet
Dresses With SUpervision

Classroom Activities:
a. Self care skills such as washing and drying hands should occur at
regular times. Group activities with songs and games for this
activity are appropriate.
c. Not a classroom activity.
f. Skills in dressing will increase during this time. See S 8,
Classroom Activity f.

Removes Own.Coat

Social

Twenty-Seven Months

Observable Behavior:
Able to take off own ooat or loose garment.
Next Behavior:
a.
c.
f.

wash and Dry Hands
Asks to go to the Toilet
Dresses With SUpervision

Classroom Activities:
a. Self care skills such as washing and drying hands should occur at
regular times. Group activities with songs and games for this
activity are appropriate.
c. Not a classroom activity.
f. Skills in dressing will increase during this time. See S 8,
Classroom Activity f.
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Wash and

Dry

Hands

Social

Thirty Months

Observable Behavior:
Able to wash and dry hands without supervision.
Next Behavior:
a.
b.
d.
f.

Understands Taking Turns
Cooperates With Other Children
Feeds Self
Buttons and Unbuttons

Classroom Activities:
a. Routinely have children stand in line for certain activities, and
require them to wait their turn.
b. Same as above.
d. Investigate proper utensils for self'-feeding. Allow proper time
for feeding; set time to discourage doddling.
f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling.

Asks to go to Toilet

Social

Thirty Months

Observable Behavior:
Will state "I need to go to

---"

(Whatever term is used).

Next Behavior:
a.
b.
d.
f.

Understands Taking TUrns
Cooperates With Other Children
Feeds Self
Buttons and Unbuttons

Classroom Activities:
a. Routinely have children stand in line for certain activities and
require them to wait their turn.
b. Same as above.
d. Investigate proper utensils for self-feeding. Allow proper time
for feeding; set time to discourage doddling.
f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling.

.,•.

J.
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Dresses Wtth Supervision

Social

Thirty Months

o-oservable Behavior:
Needs some help in dressing -but wants to do it himself.
Next Behavior:
a.
b.
d.
:f.

Understands Taking TUrns
Cooperates With other Children
Feeds Self
Buttons and Unbuttons

Classroom Activities:
· a. Routinely have children stand in line for certain activities and
require them to wait their turn.
b. Same as above.
d. Investigate proper utensils :for self-feeding. Allow proper time
for feeding; set time to d1.scourage doddling.
f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling.

Understands Taking TUrns

Social

Thirty-Six Months

Observable Behavior:
Is able to await turn in games, refreshments, etc.
Next Behavior:
a.
b.
c.
f.

Cooperative Play
Helps With Household Tasks
Cares for Self at Toilet
Puts on: Shoes

Classroom Activities:
a. Provlde opportunity for group interaction.
b. Encourage children to do regular household tasks; bring their o·wn
tray, pick up things in the classroom, etc.
c. Provide an appropriate model for the child to emulate.
f. See S 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in chaise of shoe.
Match pant legs and shoe color :for left and right shoes.
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Cooperates With Children

Social

Thirty-Six Months

Observable Behavior:
Participates in cooperative coordinated play activities.
Next Behavior:
a.
b.
c.
f.

Cooperative Play
Helps With Household Tasks
Cares for Self at Toilet
Puts on Shoes

Classroom Activities:
a.
b.

Provide opportunity for group interaction.
Encourage children to do regular household tasks; bring their own
tr~, pick up things in the classroom, etc.
c. Provide an appropriate model for the child to enn.:tlate.
f. See S 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes.

Feeds Self

Social

Thirty-Six Months

Observable Behavior:
Able to use spoon, fork properly.
Next Behavior:
a.
b.
c.
f.

Cooperative Play
Helps With Household Tasks
Cares for Self at Toilet
Puts on Shoes

Classroom Activities:
a. Provide opportunity for group interaction.
b. Encourage children to do regular household tasks; bring their own
tray, pick up things in the classroom, etc.
c. Provide an appropriate model for the child to emulate.
f. See S 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes.
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Buttons and Unbuttons

Social

Thirty-Six Months

Observable Behavior:
Able to button and unbutton large buttons.
Next Behavior:
a.
b.

c.
t.'.

Cooperative Play
Helps With Household Tasks
Cares for Self at Toilet
Puts on Shoes

Classroom Activities:
a.

Provide opportunity for group interaction.
b. Encourage children to do regular household tasks; bring their own
tray, :pick up things in the classroom, etc.
c. Provide an appropriate model for the child to emulate.
t.'. See s 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes.
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Cooperative Play

Social

Forty-Two Months

S 42 a

Observable Behavior:
Simple tea parties or imaginative games.
Next Behavior:
a.
f.

Plays simple games
Dresses Without SUpervision

Classroom Activities:
a. Elaborate on previous games.
f. Provide clothing with buttons for experience in ·buttoning and
unbuttoning.

Helps with Household Tasks

Social

Forty-Two MOnths

s 42

Observable Behavj.or:
Running errands, picking up things, etc.
Next Behavior:
a.
f.

Plays Simple Games
Dresses Without SUpervision

Classroom Activities:
a. Elaborate on previous games.
f. Provide clothing with buttons for experience in buttoning and
unbuttoning.
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Cares for Self at Toilet

·.

Social

~,,

'. .

Forty:Two Months

s 42

c

Observable Behavior:
Able to go to the toilet unassisted.
Next Behavior:
a.
f.

Plays simple Games
Dresses Without SUpervision

Classroom Activities:
a. Elaborate on previous games.
f. ProvidEl clothing with buttons for experience in buttoning
and unbuttoning.

Puts on Shoes

Social

Forty-Two

¥~nths

s 42

Observable Behavior:
AbJ.e to get right shoe on right foot.
Next Behavior:
a.
f.

Plays simple games
Dresses without SUpervision

Classroom Activities:
a. Elaborate on previous games.
f. Provide clothing with buttons for experience in buttoning and
unbuttoning.

,.· .....
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Plays Simple Games

Social

Forty-Eight Months

S

48 a

Observable Behavior:
Prefers to play games with pleymates, such as "Drop the Handkerchief".
Next Behavior:
a.

Can tell which is the prettiest

Classroom ActiVities:
a.

No activity.

Dresses Without SUpervision

Social

Forty-Eight Months

~

48 !

Observable Behavior:
Able to put on clothes without supervision, including buttoning.
Next BehaVior:
a.

can tell which is the prettiest

Classroom Activities:
a.

No activity.

-153-

......

{,'

-......-.

··:· , .

:.;,,

Responds to Bell

Language

One Month

L 1 a

Observable Behavior:
Bell is rung softly about 12 inches from ear. Child responds with
a blink and frown. Start increased activity or cessation of activity.
Next Behavior:

a.
b.
e.
f.

Attends to Voice
Responds to Cooing
Rhythm of Crying Slower
Babbles

Classroom Activities:
Below

4 months, activities are on a one-to-one basis.

Heedful of Sounds

Language

One Month

Observable Behavior:
Will slow activity at introduction of a new sound.
Next Behavior:
a.
b.
e.
:f.

Attends to Voice
Responds to Cooing
Rhythm of Cry Slower
Babbles

Classroom Activities:
Below

4 months, activities are on a one-to-one basis.
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Llb

watches Mother IntentlY

Language

One Month

L 1 c

Observable Behavior:
Will watch mother or moving person.
Next Behavior:
a.
b.
e.
f.

Attends to Voice
Responds to Cooing
Rhythm of Cry Slower
Babbles

Classroom Activities:
Below

4 months, activities are on a one-to-one basis.

Cries with Throaty Sound
Obst~rvabl.e

Language

One Month

Behavior:

Cr:r is back of throat.

Next Behavior:
a.
b.
e.
f.

Attends to Voice
Responds to Cooing
Rbythm of Cry Slower
Babbles

Classroom Activities:
Below

4 months, activities are on a one-to-one basis.
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L 1 e

Makes Demands when Crying

La.pgu.age

One Month

Observable Behavior:
Usually cries when time to eat or he has other demands.
Next Behavior:
a.
b.
e.
f.

Attends to Voice
Responds to Cooing
.Rhythm of Cry Slower
Babbles

Classroom Activities:
Below 4 months, activities are on a one-to-one basis.

Rhythmic Crying

Language

One Month

Observable Behavior:
Regular inhalation of breath causes rhythmic cry.
Next Behavior:
a.
b.
e.
f.

Attends to Voice
Responds to Cooing
Rhythm of Cry Slower
Babbles

Classroom Activities:
Below 4 months, activities are on a one-to-one basis.

L 1 f

cough-like Cry

Language

One Month

Llh

Observable Behavior:
Cry sounds as though child were coughing.
Next Behavior:
a.
b.
e.

r.

Attends to Voice
Responds to Cooing
Rhythm of Cry Slower
Babbles

Classroom Activities:
Below

4 months, activities are on a one-to-one basis.

Language

Attends to Voice

Two Months

L 2 a

Observable Behavior:
Examiner leans over child and talks in a quiet voice while amiling-child gives evidence of listening.
Next Behavior:
a.
b.
e.
f.

.Anticipates with Activity
Reacts to Visual Sign
Crying Plaintive
Chuckles

Classroom Activities:
For behaviors below

4 months,

acti,~ties
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are on a one-to-one basis.

Responds to Cooing

Language

Two Months

L2b

Observable Behavior:
Will smile in response to cooing or talking on part of examiner.
Next Behavior:
a.
b.
e.
f.

Anticipates with Activity
Reacts to Visual Sign
Crying Plaintive
Chuckles

Classroom Activities:
For behaviors below 4 months, activities are on a one-to-one basis.

Rhythm Cry Slower

Language

Two Months

L 2 e

Observable Behavior:
Inhalation between cries is longer, causing rhythm to be slower.
Next Behavior:
a.
b.
e.
f.

Anticipates With Activity
Reacts to Visual Sign
Crying Plaintive
Chuckles

Classroom Activities:
For behaviors below

4 months, activities are on a one-to-one basis.
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Babbles

Language

Two Months

L 2 f

Observable Behavior:
Child makes cooing or other vocal sounds.
Next Behavior:
a.
b.
e.
f.

.Anticipates with Activity
Reacts to Visual Sign
Crying Plaintive
Chuckles

Classroom Activities:
For behaviors below

4 months,

Anticipates W:i.th Activity

acti~~ties

are on a one-to-one basis.

Language

Three Months

~ ~ ~

Observable Behavior:
Child indicates he anticipates an activity by decreasing or increasing
his r~~l activity.
Next Behavior:

a.
b.
e.
f.
g.

TUrns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningfully
Laughs Aloud

Classroom Activities:
For behavior below

4 months, activities are on a one-to-one basis.
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Reacts to Visual Sign

Language

Three Months

~

l

~

Observable Behavior:
As child lies on back, hold arms in position for lifting. Child will
respond by tensing body or moving arms in anticipation of being lifted.

next Behavior:
a.
b.
e.
f.
g.

Turns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningf'ul.ly
Laughs Aloud

Classroom Activities:
Behaviors below 4 months, activities are on a one-to-one basis.

Crying Plaintive

Language

Three Months

Observable Behavior:
Cry has plaintive quality.
Next Behavior:
a.
b.
e.
f.

g.

Turns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningfully
Laughs Aloud

Classroom Activities:
Behaviors below 4 months, activities are on a one-to-one basis.
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Three Months

Language

Chuckles
Observable Behavior:

When adequately stimulated by touching or playing, v."'ill chuckle.
Next Behavior:
a.
b.
e.
f.
g.

Turns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningfully
Laughs Aloud

Classroom Activities:
Behaviors below

4 months,

Turns to Voice

activities are on a one-to-one basis.

Four Months

Language

L4a

Observable Behavior:
Call child • s name in low quiet voice.
voice.

Ch:i.ld will turn head toward

Next Behavior:
a.
b.
c.

TUrns to Bell
Discriminates Strangers
Responds to Voices

Classroom Activities:
a. No activity.
b. No activity.
c. Tape record sounds child will norma~ hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to familiarize the Child with sounds so child will not be
:frightened of them when they are sounded suddenly.
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Recognizes Mother

L.;mguage

four Months

Observable Behavior:
Will react positively when he sees mother.
Next Behavior:
a.
b.
c.

Turns to Bell
Discriminates Strangers
Responds to Voices

Classroom Activities:
a. No activity.
b. No activity.
o. Tape record sounds child will normally hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to .familiarize the child with so1m.ds so child will not be
frightened of them when they are sounded suddenly.

Coos, Gurgles, Squeals

Language

Four Months

Observable Behavior:
Child obviously practicing noise in experimentation.
Next Behavior:
a.
b.
c.

Turns to Bell
Discriminates Strangers
Responds to Voices

Classroom Activities:
a. No activity.
b. No activity.
c. Tape record sounds child Ydll normally hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to familiarize the child with sounds so child ~.11 not be
frightened of them when they are sounded suddenly.
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-----------c--------,-,---..,--------------------------------Smiles Meaningfully

Language

Four Months

L

4

f'

Observable Behavior:
Smiles in response to a certain stimulus -- not indiscriminately.
Next Behavior:
a.
b.
c.

Turns to Bell
Discriminates Strangers
Responds to Voices

Cla.ssroom Activities:
a.- No activity.
b. No activity-a
c. Tape record sounds child 'Will norma.ll.y hear such as bus driver' s
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to :familiarize ·- .the child with sounds so child will not be
frightened of tnem when they are sounded suddenly.

LaUghS Aloud

Language

Four Months

Observable Behavior:
Makes laughing sound when properly stimulated.
Next Behavior:
a.

TUrns to Bell

b.
c.

Discriminates Strangers
Responds to Voices

Classroom Activities:
a. No activity.
b. No activity.
c. Tape record sounds child will normally hear such as bus driver' s
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to famd.liarize the child with sounds so child will not be
frightened of them when they are sound~d suddenly.

Turns to Bell

Language

Five Months

Observable Behavior:
Bell rung gently at a distance of 12 inches. Child responds by turning
tow~d sound. No visual stimulation associated.
Next Behavior:
a. Babbling Increased in Variety
b. Responds to Angry Tone if Accompanied with Gestw:-es
e. Crying Not Rhythmic
f. Rising and Falling Inflection of Cry
g • "Talks"
Classroom Activities:
a. Rave child talk into resonating chamber such as oat-meal box for
feed-back to the child. Purchase speaker with lights that ligi1t when
sound is made to use for stimulation of sound. Tape record vocal
efforts of the child, then play back for stimulation.
b. No activity.
c. No activity.
f. No activity.
g. No actibity.
Discriminates Strangers

Language

Five Months

Observable Behavior:
Child's reaction to strangers is noticeable either by increasing or
decreasing activity.

Next Behavior:
a.
b.
e.
f.

Eabbling Increased in Variety
:aesponds to Angry Tone if Accompanied with Gestw:-es
Crying Not Rhythmic
Rising and Falling Inflection of Cry

g.

''Talks"

Classroom Activities:
a. Rave child talk into resonating chamber such as oat-meal box for
feed-back to the child. Purchase speaker with lights that light when
sound is made to use for stimulation of sound. Tape record vocal
efforts of the child, then play back for stimulation.
b. Nc activity.
e. Ho activity.
f. No activity.
g. No activity.
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Responds to Voice
Observable

Language

Five Months

Behavior:

Responds to voices Qr turning head

~~d

eyes.

Next Behavior:
a.
b.
e.
g.
g.

Babbling Increased in if.ariety
Responds to Angry Tone if Ac:.;;ompanied ·wi.th Gestures
Crying Not Rhythmic
Rising and Falling Inflection of Cry
"Talks 11

Classroom Activities:
a. Have child talk into resonating chamber such as oatmeal vox for
feed-back to the child. Purchase speaker with lights that light when
sound is made to use for stimulation of sound. Tape record vocal
efforts of the child, then play back for stimulation.
'b. No activity.
e. No acti:Vity.
f. No activity.
g. No activity.
Babbling Increases

Language

Six Months

L

6a

Observable Behavior:
Babbling increa.ses in variety.
Next Behavior:
a.
b.

c.
e.
f.

Smiles at Mirror
Responds to Gestures
Rejects Demands for Imitation
Vocalizes Mmmmm
Crows

Classroom Activities:
a. Have a room with a mirror. Cover nLi.rror -vTith foam; encourage child
to wipe off foam so that he can see himself.
b. Always accompany co:m:mands with gestures; "Come here", "Sit down",
etc.
c. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.

Responds to Angry Tone

Language

Six Months

L6b

Observable Behavior:
Responds to angry tone if accompanied by gestures.
~

a.
b.
c.
e.
f.

Behavj_or:

Smiles at Mirror
Responds to Gestures
Rejects Demands for Im.itat ion
Vocalizes Mm:mmm
Crows

Classroom Activities:

a. Have a room with a mirror. Cover mirror vii th foam; encourage child
to wipe off foam so that he can see himself.
b. Always accompany commands with gestures; "Come here 11 , 11 Sit down",
etc.
e. No actiVity.
f. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity.

Crying Not Rhythmic

Language

Six Months

L 6 e

Observaole Behavior:
Crsing not dependent on rhythm of breathing.
Next Behavior:
a.
b.
c.
e.

f.

Smiles at Mirror
Responds to Gestures
Rejects Demands for Imitation
Vocalizes Mmmmm.
Crows

Classroom Activities:
a. Have a room with a mirror. Cover mirror with foam; encourage child
to wipe off foan so that he can see himself.
b. Always accompa..."ly connnands with gestures ; , Come here11 , 11 Sit down" ,
etc.
c. No activity.
e. see IJ 5, Classroom Activity a.
f. see L 5, Classroom Activity a.
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Rising and Falling

In~lection

Language

Six Months

L

6

~

Observable Behavior:
Crying will rise and fall in tone as well as volume.
Next Behavior:
a.
b.
c.
e.
~.

Sm:iles at Mirror
Responds to Gestures
Rejects Demands ~or Imitation
Vocalizes Minmmm
Crows

Classroom Activities:
a. Have a room with a mirror. Cover mirror with ~oa.m; encourage child
to wipe of~ ~oan so that he can see himself.
b. Always accompany commands with gestures; "Come here" , 11 Sit downi' ,
etc.
c. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.

''Talks''

I..a.nguage

Six Months

Observable Behavior:
TaLld.ng is mostly jargon.
Next Behavior:
a.
b.
c.
e.

f.

Smiles at Mirror
Responds to Gestures
Rejects Demands ~or Imitation
Vocalizes Mmmmm
Crows

Classrooru Activities:
a. Have a room "Ni.th a mirror. Cover mirror vrith foam; encourage child
to wipe off foam so that he can see himself.
b.
Always accompany commands with gestures; "Come here", "Sit down",
etc.
c. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.

Smiles at Mirror

Language

Seven Months

Observable Behavior:
Child will talk to, smile at, or pla;y with reflection in mirror.
Next Behavior:
a.
b.
c.
d.
e.
f.

g.

Recognizes Familiar Sounds
Localizes Gross Sounds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Combines Two Sylla'bles
Babbling is Rhythmic
Repetitious Syllables

Classroom Activities:
a. Routine activities in·troduced with a song will help the child
associate sounds with activities.
b. Ring 'bell in various places around room.
c. Place peanut-butter, jelly, or salt around lips.
d. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.
g. See L 5, Classroom Activity a.
Responds to Gestures

Language

seven Months

L7b
---

Observable Behavior:
Will respond when arms are held out as though to pick -:1p the child.
Next Behavior:
a.
b.
c.
d.
e.
f.
g.

Recognizes Familiar Sounds
Localizes Gross Sou..'lds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Combines TWo Syllables
Babbling is Rhythmic
Repetitious Syllables

Classroom Activities:
a. Routine activities introduced with a song will help the child
associate sounds with activities.
b. Ring bell in various places around room.
c. Place J?eanut-butter, jelly, or salt around lips.
d. No actiTI.ty.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.
g. see L 5, Classroom Activity a.

Rejects Demands for Imitation

Language

Seven Months

Observable Behavior:
Child is at the "No" stage; rejects demands for imitation of sounds.
Next Behavior:
a.
b.
c.
d.
e.
f.
g.

Recognizes Familiar Sounds
Localizes Gross Sounds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Combines Two Syllables
Babbling is Rhythmic
Repetitious Syllables

Classroom Activities:
a. Routine activities introduced with a song will help the child
associate sounds with activities.
b. Ring bell in various places around room.
c. Place peanut-butter, jelly, or salt around lips.
d. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.
g. See L 5, Classroom Activity a.
Vocalizes Mmmmmm

Language

Seven Months

Observable Behavior:
Mannmznmmm sound is a favorite £0und.

Next Behavior:
a.
b.
c.
d.
e.
f.
g.

Recognizes Familiar Sotu~ds
Localizes Gross Sounds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Combines Two Syllables
Babbling is Rhythmic
Repetitious Syllables

CJassroom Activities:
a.

Routine activities introduced with a song will help the child
sounds with activities.
Ring bell in various places around room.
Place peanut-butter, jelly, or salt al:"ound lips.
No activity.
See L 5, Classroom Activity a.
See L 5, Classroom Activity a.
See L 5, Classroom Activity a.

a~sociate

b.
c.
d.
e.
f.

g.
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Crows

Language

Seven Months

Observable Behavior:
Vocalizes inarticulately.

Laughs spontaneously.

Next Behavior:
a.
b.
c.
d.
e.
:f.

g.

Recognizes Familiar Sounds
Localizes Gross Sounds
Increased Tongue Tip Activity
Increased :Babbling with Gestures
Conibines Two Syllables
:Babbling is Rhythmic
Repetitious Syllables

Classroom Activities:
a. Routine activities introduced with a song will help the child
associate sounds with activities.
b. Ring bell in various places around room.
c. Place peanut-butter, jelly, or salt around lips.
d. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.
g. see L 5, Classroom Activity a.
Recognizes Familiar Sounds

Language

Eight Months

L

8 a

Observable Behavior:
Child listens selectively to familiar words such as "Kitty11 or "Baby''.
Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Crying

Classroom Activities:
a. Activities are pr.imarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Have recordings made of appropriate activities,
commands, and sounds children -r,Till normally hear. Use these for train-

ing.
Sa.llle as a.
c. No activity.
e. and f. See L

b.

5, Classroom Activity a.
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Localizes Gross Sounds

Language

Eight Months

L8b

Observable Behavior:
Turns head to locate sounds.
Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Crying

Classroom Activities:
a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b.) Be sure the
activities with which you. want to ~ssociate words are consistent,
regular and routine. Have recordings made of' appropriate activities,
commands and sounds children 'fill norma.lJ.;y- hear. Use these for
training.
b. Same as a.
c. No activity.
e. and f. See L 5, Classroom Activity a.
Increased Tongue-tip Activity

Language

Eight Months

L

8 c

Observable Behavior:
Articulation with tongue tip more apparent.
more to mid-tongue.

Prior articulation was

Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Woids
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Crying

Classroom Activities:
a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want tc associate words are consistent,
regular and routine. HGve recordings made of appropriate activities,
commands, and sounds children will normally hear. Use these for
training.
b. Same as a.
c. No activity.
e. and f. See L 5, Classroom Activity a.

Increased Babbling ·with Gestures

Language

Eight Months

L

8 d

Observable Behavior:
Combines babbling with gestures.
Next Behavior:
a.
b.
c.
e.
f.

AdJusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable WhenCrying

Classroom Activities:
a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Have recordings made of appropriate activities,
commands, and sounds children will normally hear. Use these for
training.
b. Same as a.
c. No activity.
e. and f. See L 5, Classroom Activity a.
Combines Two Syllables

Language

Eight Months

L

8 e

Observable Behavior:
Child utters such syllables as "Dada",

11

mama" ,"Baba",

etc.

Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Crying

Classroom Activities:
a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Have recordings made of appropriate activities,
commands, a..TJ.d sounds children will normally hear. Use these for
training.
b. Same as a.
c. No activity.
e. and f. see L 5, Classroom Activity a.
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Babbling Rhythmic

Language

Eight Months

L

8 f

Observable Behavior:
Babbling becomes more like regular conversation and talking.
Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Cryj.ng

Classroom Activities:
a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Rave recordings made of appropriate actiVities,
commands, and sounds children will normally hear. Use these for
training.
b. Same as a.
c. No activity.
e. and f. See L 5, Classroom ActiVity a.
Repetitious Syllables

Language

Eight Months

L 8 g

Observable Behavior:
Child will use a 2-syllable repetition of the same sound, such as

"da-da., ma-ma, ba-ba."

Next Behavior:
a.
b.
c.
e.
f.

Adjusts to Words
Reads Faces and Gestures
Cries to Get Attention
Imitates Sounds
A-ha Syllable When Crying

Classroom Activities:
a. Activities are primarily geared to learning to associate 1mrds with
activities or gestures (see L 6, Classroom ActiVity b). Be sure the
activities with which you want to associate words are consistent,
reg\llar and routine. Have recordings n>.ade of appropriate activities,
commands, and sounds children will normally hear. Use these for
trainj.ng.
b. Same as a.
c. No activity.
c. and f. See L 5, Classroom Activity a.
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J~djusts

to Words

Language

Nine Months

Observable Behav-lor:
Child responds to request without gesture, such as "bye-bye."
Next Behavior:
a.
b.
c.
e.
f.
g.

Comprehends "No Iio"
Understands I! Pattycake"
Looks around Corner for Object
Wages bye bye
Mama/Dada not Distinct
Imitates Speech Sounds

Classroom Activities:
a. No activity.
b. Games such as "Pattycake", "Itsy-Bitsy Spider11 are appropriate.
c. With child watching, hide an object. Child required to find it.
(Note - at this stage, child must see the object hidden before he will
be able to find it. Later, he wiliTook for it where last seen.
Later he will search f... · object wen it is missing.)
e., f., and g. See L 5, Classroom Activity a.

Reads Faces and Gestures

Language

Nine Months

Observ-able Behavior:
Child will perform any "tricks" upon request, or gestures such as
11
pattyca'ke", or "bye-bye", etc.
Next Behavior:
a.
b.
c.
e.

f.
g.

Comprehends "No No 11
Understands "Pattycake"
Looks Around Corner for Object
Waves Bye Bye
~-Ja/Dada not Distinct
Imitates Speech Sounds

Classroom Activities:
a. No activity.
bw Games such as "Pattycake", "Itsy-Bitsy Spider" are appropriate.
c. With child watching, hide an object. Child required to find it.
(Note - at this stage, child must see the object hidden before he will
be able to find it. Later, he will look for it where laE:t seen.
T..ater he wiLl search for object when it is missing.)
e., f., and g. See L 5, Classroom Activity a.

Cries to Get Attention

Language

Nine Months

Observable Behavior:
Cries to get attention.
Next Behavior:
a.
b.
c.
e.
f.
g.

Comprehends 11 No No"
Understands "Pattycaken
Looks Around Co'!4'ler for Object
Waves Bye Bye
Mama/Dada not Distinct
Imitates Speech Sounds

Classroom Activities:
a. No activity.
b. Games such as "Pattyca.'lte", "Itsy-Bitsy SPider" are appropriate.
c. \-lith child watching, hide an object. Child required to find it.
(Note - at this s+~e, child must see the object hidden before he will
be able to find ite Later, he will look for it where last seen.
Later he will search for object when it is missing.)
e., f., and g. See L 5, Classroom Activity a.

Imitates Sounds

Language

Nine Months

Observable Behavj.or:
Child will imitate sounds such as coughs, grunts, smacking lips, etc.
Next Beha.vior:
a.
b.
e.
e.
f'.
g.

Comprehends "No No"
Understands 11 Pattycake 11
Looks Around Corner f'or Object
Waves Bye Bye
Mama/Dada not Distinct
Imitates Speech Sounds

Classroom Acttvities:
a. No activity.
b. ~es such as "Pattycake", "Itsy-Bitsy Spider" ::u-e appropriate.
c. 1-lith child watching, hide an object. Child required to f'ind it.
(Nate - at this stage, child must see the object hidden bef'ore he will
be able to find it. Later, he will look f'or it where last seen.
Later he will search f'or object wh~ it is missing.)
e., f'., and g. See L 5, Classroom Ac·tivity a.
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A-ha Syllable When

Cr3~ng

Language

Nine Months

Observable Behavior:
A-ha syllable When

cry4~g.

Next Behavior:

Comprehends 11 Iio No"
Understands 11 Pattycake"
Looks Around corner for Object
waves By'e Bye
~. Mama/Dada not Distinct
g. Imitates Speech Sounds

a.
b.
e.
e.

ClBSsroom Activities:
a. No activity.
b~ Games such as "Pattycake", "Itsy-Bitsy Spider" are appropriate.
c. With child watching, hide an object. Child required to find it.
(Note - at this stage, child must see the object hidden before he will
be able to find it. Later, he will look for it 'Where last seen .•
Later be will search for object when it is missing.)
e., f., and g. See L 5, Classroom Activity a.

Comprehends "No No"
Observable

Language

Ten Months

L 10 a

Behr~vior:

'Hill inhibit activity at your command of' "No No."
Nex·.~

Behavior:

a. Anticipates Events
b. Anticipates Body Movements
c. Listens to Isolated Words
e. Says one vl"ord
f. Shakes Head for "No"
g. Imitates New Sounds
h. Imitates Correct Number of Syllables
Classroom Acti.vities:
a. Routine activities occurring at regular times will help the child.
anticipate coming events.
b. Same as a.
c • :rio activity.
e., f~) g., and h. See L 5, Classroom Activity a.
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Ten Months

Understands "PaJctycake"

L 10 b

Observable Behavior:
Will attempt to pattycak.e upon hearing the words.
Next Behavior:
a.
b..

c.
e.
f.

g.
h.

Anticipates Events
Anticipates Body Movements
Listens to Isolated Words
Says One Word
Shakes Head for "No"
Imitates New Sounds
Imitates Correct Number of Syllables

Classroom ActiVities:
a. Routine activities occurring &t regular times will help the child
anticipate coming events.
b. same as a.
t.!.
No activity.
e., f., g.) and h. See L 5, Classroom Actlvi.ty a.

Looks .Around Corne:r for Object

La&'lguage

Ten Months

L 10 c

Observable Behavior:
Will search for a hidden object.
Next, Behavior:

a.
b.

c.
e.
f.

g.
h.

Anticipates Events
Antic).pates Body Movements
Listens to Isolated Words
Says one Word
Shakes Head for "No"
Imitates New sounds
Imitates Correct ~~er of Syllables

Classroom Activities:
a. Routjne activities occurring at regular times will help the child
anticipate coming events.

b.

Same as a.

c. No activity.
e., f., g., and h.

See L

5, Classroom Activ:i.ty a.
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\-laves Bye Bye

Language

Ten Months

r.

10 e

Observable Behavior:
\-laves bye bye at appropriate time.
Next Behavior:

a.
b.
c.
e.
f'.

g.
h.

Anticipates Events
Anticipates Body Movements
Listens to Isolated Words
Says One Word
Shakes Head for "No"
Imitates New Sounds
Imitates Correct Number of Syllables

Classroom Activities:
a. Routine activities occurring at regu.la;r times will help the chilJ.
anticipate coming events.
b. Same e.:o a..
c. No acttvity.
e., f., g4, and h. See L 5, Classroom Activity a.

~~/Dada Not Distinct

Language

Ten Months

L 10 f

Observable BehaVior:
V.Yb.ile it is obvious what is being said, words are not distinct enough
to be u_~derstood by a stranger.
Next Behavior:
a.
b.
c.
e.
f.

g.

h.

P~ticipates Events
Anticipates Body Movements
I.istens to Isolated Words
Says One Word
Sha..~es Head for "No"
Imitates New Souuds
Imitates Correct Number of Syllables

Classroom Activities:
a. Rout~~e activities occurring at regnlar ".:.i-"l'i~s \-rill help the child
anticipat:: coming events.
b. Same as a.
c. No activity.
e., f., g., and h~ See L 5, Classroom Activity a.
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Imitates Speech Sounds

Langua.ge

Ten Months

Observable BehE-vior:
Will imitate sounds ma.•ie by adult.

Next Behavior:
a.
b.
c.
e.

f.
g.
h.

Anticipates Events
Anticipates Body Movements
Listens to Isolated Words
Says One Word
Shakes Head for "No"
Imitates New Sounds
Imitates Correct NUmber of Syllables

Classroom Activlties:

a.

Routine activities occurring at regular times will help the child
events.
Same as ao
No acti'vi. ty.
f., g., a~d h. See L 5, Classroom Activity a.

anticipa~e co~tng

b.
c•

e.,

Anticipates Events

Language

Eleven Months

L 11 a

Observable Behavior:
Can indicate lmowledge of forthcoming

ev~n~s by

increased. activity.

Next Behavior:

c.
d.

Understands 11 No"
Knows Immed.lately and Turns to Own Name
Understands Commands with Gestures
Recognizes Familiar Person at 20 Feet

e.

Mama/Dada Distinct

f.

Indicates vlants
Two Additional Words
Two Dysyllables such as Da-Ba

a.
b.

g.
h.

Classroom Activities:
a. No activity.
b. Encourage correct response at roll call to enable child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Chilo. should r~~ognize playmates, teachers and others at a distance.
Assist in this through nru.sic, games, etc., in ·which each child begins
to respond by pointing, looking at or indicating identification.
e., f., g., and h. See L 5, Classroom Activity a.
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Anticipates Body Mov-ements

Language

Eleven Nonths

L 1.1 b

Observable Behavior:
Will anticipate body movements of' nursery rhyme such as pattycake, etc.
Next
a.
b.
c.

d•
e.
f.
ge

h.

Bheavior~

Understands "No"
Y.rLows Immediatezy and TUrns to OWn Name
Unc1erstands Commands With Gestures
Recogni.zes Familiar Person at 20 Feet
Mama/Dada Dis-tinct
Indicr1tes Want:;s
Two Additional Words
Two Dysyllables such as Da-Ba

Class:!.•oom Activities:
a. No activity.
b. Encourage correct response at roll call to enable child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Child should recognize play.mates, teachers and others at a distance.
Assist in this through music, games, etc., in whj.ch each child begins
to respond by pointing, looking at or indicating identif'ication.
e., f., g., and h. See L 5, Classroom Activity a.
Listens to Isolated Words
Language
Eleven Months
L 11 c
Observable Behavior:
'Shows much interest in isolated words related to own interest and needs.
Next Behavior:
a.
b.
c.
d.
e.

Understands "No"
Knows Immed.iately and Turns to OWn Name
Understands Commands with Gestures
Recognizes Familiar Person at 20 Feet
Mama/Dada Distinct
:r. Indicates Wants
g. Two Additional Words
h. Two Dysyllables such as Da-Ba
Classroom Activities:
a. No activity.
b. Encourage correct response at roll call to enable child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, etc., in which each child begins
to respond by pointing, looking at or ini:l.icattng identif'ication.
e., f'., g., and h. see L 5, Classroom Activity a.
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Says One l-lord

Language

Eleven Months

Llle

Observable Behavior:
Child will say one word other than

~~--Dada

that indicates meaning.

Next :Behavior:
a.
b.
c..
d.
e.
f.

g.
h.

Understands "Non
Knows Immediately and Turns to OWn Name
Understands Commands with Gestures
Recognizes Familiar Person at 20 Feet
Mama/Dada Distinct
Indicates i-Te.nts
Two Additional \-}~ords
Two Dysyllables ~uch as Da-Ba

Classroom Activities:
a. No activity.
b. Encourage correct response at roll call to enable chi~..d to
recogfiiZe own name and respond.
c. See L 6, Classroom Activity b.
d. C,'hild should recognize playmates, teachers and others at a <listance.
Assist in this through music, games, etc., in which eachd::tild begins
to respond by pointing, looking at or indicating identification.
e., f., g., and h. See L 5, Classroom Activity a.
Shakes Head for "No11

Language

Eleven Months

L 11 f

Observable Behavior:
Shakes head wnen proper answer is no.
Next Behavior:
a.
b.
c.
d.
e.
f.
g.
h.

Understands "No"
YJlows Immediately and Turns to Ov.n Name
Understands Commands with Gestures
Recognizes Familiar Person at 20 Feet
:M.ama/Dada Irl.stinct
Indicates Wants
TYro Additional \.Jords
T"wo Dysyllables such as Da-P.;a.

Classroom Activities:
a. No activity.
b. Encourage correct response at roll call to enable child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Child should. recognize pla.,vmate:.:;, teachers and others at a d.istance.
Assj_st in this through nnrsic, gameB, etc., in which each child. begins
to respond by pointing, looking at or indicating identification.
e., f., g., and h. See L 5, Classroom Activity a.

,-,.;"·

.. -

··'...:"

Initates New Sounds

Language

Eleven Months

Observable Behavior:
Will imitate sounds of dogs, clocl'-S, cows, etc.
Nex'~

a.
b~

c.
d.
e.
f.
g.
h.

Behavior:
Understands ,. No 11
Knows Immediately and Turns to Own Name
Understands Commands with Gestures
Reco&nizes Familiar Person at 20 Feet
Mama/Dada Distinct
Indicates Wants
Two Additional Words
Two Dysyllables such as Da-Ba

Classroom Activities:
a. No activity.
b. Encourage correct response at roll call to eue.ble child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, gmnes, etc., in which eachdlild begins
to respond by pointing, looking at or indicating identi~ication.
e., f., g., and h. See L 5, Classroom Activity a.
Imitates Correct NUmber of Syllables Language Eleven Months
L 11 h
Observable Behavior:
In attempting to sa:y what is asked, will give the correct number of
syllables, but the entire word(s) are not understood.
:Next Behayior:
a. Understands "No"
b. Knows Immediately a."ld Turns to Own Name
c. Understands Commands vTith Gestures
d. Recognizes Familiar Person at 20 Feet
e. llama/Dada Distinct
f. Indicates Wants
g. Two Additional Words
h. Two Dysyllables such as Da-Ba
Classroom Activities:
a. No activity.
b. Encourage correct response a.t roll call to enable child to
recognize own name and respond.
c. See L 6, Classroom Activity b.
d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, etc., in which eachchild begins
to respond by pointing, looking at cr indicating identification.
e., f., g., and he See L 5, Classroom Activity a.
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Understands
Observ..:.~.ble

11

No

11

Language

TWelve Months

Ll2a

Behavior:

Inhibits on connna.nd.
Next Behavior:
a.
b.
e.
f.

Knows names of objects he uses
Identifies a Few People
Three Additional Words
Imitates \vords

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the object ~~d encourage the children
to imitate. Vary this by just showing the object with no sounds at all.
Another time give the audio portion without the visual stimulus. Place
all objects around the darkened room and focus the flashlight on the
objects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5, Classroom Activity a.

Knows OW Name

Language

Twelve Months

Ll2b

Observable Behavior:
Will

\.-urn

to own name when own name is called.

Next Behavtor:
a.
b.
e.
f.

Knows Names of Objects he Uses
Identifies a Few People
Three Additional Words
Imitates Words

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discu~sed. Name the object and encourage the children
to imitate. Vary this by just showing the o'bject with no sounds at all.
Another time give the audio portion without the visual stimulus. Place
all objects around the darkened room and focus the flashlight on the
objects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5, Classroom Activity a.

Understands Commands
Observable

w~th

Gestures

;r..anguage

Twelve Months

L 12 c

Behtwior~

Will come when

beckoned~

Next Behavior:
a.
b.
e.
f.

K'Y!m.;s Names of' Objects he Uses
Identifies a Few People
Three Additional Words
Imitates Words

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the obJect and encourage the children
to imitate. Vary this by just showing the object with no sounds at all.
Another time give the audio portion without the visual stinmlus. Place
all objects around the darkened ~oom and focus the flashli~~t on the
objects one at a time to force concentration on the object.
b. See L 11, Classroom Activfty d.
e. and f. See L 5, Classroom Activity a.

Recognizes Familiar Person at 20 Feet

Language

Twelve Months

L 12 d

Observable Behavior:
Can recognize a familiar person as he approaches from a distance of
20 feet.
Hext Behavior:
a4
b.
e.
f.

Knows Names of Objects he Uses
Ident:i.fies G. 'Few People
Three Additional Words
Imitates Words

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on 0bject being discussed. Name the object and encourage the children
to imitate. Va:ry this by just shmTing the object with no sounds at all.
Another time give the audio portion without the visual stimulus. Place
all objects around the darkened room and focus the flashlight on the
objects one at a tim.e to force concentration on the object.
b. see L 11, Classroom Activity d.
e. and f. See L 5, Classroom Activi.ty a.
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Mama/Dada Distinct

Language

Twelve Months

L 12 e

Observable Behavior:
Can be understood by a stranger when he says mama o:r dada.
Next Behavior:
a.
b.
e..
f.

Knows Names of Objects He Uses
Identifies a Few People
Three Additional ifords
Imitates Words

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the object and encourage the children
to imitate. Vary this by just showing the object with no sounds at
all. Another time give the audio portion without the visual stimulus.
Place all the objects around the darkened room and focus the flashlight on the objects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5, Classroom Activity a.

Indicates Wants

Language

Twelve Months

L12f

Observable Behavior:
Can indicate wants verbally or non-verbally.
Next Behavior:
a.
b.
e.
f.

Knows Names of' Objects he Uses
Identifies a Few People
Three Additional Words
Imitates \·lords

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the object and encourage the children
to imitate. Vary this by just shovTing the object with no sounds at
all. Another time give the audio portion without the visual stimulus.
Place all the objects around the darkened room and focus the flashlight, on the objects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5, Classroom Activity a.

Two Additional Words

~age

Twelve Months

Observable.Behavior:
Two additional words other than Mama/Dada.
and used meaningfully by child.

Words should be consistent

Next BehaVior:
a.
b.
e.
f,

Knows Names o:t' Objects He Uses
Identifies a Few People
Three Additional Words
Dnitates Words

Classroom Activities:
a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the object and encourage the children
to imitate. Va:ry this by just shoWing the object with no sounds at
all. Another time give the audio portion without the visual stimulus.
Place all the objects around the darkened room and focus the flashlight on the objects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5~ Classroom Activity a.
Two Dysyllables

~e

Observable Behavior:

Twelve Months

Ll2h
---

Says two syllables such as "Da-Ba."
Next Behavior:
a.
b.
e.
f.

Knows Names of Objects He Uses
Identifies a Few People
Three Additional vlords
Imitates Words

Classroom Activities:
a. Darken the room, and using a :flashlight or sUC.e projector, focus
on object being discussed. Name the object and encourage the children
tc imitate. Vary this by just showing the object with no sounds at
all. Another time give the audio portion without the visual stimulus.
Place all the objects around the darkened room and focus the :flashlight on the objects one at a time to force concentr~tion on the object.
b. See L 11, Classroom Activity d.
e. and f. See L 5~ Classroom Activity a.
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Knows Names of Objects he Uses
Observable

Language

Fourteen Months

L

14 a

Beha:<~ior:

Objects such as chair, doll, kitty are familiar.
Next Behavior:
e.
f.

Five Word Vocabulary
Indicates Wants Assertivel,y

Classroom Activities:
e.
f.

Continv..e the opportunity for the child to increase his vocabulary.
Insist on communication from the child to indicate his wants.

Names a Few People

Language

Fourteen MOnths

L

14

Observable Behavior:
}!ames members of family and playmates.
lText Behavior:

e.
f.

Five Word Vocabulary
Indicates Wants Assertively

Classroom Activities:
e~

f.

Continue the opportunity for the child to increase his vocabulary.
Instst on comnrunication from the child to indicate his wants.

-187-

b

Three Word Vocabulary

Language

Fourteen MOnths

L 14 e

Observable Behavior:
word or syJ.l&'ole with which the '!hild indicates an object or a
situation other tl...-m Mama or Dada wj.ll be considered a word.

Any

Next Behavior:
e.
f.

Five Word Vocabulary
Indi1::ates Wants Assertively

Classroom Activities:
e.
f.

Continue ·the opportunity for the child to increase his vocabulary.
Insist on communication from the ~ild to indicate his wants.

Imitates Words

Language

Fourteen MOnths

L 14 f

Observable Behavior:
Imitates sounds of words without indication of knowing the meaning.
Next Behavior:
e.
f.

Five Word Vocabulary
Indicates Wants Assertively

Classroom Activities:
e.
f.

Continue the opportunity for the child to increase his vocabulary.
Insist on communication from the child to indicate his wants.
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LanguagA.

Five Word Vocabulary

Sixteen Months

L 16 e

Observable Behavior:
Vocabulary of five words besides Mama and Dada.
Next Behavior:
a.
b.
c.

d.
e.
f.

Points to Nose
Identifies Picture
Knows Three Body Parts
Fluent Jargon
Words When Crying
Vocabulary of' 10 Words

Classroom Activities:
a. To increase knowledge of body parts, ·provide the opportunity for
the children to either see ·themselves or others in a mirror and point
to, touch, or move a part of the body a~ its name is called.
b. Associate picture of an object wit~ real object or a model of the
object to bridge gap from objectivity to symbolic representation.
Request local ::;>hotography class to take pictures of class during
regular activities to use for additional language stimulation.
(See also F 16, Classroom Activi~y d.)
c. Same as a.
d., e., f. See L 5, Classroom Activity a.
L 16 f
Sixteen Months
Language
Indicates Wants Assertively
Observable Behavior:
Will use one word to make

vTants

lmow; e. g., il·r-p".

Next Behavior-:
a.
b.
c.

d.
e.

:r.

Points to Nose
Identifies Picture
Y.nows Three Body Parts
Fluent J"argon
Words When Crying
Vocabulary of 10 Words

Classroom. Activities:
a. To increase knowledge of body parts, provide the opportunity for the
children tc either see themselves or others in a mirror and point
to, touch, or move a part of the body as its name is called.
b. Associate picture of an object with real object or a model of the
object to bridge gap from objectivity to symbolic representation.
Request local photography class to take'pictures of class during
regular activities to use for additional language stimulation.
(see also F 16, Classroom Activity d.)
c. Same as a.
d., e., and f. See L 5, Classroom Activity a.

-189-

Points to Nose
Observ~ble

Language

Eighteen Months

L 18 r::.

Behavior:

Will place finger on part when asked to do so.
Next Behavior:
a.
b.
e.
f.
g.
h.

Attempts to Follow Directions
Knows 5 Parts of Body
Joins Two Words
Identifies 2 Pictures by Name
Talks in Short Sentences
Vocabulary of 20 vTords

Cladsroom Activities:
a. Directions must be given clearly, tersely, and consistent~y, with
appropriate gestures to insure obedience and understanding.
b. See L 16, Classroom Activity a.
e. See L 5, Classroom Activity a.
f. Hold up picture and say "Who (or What) is this?" Re'l-m.rd for
correct response. See L 12, Classroom Actlvity a.
g., and h. See T... 5, Classroom Activity a.

Identifies Picture From Name

Language

Eighteen

V~n

ths

L 18 b

Observable Behavior:
Will ;~:.lr:rec:tl;J' point to anj_mal or object when asked.
"Po1n
. t t o d ,og51e.
. · "

For example,

Next Behavior:
a.
b.
e.
f.
g.
h.

Attempts to Follow Directions
Knows 5 Parts of Body
Joins Two Words
Identifies 2 Pictures by Name
Talks in Short Sentences
Vocabulary of 20 Words

Classroom Activities:
a. Directions must be given clearly, tersely, and consistently! ·;lith
appropriate gestures to insure obedience and understanding.
b. See L 16, Classroom Activity a.
e. See L 5, Classroom Activity a.
f.
Hold up picture and say "w'ho (or What) is this?" Reward for
correct response. See L 12, Classroom Activity a.
g., and h. See L 5, Classroom Activity a.
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Knows Three Body Parts

Languag~

Eighteen Months

L 18 c

Observ-able Behavior:
Knows three of the following (by pointing):
eyes, feet, and nose.

hair, mouth, ears, hands,

Next Behav:J.or:
a.
b.
e.
f.
g.
h.

At~empts

to Follow Directions
Knows 5 Parts of Body
Joins Two vlords
IdentifieR 2 Picturec:; by Na.me
Talks in Short Sentences
Vocabulaxy of 20 Words

Classroom Activities:
a. Directions must be given clearly, tersely, and consistently, with
appropriate gestures to insure obedience and understanding.
b. See L 16) Classroom Activity a.
e.
See I, ';, Classroom Activity a.
f. Hold up picture and say "Who (or What) is this?" Reward for
correct response. See L 12, Classroom Activity a.
g., and h. See L 5, Classroom Activity a.
Fluent Jargon

:fanguage

Eighteen Months

L 18 d

Observable·Behavior:
~latter

in

imitation of conversation.

Next Behavior:
a.
b.
e.
f.
g.
h.

Attempts to Follow Directions
Knows 5 Parts of Body
Joins Two Words
Identifies 2 Pict~res by Name
Talks in 3hort s~ntences
Vocabulary of 20 Words

Classroom Activities:
a. Di.rections must be given ch:arly, tersely, and consistently, with
appropriate gestures to insure obedience and understanding.
b. See L 16, Classroom Activity a.
e. See L 5, Classroom Activity a.
f. Hold up picture and say ''Who (or Hhat) is this?" Re'..tard for
correct response. See L 12, Classroom Activity a.
g., and h. see L 5, Classroom Activity a.
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Words Hhen Crying

Eighteen Months

Language

L 18 e

Observable Behavior:
When crying, words will be understood.
Next Behavior:
a.
b.
e.
f.

g.
h.

Attempts to Follow Directions
Knows 5 Parts of Body
Joins Two Words
Identifies 2 Pictures by Name
Talks in Short Sentences
Vocabulary of 20 Words

Classroom Activities:
a. Directions must be given clearly, "tersely, and consistently 1 with
appropriate gestures to insure obedience and understanding.
b. See L 16, Classroom Activity a.
e. See L 5, Classroom Activity a.
f. Hold up picture and say "Who (or What) is this? 11 Reward for
correct response. See L 12, Classroom Activity a.
g., and h. see L 5, Classroom Activity a.

Vocabulary of 10 Words

Eighteen :t>ionths

Language

L 18

Observable Behavior:
Vocabulary of ten worCl.

plus Mama and Dada.

Next Behavior:
a.
b.

e.
f.
g.
h.

Attempts to Follow Directions
Knows 5 Parts of Body
Joins Two Words
Identifies 2 Pictures by Name
Talks in Short Sentences
Vocabulary of 20 Words

Classroom Activities:
a. Directions must be given clearly, tersely, and consistently, with
appropriate gestures to insure obedience and understanding.
b. See L 16, Classroom Activity a.
e.
see L 5, Classroom Activity a.
f. Hold up picture and. Sa:.f ·~,~1ho (or What) is this?" Reward for
correct response. See L 12, Classroom Activity a.
g., and h. see L 5, Classroom Activity a.
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f

At.te~~ts

to Follow Directions

Language

Twenty-One l\1onths

L 21 a

Observable Behavior:
Teacher says, "Put the doll on the table. 11
follow directions.

Child will attempt to

Next Behavior:
a.
b.
c.
e.
:f.

g.

Follow Simple Command
Identifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
Names Familiar Objects
Echolalia

Classroom Activities:
a.
b.

See L 18, Classroom Acti.vity a.
Teacher is cautioned to go from the concrete to the abstract. (See
L 16, Cla~sroom Activity b.; also see L 12, Classroom Activity a).
c. See L 11, Classroom Activity a.
e. Encourage complete sentences as children increase ,~ocabulary.
f. See L 16, Classroom Activity b.
g. No activity.

Knmo~s

5 Body Parts

I.anguage

Twenty-One Months

L 21 b

Observable Behavior:
Able to point to 5 bo~y parts (See L 18, Classroom Activity c.)
Next Behavior:
a.
b.
c.
e.
f.
g.

Follow Simple Command
Identifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
Names Familiar Objects
Echolalia

Classroom Activities:
a. See L 18, Classroom Activity a.
b. Teacher is cautioned to go from the concrete to the abstract.
L 16, Classroom Activity b; also see L 12, Classroom Activity a.)
c. See L 11, Classroom Activity a.
e. Encourage complete sentences as chilch.·en increase vocabula.ry.
f. See L 16, Classroom Activity b.
g. No activity.
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TWenty-One Months

Language

Joins Two Words

L 21 e

Observable Behavior:
Joins two words such as

!!

all gone. 11

Next Behavior:
a.
b.
c.
e.
f.

Follow Simple Command
Identifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
Names Familial' Objects
g. Echolalia
Classroom Activities:
See L 18, Classroom Activity a.
Teacher is cautioned to go from the concrete to the abstract. (See
L 16, Classroom Activity b.; also see L 12, Classroom Activity a.)
c. See L 11, Classroom Activity a..
e. Encourage complete sentences as childxen increase vocabulary.
f. See L 16, Cla.ssDoom Activity b.
g. No activity.

a.
b.

Identifies Two

Pic~1res By

Name

Language

Twenty-One Months

L 21

f

Observable Behavior:
Show child a four picture card.
pictures.

Child should name two of the four

Next Behavior:

a.
b.

Follow Si.mple Command
Identifies Four Pictures
c. Refers to Self by Name
e. Nouns and Verbs Predominate
f. Names Familiar Ohjects
g. Echolalia
Classroom Activities:
a. See L 18, Classroom Activity a.
b. Teacher is cautioned to go from the concrete to the abstract.
L 16, Classroom Activity b; also see L 12, Classroom Activity a.)
c. See L 11, Classroom Activity a.
e. Encourage complete sentences as children increase vocabulary.
f. See L 16, Classroom Activity b.
g. No activity.
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Talks in Short Sentences

Language

Twenty-One Months

Observable Behavior:
May

say three or four word sentences.

Next Behavior:
a.
b.
c.
e.
:f'.

g.

Follow Simple Command
Identifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
:Names Familiar Objects
Echolalia

Classroom Activities:
a. See L 18, Classroom Activity a.
b. Teacher is cautioned to go from the concrete to the abstract.
L 16, Classroom Activity b; alsc see L 12, Classroom Activity a.)
c. See L 11, Classroom Activity a.
e. :&J.courage complete sentences as children increase vocabulary.
f'. See L 16, ClasHroom Activity b.
g. :rro activity.
Vocabular.y 20 Words

Language

Twenty-One Months

(See

L 21 h

Observable Behavior:
Able to clearly say and use appropriately 20 words.
Next Behavtor:
a.
b.
c.
e.
f.

g.

Follow Sj.mple Command
Identifies Four Pictures
Refers to Self by Name
Nou.ns and Verbs Predominate
Names Familiar Objects
Echolalia

Classroom Activities:
a. See L 18, Classroom A<.. tivi ·~ a.
b. Teacher is cautioned to go from the concrete to the abstract.
L 16, Classroom Activity b; also see L 12, Classroom Activity a.)
e. See L 11, Classroom Activity a.
e. Encourage complete sentences as children increase vocabulary.
f. See L 16, Classroom Activity b.
g. No activity.
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Follow Simple Commands

Language

Twenty-Four Months

L 24 a

Observable Behavior:
Able to follow directions or connna.nds such as "Give me the kitty" or
"Put the spoon in the cupo"
Next Behavior:
e.
f.

Repeats Two Digits
Initiates Motor Activity from Gestures

Classroom Activities:
e.
Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher what has been removed.
f.'. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
When sound of the crack of' a bat is produced, have chi.ldren show hm1
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.

Identified

4

Pictures

Language

Twenty-Four Months

L 24 b

Observable Behavior:
Able to identify 4 pictures on a :four--picture card (See L 18, ClaGsroom Activity b).
Next Behavior:
e.
f.

Repeats Two Dig:l.ts
Initiates Motor Activity f'rom Gestures

Classroom Activities:
e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher what has been removed.
f'. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
vJhen sound of the crack of a -oat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
1vhat happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.
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Refers to Self by Name

Language

Twenty-Four Months

L 24 c

Observable Behavior:
Does not comprehend the personal pronoun yet.

Says, "Bobby go."

Next Behavior:
e.
~.

Repeats Two Digits
Initiates Motor Activity from Gestures

Classroom Activities:
e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher what has been removed.
f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
When sound of the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.

Nouns and Verbs Predominate

Language Twenty-Four Months

~

24

~

Observable Behavior:
In child's speech, sentences are more complete.
Next Behavior:
e.
f.

Repeats Two Digits
Initiates Motor Activity from Gestures

Classroom Activities:
e. Repeat stories with vTOrds missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher what has been removed.
f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
When sound of the crack of a bat is produced, have children show how
the sound. is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or baeon fried,
or pop-corn is popped.
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Names Familiar Objects

Language Twenty-Four Months

L 24 f

Observable Behavior:
Child is able to name objects he normally sees or plays with.
Next Behavior:
e.
f.

Repeats Two D1.gits
Initiates Motor Activity from Gestures

Classroom Activities:
e. Repeat stories with words missing. Children complete stories.
Rave children close eyes, then remove objects from table. Children
must tell teacher what has been removed.
f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
When sould of the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.

Echolalia

Language Twenty-Four Months

~

24 g

Observable Behavior:
Child will echo adults words and inflections.
~Text

e.
f.

Behavior:
Repeats Two Digits
Initiates Motor Activity from Gestures

Classroom Activities:
e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher wha~ has been removed.
f. Use sound of egg-beater or something similar - then ask the
children ~o respond, indicating that they understood the sound.
When sou.ild of' the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.
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Repeats Two Digits

Language

'.Pwenty-Sr ,, en Months

L 27 e
---

Observable Behavior:
G:i_ve child two digits like "3 - '7."

Child will repeat them.

Next Behavior:

a.
b.

e.
f.

g.

Identifies Object by Use
Understands "One"
Short Sentences
Naming Predominates
Counts to Two

Cla~sroom

Activities:

a. See L 24, Classroom Aetivity f.
b. At nutrition time, hand child a place of cookies. Tell him to take
ju.st one and stop him when he has taken one. Emphasize the fact that
each chj.ld has one nose, one mouth, one head, when working with body
parts. In all number concepts, begin-with the child's own body and
extend out.
e. and f. No activity.
g. Place circle large enough for two children to be placad inside the
circles. .AB children are so placed, count 11 one - two".
Initiates Motor Activity
from Verbal Request

Language

Twenty-Seven

Month~

~

2'7

!

Observable Behavior:
When asked ''How does an egg beater go?" vlll respond with gestures.
Next Behavior:
a.
b.
e.
f.

g.

Identifies Object by Use
Understands "One"
Short Se:;:ltences
Naming Predominates
Count to Two

Classroom Activities:
a. See L 24, Classroom Activity f.
b. At nutrj:t.ion time, hand child a place of cookies. Tell him to take
just one ~nd stop him ~1en has taken one. Emphasize the fact that
each child has one nose, one mouth, one head, when working vdth body
parts. In all nmnber concepts, begin with the child' s own body and
extend. out.
e. and f. No activity.
g. Place circle large enough for two children to be placed inside the
circles. As children are so placed, count "one - two".
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Identifies Object by Use

Language

Thirty Months

Observable Behavior:
May now know name of an object, but will call its name by its use.
Next Behavior:
a.
b.

c.
d.
e.
f.
g.

h.

Relates Rxperiences
Picture Memory
Can be "Reasoned \'lith"
Knows sex
Knows First; and Last Name
Follows Direction With 2 Prepositions
Ten Objects from Pictures
Repeats Three Digits

Classroom Activities:

a.

Have children relate stories from large stimulus pictures.
Have children complete familiar flannel-board stories.
c. Have children respond to 11 vlhy" questions~
d. Consistently emphasize "boy-girl11 dress, hair ~i.yle, etc.
e. See L 11, Classroom Activity b.
f. Have children place objects in, on, under end a:round large container.
g. See L 16, Classroom Activity b.
h. See L 24, Classroom Activity e.
Understands "One"
Language
Thirty Months
~ 30 ~

b.

Observable Behavior:
Will place

~

cube on designs:ted J:>lace when asked to do so.

NP.xt Behavior:

a.
b.

c.

d.
e.
f'.

g.
h.

Relates E.x-periences
Picture 1-.iemor,r
Ca."l he "Reasoned 'Hi th"
Knows Sex
Knm1s Fir::.t end Last Name
Follovrs Dlrectj_on with 2 Prepositi0ns
Ten Objects from Pictures
Repeats Three Digits

Classroom Activities:
a. Hav:J children relate stories from large stimulus pictures.
b. Have children complete familiar flannel-board stories.
c. Have children respond to "Whi' questions.
d. ConsistP.ntly emphasize "boy-girl" dress, hair style, etc.
e. See L 11, Classroom Activity b.
f. Hav~ children place objects in, on, under, ar1d around large container.
g. See L 16, Classroom Activity b.
1': • See L 24, Classroom Act l.vi ty e.
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Short Sentences

Thirty Months

Language

Observable Behavior:
Uses short sentences or phrases, or subject-object combinations.
Next Behavior:
a.
b.
c.
d.
e.
f.

g.
h.

Relates Experiences
Picture Memory
Can be 11 Reasoned With 11
Knows Sex
Knows First and Last Name
Follows Directions with 2 Prepositions
Ten Objects from Pictures
Repeats Three Digits

Classroom Activities:
a.
b.
c.
d.
e.
f.
g.
h.

Have children relate stories from large stimulus pictures.
Have children complete familiar flannel-board stories.
Have children respond to 11 Why11 questions.
Consistently emphasize "boy-girl" dress, hair style, etc.
See L 11, Classroom Actiirlty b.
Have children place objects in, on, under and around large container.
See L 16, Classroom Activity b.
See L 24, Classroom Activity e.

Naming Predominates

Thirty Months

Language

Observable Behavior:
Enjoys naming objects.
Next Behavior:
a.
b.
c.
d.
e.
f.
g.
h.

Relates Experiences
Picture loiemory
Can be "Reasoned with"
Knows sex
Knows First and Last Name
Follows Direction with 2 Prepositions
Ten Objects from Pictures
Repeats Three Digits

Classroom Activities:
a.
b.
c.
d.
e.
f.
g.
h.

Have children relate stories from large stimulus pictures.
Have children complete familiar flannel-board stories.
Have children respond to 11 Why" questions.
Consistently emphasize 11 boy-girl" dress, hair style, etc.
See L 11, Classroom Activity b.
Have children place objects L~, on, under and around Jar~e container.
See 1 16, Classroom Activity b.
see L 24, Classroom Activity e.
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Counts to Two

Language

Thirty Months

Observable Behavior:
Counts to Two.
Next Behavior:
a.
b.

c.
d.
e.
f.
g.
h.

Relates Experiences
Picture Memory
Can be "Reasoned With"
Knows Sex
Knows First and Last Name
Follows Direction With 2 Prepositions
Ten Objects from Pictures
Repeats Three Digits

Classroom Activities:

a.
b.
c.
d.
e.
f.
g.
h.

Rave children relate stories from l.arge stimulus pictures.
Have children complete familiar flannel-board stories.
Rave children respond to "Why" questions.
Consistently emphasize "boy-girl" dress, hair style, etc.
See L ll, Classroom Activity b.
Rave children place objects in, on, under and around large container.
See L 16, Classroom Activity b.
See L 24, Classroom Activity e.

Relates Experiences

Language

Thirty-Six Months

~

1§. _!:

Observable Behavior:
Gives simple account of experiences or tells stories.
:Behavior:
-Next
a. Knows HUnger,
b.
c.
d.
e.
f.

Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstrate weight
differences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody ld.t.
f. See L 27, Classroom Activity· g.
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Picture Memory

Language

Thirty-Six

Mon~

Observable Behavior:
Child recognizes picture of object even when shown different view.
Next Behavior:
a.
b.
c.
d.
e.
f.

Knows HUnger, Cold, etc.
Knows Longer·
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
Counts to Three

classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys comroa.:nds.
d. Balance scales or teeter-totter boards can demonstrate weight
diffe1•ences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
Reasoned With

l:.!mguage

Thirty-Six Months

Observable Behavior:
Will understand when told why an action is necessary.
Next Behavior:

a.
b.
c.
d.
e.
f.

Knows Hunger, Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates StorJ From Picture
Counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstrate weight
differences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.

•, •.·-

.

;

Knows Sex

Language

Thirty-Six Months

Observable Behavior:
Knows difference between boys and girls.
Next Behavior:
a.
b.
c.
d.
e
f.
5

Knows HUnger, Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
Counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstrate weight
differences.
e. Show interesting pictures and have children tell 'What is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
Knows First and Last Name

La.ngo.age

Thirty-Six Months

Observable Behavior:
Able to say clearzy first and last name.
Next; Behavior:

a.
b.
c.
d.
e.
f.

Knows Hunger, Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
Counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstrate weight
differences.
e. S"how interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
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Follows Directions With
TWo Prepositions

Language

Thirty-Six Months

Observable Behavior:
"Take doll from on top of table and place it under chair" when given
as a command will beunderstood, and obeyed.
Next Behavior:
a.
b.
c.
d.
e.
f.

Knows Hunger, Cold, ~tc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates story From Picture
Counts to Three

Classroom Activities:
a. Use ice water and -warm water to help dist :lnguish hot and cold.
b. use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstrate weight
differences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
Ten Objects From Pictures

Language

Thirty-Six Months

Observable Behavior:
Child will be able to identity ten objects from pictures as in Binet.
Next Behavior:
a.
b.
c•
d.
e.
f.

Knows Hunger, Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
Counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can da~nstrate weight
differences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
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Repeats Three Digits

Language

Thirty-Six Months

Observable Behavior:
Repeats Three Digits
Next Behavior:
a.
b.
c.
d.
e.
f.

Knows HUnger, Cold, etc.
Knows Longer
Obeys Simple Commands
Knows Heaviest
Relates Story From Picture
Counts to Three

Classroom Activities:
a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.
c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.
d. Balance scales or teeter-totter boards can demonstr~te weight
differences.
e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.
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Knows Cold, Hunger, Etc.

Language

Forty-Two Months

L 42 a

Observable Behavior:
Knows what to do when he is cold or hungry, and able to express that
information.
Next Behavior:

a.
b.
c.
d.
e.
f'.

Recognizes Three Colors Out of' Four
Knows Why We Have stoves
Knows Opposites
Names Objects from Memory
Repeats Simple Sentences
Asks "Why?"

Classroom Activities:
a. Sort pins, beads, pegs, etc. See J!' 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of' 11 clean" vs. "dirty" objects. Same for "hot"
vs. "cold" or 11 high11 vs. 11 low".
d. Use version of old shell game with hidden object.
e. and f. No activity.

Knows Longer

Language

Forty-Two Months

L 42 b

Observable Behavior:
Able to choose a stick that is longer than another stick.
Next Behavior:
a.
b.
c.

d.
e.
f.

Recognizes Three Colors Out of Four
Knows Why We Have Stoves
Knows Op:posites
Names Objects From Memory
Repeats Simple Sentences
Asks "Why?"

Classroom Activities:
a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of' stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"
vs. "cold11 or "high" vs. "low".
d. Use version of' old shell game with hidden object.
e. and f. No activity.
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Obeys Simple Commands

Language

Forty-Two MOnths

L 42 c

Observable Behavi.or:
Place objects on table then say, "Give me the cup."
Next Behavior:
a.
b.
c.
d.
e.
f •

Recognizes Three Colors OUt of Four
Knows Why We Have Stoves
Knows Oppos:ttes
Names Objects From Memory
Repeats Simple Sentences
11
Asks 11 WhY?

Classroom Activities:
a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. "dirty'' objects. Same for "hot"
vs. "cold" or "high11 vs. 11 low" •
d. Use version of old shell game with hidden object.
e. and f. No activity.

Knows Heaviest

Language

Forty-Two Months

L 42 d

Observable Behavior:
With two objects of different weight on table, child will choose
the heaviest.
Next Behavior:
a.
b.
c.
d.
e.
f.

Recognizes Three Colors OUt of Four
Knows Why We Have Stoves
Knows Opposites
Names Objects From Memory
Repeats Simple Sentences
Asks 11 Why? 11

Classroom Acttvj:'Gies:
Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
Cook or bake in class cookies, bread, pop-corn, to demonstrate
of stoves. Use see-through oven door to show effects of heat.
Sort pictures of "clean" vs. 11 dirty" objects. Same for "hot11
11
11
11
11
VS. 11 c;old or high" VS.
10W •
d. u~e version of old shell game with hidden object.
e. and f. No activity.

a.
b.
use
c.
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Relates Story From Pictures

Forty-Two Months

Language

L 42 e

Observable Behavior:
Child will relate a short story from a picture.
Next Behavior:

a.
b.
c.
d.
e.
f.

Recognizes Three Colors out of Four
Knows Why We Have Stoves
Knows Opposites
Names Objects From Memory
Repeats Simple Sentences
Asks "Why?"

Classroom Activities:
a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. "dirty objects. Same for "hot"
vs. :I cold11 or "h:tgh" vs. 11 low".
d. Use version of old shell game with hidden object.
e. and f. No activity.
11

Counts to Three

Language

Forty-Two Months

L

42 f

Observable Behavior:
Counts to Three.
Next Behavior:
a.
b.
c.
d.
e.
f.

Recognizes Three Colors OUt of Four
Knows v1hy We Have Stoves
Knows Opposites
Names Objects From Memory
Repeats Simple Sentences
Asks "Wny?"

Classroom Activities:
a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"
vs. 11 cold" or ·"high" vs. "low".
d. Use version of old shell game with hidden object.
eo and f. No activity.
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Recognizes Three Colors
Out of Four

Language

Forty-Eight Months

L48a

Observable Behavior:
Can distinguish three colors -- usually red, blue and yellow.
Next Behavior:
a.

Can follow Three Directions.
Example: Put pencil on table; close door;

,jump

over rug.

Classroom Activities:
a.

See L 8, Classroom Activity a.

Knows 'Why We Have Stoves

La.ngt:tage

Forty-Eight Months

Observable :Behavior:
Will reply to a question.
Next Behavior:
a.

Can follow three directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:
a.

See L 8, Classroom Activity a.
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L

48 b

Knows Opposites

Language

Forty-Eight Months

L

48 c

Observable Behavior:
Can answer, "A brother is a boy, a sister is a

---

II

Next Behavior:

a.

Can follmr Three Directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:
a.

See L 8, Classroom Activity a.

Knows Objects ]'rom Memory

Language

Forty-Eight Months

L 48 d

Observable Behavior:
A:f'ter seeing objects, can name them after they are removed from sight.
Next Behavior:
a.

Can Follov Three Directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:
a.

See L 8, Classroom Activity a.
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Repeats Simple Sentence

-Language

Observable Behavior:
Repeats sentence such as,

11

Forty-Eight Months

L 48 e
---

I am a big boy."

Ne>..-t Behavior:

a.

Can follow Three Directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:

a.

See L 8, Classroom ActiVity a.

Asks "Why?"
Obse~able

Language

Forty-Ei~t

Months

Behavior:

Wants to know the reason for everything.
Next BehaVior:
a.

Can follow three directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:
a.

See L 8, Classroom Activity a.
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L 48 f
---

Children previously placed in the State Hospitals for total care
are now being placed into communi ties.

This has placed a burden on

local educators to provide a meaningful program for these children.
The California State Department of Education has conduct€d training
institutes c:tnd l..Jorkshops for personnel assigned to Development Centers
for Handicapped Minors (IX:HM), Nhich now has this responsibility.
These institutes and workshops were concerned with behavior modificati(:,n and individual instruction.

1Vh.ile this information is very

valuable, it did not meet the needs of the t.eacher or attendant vTho
must work l'fith small groups of children enrolled in the DCHM.
A cm>riculum which included suggestions for small group activ:i.ties
was needed.

It was dete:nni.ned that this curriculum must (1) be based

on a developmental theory; (2) provide for an assessment of the current
abilities of the children; (3) plan for activities sui table for sma.ll
groups; (4) be easily understood by the permtt teacher, aide or
volunteer; (5) be designed so thc>.t the time spent in recording the
progress of the child be minimal, and (6) be designed so that the rP-sults
of this recording be revealing and useful.

It was assumed that the

developmental progress of the normal child and the profoundly ret~rded
child parallel each other except in rate.

Therefore, tasks from the

development scales of normal children 1o~ere identified and arranged in
developmental sequence.
To assess the functional level of the children, tasks were
selected from 18 sources - either from existing ·i.nfant scales such as
Gesell, the Cattell, or the Bayley - or from other experts in the four
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areas of concern:

Gross Motor, Fine Motor, Social and Language.

These

tasks were arranged into 22 levels of development, corresponding to age
levels of normal children.

The range in levels was from one month to

48 months, with levels for each month for the first 12 months, thereafter increasing the age span for each successive level in accordance
with the practice of most sources.
Three hundred and fifty-nine tasks were finally selected on the
following criteria:

(1)

that the tasks be observable; (2) that the

tasks be describable in behavioral terms, and (3) that the

tas:~

be

developmental in nature - that :l.s they must lead from or to another
task in the developmental sequence.
To meet the remainder of requirements of this curriculum each of
the 359 tasks were listed separately on a 5x8 Activity Card.

Each card

included (1) an abbreviated version of the task for quick reference;
(2) the area of the task; (3) the level of the task;

(~-)

a three

character code designed to ease scoring; (5) the behaviors expected at
the next level of development; and (6)

sugg~~sted

classroom activities

associated With the next behaviors.
A Progress Card in the form of a grid was developed to be used in
the initial evaluation of the child and in subsequent activities perfurmed. by the child.

Instructions were given to the teacher to mark

the Progress Card when tasks were performed or when tasks were known to
have been performed.

Each square of the grid corresponds to a task in

the scale referred to by the three-character code.
the child's abilities resulted.

Hence a profile of

Subsequent tasks were marked

successfully passed, using only the date in the square.

This allowed

the growth to be shown from one formal evaluation to the next.
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Hhen

The classroom activities listed on the Acti.vity Cards were the
result of many brain-storming sessions with three highly skilled
teachers.

This system of evaluation and screening was field tested by

four Development Centers in Southern California and found to be ver-J
useful.

The teachers reported that this scale allowed for smaller

growth steps to be evaluated than in a:ny previous scale.
Using the information on the card.s, a teacher could initia.lly
evaluate the child thl·wgh his observations, record these observations,
arrive at a developmental age in the four areas, and a composite mean
de-v'elopmental age.

The cards would also provide the teacher with a

tool that would allow him to observe a new behavior in a child, identify
the behavior as a developmental task, locate the task in a card file,
record the completion of the task on the child 1 s record, note the next
behaviors to be expected, note the classroom activities suggested, and
finally make suitable plans based on these suggestions.

All of this

is accomplished within a few minutes and with minimal effort on the
part of the teacher and the child.
It is suggested that further investigations could be made to
d~termine the rellabili ty o.f the ev3.luative instrtunent by correlating

the results of at lea.st two independent evaluators.

Cross-validation

of the class: f) ce.tion of i terns hy other special1.sts in tho OCHM ~.Jould
ollsc add to th<=> strength of t.h'i s study.
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(' ·_,

G 1 a Crawling MYt of legs
(Bayley)
G 1 b Head drops when held
(Bayley}
G 1 c Head turns to side
(Bayley)
G 1 d Arms flexed or abducted
·(Gesell)
G 1 e Hand tight
(Gesell}
F 1 a Reacts with eyes
(GeseJ.J:.)
F 1 b Follows ·to mid-line
(Bayley)
F 1 c Difficulx to control eyes
(Gesell)
· F 1 d Grasp ref'l.ex
( Illingsworth)
F 1 e Startle reflex
~Getman}.

S 1 a Regards face

1 c

G2 e
F 2 a. Holds rattle

(Bayley)
b Eyes track
(Cattell)
F 2 c Right sel:f'
(Kephart)
F 2 d Looks and holds
(Bayley)
F 2 e

:t· 2

s

S 1 e

S 2 e

s 1

s

f

L 1 a Responds to bell
(Bayley)
L 1 b HeedfUl of sounds
(Gesell)
L 1 c Watches mother intently
(Gesell}
L1 d
L 1 e Cries with throaty sound

(Engels)
demands - crying
(Tape)
L 1 g Rhythmic crying
(Tape)
L 1 h Cough-like crying
(Tape)
CODE:

~~es

Example:

-::!.~t·

G2 d

s J..d

L 1 f

...

.,.·;

S 2 a Smiles responsivelY
. (Denver)
S 2 b Inspect environment
(Cattell)
s2c

(Denver)
S 1 b Occupies self
(Doll)

s

G 2 a Begins to lift head
(Cattell)
G 2 b Holds head momentarily
( Illlngsworth)
G2 c

2 d

2 f
L 2 a. Attend to voice

.

(Cattell)
L. 2 b Responds to cooing
(Lillywhite)
L2 c
L2d
L 2 e Rhythm cry slower
(Tape)
L 2 f Babbles
(Lillywhite)
L2 g
L2h

[Ll>

G

ka. task in an area
the level of the task
the area of th~ task
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= Gross

Motor

F :.: Fine Motor

S

= Social

L = La.."lgu:a.ge

,·,

cl

'1

::J

G3 a

steady
(Cattell)
G 3 b Crawls prone ·
(Gesell)
G 3 c Cross Pattern
(Delacato)
G 3 d Raises chest
(Cattell)
G3 e
H~

li' 3 a Attends to cube

(Cattell)

F 3 b SWinging ring

(Cattell)
c Inspects fingers
{Cattell)
F 3 d Plays with rattle
(Illingsworth)
F 3 e Fingers open
(Gfl·sell)
S 3 a Demand for socialization
(Gesell)

F 3

s

3 b

s

3 c

S 3 d

s 3e
s3

A~ticipates

feeding
(Cattell)

G 4 a Heed lag (some)
(Bayley)
G 4 b Rolls over
(Dayley)
G 4 c Head up when sit·ting
(Bayley)
G 4 d ~~ in unison-swimmdng motion
--(Cattell)
G ~. e Likes sitting position
(Gesell)
F 4 a Manual control by sight
(Piaget)
F 4 b Ring to mouth
(Gesell)
F 4 c Fingers busy
Gesell)
F 4 d Eye-hand coord. begins
(Bayley)
F 4 e Head to mid-line
(Gesell)
___
S 4 a Pulls dress over face in play
(Illingsworth)
S 4 b Increased activit.y with toy
(Cattell)
s4 c
S
S

4
4

s4

f

L 3 a Anticipates with activity

d SUcking strong

(Cattell)

e
f

(Cattell)
L 3 b Reacts to visual sign
(Bayley)
L 3 c

L

4 a Turns to voice

L

4

L

4 c

L 3d

L4d

1 4 E Crying plaintive
(Tape)
L 3 f Chuckles

L

3 g

L

3h

CODE:

(Cattell)
Recognizes "mother"
(Gesell)

4 e Coos, gurgles, squeals

(Denver)
L 4 f Smiles meaningfully
(Bayley)
L 4 g Laughs aloud
(Bayley)

(- Bans be.r~
L

b

r 4h
Example:

[U

La

-'-.ask in an area
he level of the task
the area of the task

., :...... :

G = Gross Motor
F = Fine Motor
S = Social
L = Language
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I

J

G 5 a May lift foot

G

5 d

G 6 a Reaches unilaterally
(Bayley)
G 6 b Weight on hands when prone
. (Illingsworth)
G 6 c Weight on feet when standing
(Illingsworth)
G 6 d

G

5e

G 6 e

F

5 a Eyes focus on small objects

F

(Bayley)
G 5 b Pulls to sitting position
(~ley}

5 c Weight on forearms

G

(Illingsworth)

up string

(:&cy-ley)
F 6 b Grasps object if in vision
(Piaget)
F 6 c Reaches persistently
(Cattell)
F 6 d Lifts cup
(Cattell)
F 6 e

(Cattell)
F 5 b Transfers hand to hand
(Cattell)
F 5 c Pulls suspended ring
(cattell)
F 5 d Attains ring
(Cattell)
F 5 e

5a

6 a Pick

shown
( Illingsworth)
S 5 b Laughs When head hidden
( Illingsworth)

S 6 a Fingers reflection in mirror

S 5 d Picks up spoon

S

S

Displ~e

·
(catteu)
S 6 b Demands attention
(Doll)
.
s 6c

s 5c

6

d Holds bottle part of time

( Illingswo~h)

{Cattell)
S 5 e

S 6 e

s 5

s 6

f

f

L 6 a Babbling increases in variety
(Lillywhite)
L 6 b Responds to angry tone if'
coupled with gest~es (LillyWhite)
L 6 c

L 5 a Turns to bell

(Cattell)
L 5 b discriminates strangers
(Bayley)
L 5 c Responds to voices
{Li:L:cywhite)
L 5 d

L

6 d

L

5e

L

5f

L 6 e Crying not rhyt~c
(Tape)
L 6 f' Rising and falling inflection

L

5 g

L

(Tape)

6 g "Talks"
(Doll)

L6h

L5h
CODE:

Example:

G 16

L
I

... -.. .i. ·. . ~

I

tLa task

an area
Lthe level ar the task
the area of the task
in

G = Gross Motor
= Fine Motor
S = Social
L = Language

F

.. ),_ ...

•

. ,_,, .....

.'<

•

:.·

G 7 a Hands very active
(Gesell)
G 7 b May bear weight on hand
(Illingsworth)
G 7 c Bounce With enjoyment
( Illingsworth)
G 7 d Sits on floor with support
(Illingsworth)
G 7 e

G 8 a Creeps on hands and knees
(:Bay-ley)
G 8 b Hand preference
·. (Cattell)
G 8 c Sits on floor unsupported
(Doll)

G8d
!J

8

e

F 7 a Eyes lead
(Bayley)
F 7 b Secures 2 cubes
(Cattell)
F 1 c One hand approach
(Gesell)
F 7 d Pulls peg from·peg-board
·· ·
· (Cattell)
F 7 e Thumb oppos:J.tion
(Bayle1 )

F 8 a Attains ring
. . .
(Cattell)
F 8 'b'secures pellet
(Cattell)
F 8 c. Bang!$ spoon
' · (Cattell)

S 7 a Attracts attention by, cou@:ling (Illingsworth) ·
S 7 b Private Exploration
(Gesell)
s 7c

S8a
S8b

S 7 d Sucks food from spoon

S 8 ·d Feeds self crackers ··

(Gesell)
S 7 e Chewing begins

s 7

(Gesell)
f

L 7 a Smiles at mirror
(Cattell)
L 7 b Responds to gestures
(Lillywh.ite)
L '7 c Rejects demands for imitat:l.on (Lilzywhite)
L 7 d

F8d

F 8 e

s

8 c

(Gesell)

S 8 e Bites aad Chews
(Gesell)
s8f
L 8 a. Recognizes familiar sounds
(Bayley)

L 8 b Localizes gross sounds
(Bayley)

L 8 c Increased tongue tip
(Li~ite)

L 8 d Increased babbling with ges~~es
(Lillywhite)
L 7 e
L 8 e Combines 2 syllables
(Cattell)
L 7 f Crows
L 8 f Babbling rh:rthmic
(Lillywh:i.te)
(Tape)
L 7 g
L 8 g Repetitious syllables
(Bayley)
L7h
L8h
con.~:
Example: G 16 b
G = Gross Motor
,1
La task in an area
F = Fine Motor
t
the level of the task
S = Social
- the area of the task
L = Language

L
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G 9 a Raises to sitting position
{Gesell)
G 9 b Crawls backward
{Illingsworth
G 9 c Sits on floor - recovers
balance ( Illingaworth)
G9d

G 10 a Pulls sel.:f" to feet

{Bayley)
b Walks holding on
{Bayley)
G 10 c Prone to sitting and v. v.
{Illingsworth)
G 10 d Stands momentari:cy
G 10

{Doll)

G9 e

G 10 e Rocks or creeps when prone

Gesell)
F 9 a Rings bell

F 10

{Cattell)
F 9 b Pincer grasp
(Bayley)
F9c

(Gesell)
F 10 b Crude release
(Ayers)
F 10 c Attempts 3rd cube
· (Cattell)
F 10 d Bangs 2 cubes mid-line
(Bayley)
F 10 e

F9d
F9e
S 9 a Arms in front of face

(Illingsworth)

s 9b
s 9

a Holds own bottle

S 10 a Pettycakes
{Bayley)

s

c

S 9 d Drtnks from cup w/spill
(Gesell)
S 9 e Finger feeds

(Gesell)
S 9 f Holds arms cut

{Lillywhite)

10 b

.<·.·

S 10 c Toilet Training begins
{Gesell)

s

10 d

S 10 e Solid foods
(Gesell)

s

10 f

L 9 a Adjusts to words
(Cattell)
L 9 b Reads faces and gestures
{Cattell)
L 9 c Cries to get attention
(Liilywhite)
L 9 d

L 10 a Comprehends "no no 11
(Li1ly-.mite)
L 10 b Understands "·patty-cake"
( LilJ..yw-b.ite)
L 10 c Looks around corner for object
(Lillywhite)

L 9 e Imitates sounds

L 10 e Waves bye-bye

L

9

f

(Cattell)
A-ha syllable crying
(Tape)

L9g

(Bayley)
L 10 f Mama, dada not distinct
L 10 g

L9h
CODE:

L 10 d

Example:

G J,6

(Bayley)
Imitates speech sounds
(Gesell)

L 10 h

g

La task in an area
·-the
level of the task
\
·--the area of the task
,

1

G = Gross Motor
F = Fine Motor
S = Social
L = Language
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C 11 a Strikes doll
{Cattell)
G 11 b Standing, lifts foot
( Illingsworth)
G11c
G11d
G11e
]' 11 a Puts objects in container
(Illingsworth)
F 11 b

(Doll)

F11c
Flld
Flle
S 11 a Enjoys audience
(:Bayley)
S 11 b Repeats perf. laughed at
( Illingsworth)
·
s 11 c
S 11 d Licks ice cream cone
· (Bayley)
S 11 e Does not drool
(Doll)

S11f

L 11 a Anticipates events
(Piaget)
L 11 b Anticipates body movements
(Illingsworth)
I, 11 c Listens to isolated word

L11d

(Lil~ite)

L 11 e Says one word
(Cattell)
L 11 1' Shakes head for 11 no"
( Lillywhite)
L 11 g Imitates new sounds
( Lillywhite)
L ll h J.mitates correct no. syllables (Lillywhite)
CODE:

G 12 a Stoops and recovers
(Denver)
G 12 b Pulls self to rail
(Gesell)
G 12 c Plantigrade creeping
{Gesell)
G 12 d Sits and pivots
(Ayers)
G 12 e Walks with ··;ha."ld held
(Bayley)
F l2 a Release
(Gesell)
F 12 b Chews and s-wallows

Example:

16

I

1

t a task

F 12 c Tower of cubes
(Bayley)
F l.2 d Marks with pencil
(Cattell)
Fl2e
S 12 a .P~ up and down
(Illingsworth)
S 12 b Mouthing nearly stopped
(Illingsworth)
S 12 c Toilet training earnestly
·(Gesell)
S 12 d Fingerfeeds. part of meal
(Gesell)
S l2 e Holds spoon
(Gesell)
S 12 f Cooperates in dressing
(Gesell)
L 12 a Understands "no"
(Cattell)
L 12 b Knows immediately turns to own
name (Engels)
L 12 c understands command with gestures
(Engels)
L 12 d Recognizes familiar 20 feet
(Engels)
L 12 e Mama, Dada distinct
(Denver)
L 12 f Indicates wants
(Bayley)
L 12 g Two additional words
(Cattell)
L 12 h Two dysylla.bles ( da-ba)
(Bayley)

in an area

'-the level of the task
._the area of the task

··'

··~

... ·· -

G = Gross Motor
F = Fine Motor

S

= Social

L = Language

'·:·.

G ~L4

a Walks fairly well
(Gesell)
14 b starts and stops

G 16 a Walks well
(Doll)

G 16 b Imitates housework
(Denver)
G 14 c Toddles about ·
G 16 c Seats self in chair
(Ayers)
(Il11.ngsworth)
G 14 d Falls by collapsing
G 16 d Creeps upstairs
(Gesell)
(Gesell)
G 14 e OVercomes simple obstacles G 16 e

G

(~ers)

(Doll)

F 14 a Puzzles in holes
(Bayley)

F 14 b Pulls and replaces peg
(Cattell)
F 14 c
F

14 d

F

14 e

F 16 a Round block in form board
(Bayley)
F 16 b To:wer· 2 cubes
(Bayley)
F 16 c Puts beads in box
(Cattell)
F 16 d Scribbles in imitation
(Cattell)
F 16 e

S 14 a

S 16 a Carries familiar objects

s

14 b

s

s

14 c

S 16 c Indicates when wet
(Illingsworth)
s 16 d Man:i.pulates cup
(Gesell)
S 16 e Dips spoon in dish
(Gesell)
(Denver)
S 16 f Able to unzip large zipper

S 14 d Fingerfeeds self
(Gesell)
S 14 e Turns spoon
(Gesell)
S 14 f Pulls off socks (Denver)
L 14 a Knows names of objects he
uses (Lillywhite)
L 14 b Names few people
(Lillywhite)

(Doll)

16 b

L 16 a
L

16 b

L

14 c

L 16 c

L

14 d

L

vrords
(Cattell)
L 14 f Imitates words
(Bensberg)
L 14 g

L 14 e Three

L

L 16 e Five word vocabulary
(Cattell)
L 16 f Indicates wants assertively
(Bayley)

L 16

g

L 16 h

14 h

CODE:

16 d

Example:

!i \--the
La. task in an area
level of the task

G = Gross Motor
F = Fine Motor
S = Social

''-- the area. of the task

L = Language

G

16 "b
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G 18 a HUrls ball
(Bayley)
G 18 b Walks sidevm.ys
(Bayley)
G 18 c Runs stiffly
(Denver)
G 18 d Pulls wheeled toy
(Illingsworth)
G 18 e
F 18 a Tower 3 cubes
(BaYley)
F 18 b Scribbles spont.
(Cattell)
F 18 c Walks into ball
(Gesell)
F 18 d TUrns pages of book
(Gesell)

G 21 a Walks upstairs with both feet
(Bayley)
G 21 b Kicks ball
(Gesell)
G 21 c Down from adult chair
(Gesell)
G 21 d

G 21 e
F 21. a Square in form board
(Cattell)
F 2J_ b Six pegs in peg-board

(Bayley)
F 21 c Closes oblong box
(Bayley)
F 2l. d Unwra:ps candy
(Doll)

F 18 e

F 21 e

S 18 a Blows out candle

S 2l. a. Goes about yard

(Jones)
(Jones)
S 18 b Plays with other ch:Wiren . S 21 b
S 18 c SUccess a.t toilet
\Denver} s 21 c
(Gesell.)
s 21 d Drinks from cup without spill
S 18 d Holds spoon in pronation
(Gesell)
(Gesell)
S
21
e
S 1.8 e Self feeding
(Doll)
S 21 f Removes Garments
S 18 f Takes off mittens
(Jones)
Jones)
L 21 a Attempts to follow direction
L 1 a. Points to nose etc.
(Cattell)
(Cattell)
L
21
b
Knows
5 body parts
L 18 b Ident. pict<Ure
(Binet)
(Cattell)
L 21 c
L 18 c Knowes 3 body parts
(Binet)
L 21 d
L 18 d Fluent jargon
(Cattell)
L 21 e Joj_ns 2 words (all gone)
L 18 e Words when crying
(Cattell)
(Tape)
L 21 f Identifies 2 pictures by name
L 18 f Vocabulary 10 words
(Cattell)
(~Ge.sell)
L
21
g
Talks
in
short sentences
L 18 g
(Doll.)
L 21 h. Vocabulary 20 words
L 18 h
(Gesell)
CODE:

Example

i

1? b
La task in an area

L

the level of the task
'-- the area of the task

·--~29-

G = Gross Motor
F = Fine Motor
S = Social
L = Langtlage

.. .

· .

. ·

. .

.

. ·

p ·

G 24 a 'Thro.vi.S ball overhand

G

G 24 b Runs rather than

G

(Denver)

(Gesell)

walks

DP l

27 a J'umps in place
(Doll)
27 b

G 24 c Squats on floor
(Gesell)
G 24 d Kicks large ball
(Gesell)
G 24 e Picks object off floor

G 27 c

F 24 a Three hole form board
(Binet)
F 24 b Tower 4 blocks
(Binet)
F 24 c Turns single page
(Gesell)
F 24 d Folds paper
(Bayley)
F 24 e Unwraps coverings
Doll)

F 27 a Tower of 5 cubes
(Cattell)
F 27 b Imitates verticaJ~ line
(Cattell)
F 27 c TUrns door knot
(Illingsworth)
F 27 d Unscrews lid
(Illingsworth)
F 27 e

S 24 a Initiates own play
(Gesell)

S 27 a Parallel play
(Doll)
S 27 b Initiates own play of others
(Doll)
S 27 c Verbalizes toilet needs
(Gesell)
S 27 d Eats '-.Qth fork
(Doll)
S 27 e

s 24

b

S 24 c

s 24

Dry

at night
(Gesell)

d

S 24 e

G27d
G 27 e

S 24 f Takes off shoes
(Gesell)
L 24 a Follows simple commands
(Binet)
L 24 b Identifies 4 pictures
(Binet)
L 24 c Refers to self by name
(Gesell)
L 24 d

S 27 f Removes own coat
(Doll)
L 27 a

L 24 e Nouns

L 27 e Repeats 2 digits
(Cattell)
L 27 f Initiates motor activity from
verbal request (Binet)

verbs predominate
(Denver)
L 24 f Names familiar objects
(Binet)
L 24 g Echolalia
.

L

24

CODE:

&

(Doll)

L

27 b

L27c
L27d

L27g
L 27 h

h

----------------------------

Example:

G

I

16 b

t

1

"-a task in an area
~the level of the task
',_the area of the task

G = Gross Motor
F = Fine Motor
S = Social
I1 = Language

G 30 a Rides trike
(Illingsworth)
G 30 b Broad jumps
(Bayley)
G 30 c Avoids simple hazards
(Doll)
G 30 d Walks on tiptoe
{Gesell)
G 30 e
F 30 a Drinks from straw
(Gesell)
F 30 b Holds creyon
(Gesell)
F 30 c Unlaces shoes
(Bayley)
F 30 d
F 30 e
S 30 a Wash and dry hands

s 30

(Gesell)
b

S 30 c

s 30

Asks

to go to toilet
(Gesell)

d

S 30 e

S 30 f Dresses with supervision
(Gesell)
L 30 a Identifies object by use
(Cattell)
L 30 b Understands " one"
(Cattell)
L 30 c
L

30 d

L 30 e Short sentences
(Doll)
L 30 f Naming predominates
(Bayley)
L 30 g Counts to two
(Lil.J.ywhite)
L 30 h
CODE:

Example:

F

36 a Strings 4 beads

(Binet)
F 36 b Draw vert. line and circle
{Cattell)
F 36 c Builds bridge
(Cattell)
F 36 d Cuts with scissors
(Doll)
F 36 e
S 36 a Understands taking tu_~s
(Gesell)
S 36 b Cooperates with child
(Doll)

s 36

c

S 36 d Feeds self
(Gesell)
S 36 e
S 36 f Buttons & unbuttons
{Gesell)
L 36 a Relates experiences
(Doll)
L 36 b Picture memory
(Binet)
L 36 c Can be "reasoned with"
{Bensburg)
L 36 d Knows sex
(Gesell)
L 36 e First and last name
(Denver)
L 36 f Follows directions with 2 prepositions (GeseJ~)
L 36 g Ten objects from pictures
(Binet)
L 36 h repeats 3 dj.gits
{Binet)

16 0

'-a

task in an area
l_the
level of the task
\
'-the area of the task
_ ;..?31,...

G = Gross Motor
F = Fine Motor
S = Social
L = Language

G 42 a Balances one foot 2 sec.
(Gesell)
G 42 b
G 42 c
G

42

d

G 42 e
~2 a Solve picture puzzles

(Cattell)
F 42 b Sorts by color
(Cattell)
F 42 c 1/411 :peg in peg-board
(Cattell)
F 42 d traces diamond
(Gesell)
F

42 e

S 42 a Cooperative

play

(Doll)
S 42 b Helps household tasks
(Doll)
S 42 c Cares for self at toilet
(Doll)

s

42 d

G

48 a Hops on one foot

(Bayley)
G 48 b Catches objects
(Doll)
G 48 c Skips on one foot
(Gesell)
G 48 d Jumps . (running)
·(Gesell)
G 48 e Balances 1 foot 4-8 sec.
(Gesell)
F 48 a Laces shoes
, {Denver)
F 48 b Copies cross
{Binet)
]' 48 c String 7 beads 2 minutes
(Cattell)
F 48 d Draws re~og. picture
· {Denver)
F 48 e Buttons small buttons
{Gesell)
S 48 a Plays simple games
(Gesell)

s 48

b

s 48

c

s 48

d

S 42 e

s 48 e

S 42 f Puts on shoes
(Gesell)

S 48 f Dresses without supervision

L
L

L
L

L
L
L

42 a Knows cold, hunger
(Denver)
42 b Y..nows 11 longer"
(Binet)
42 c Obeys simple comm.
(Binet)
42 d Knows "heaviest 11
(Gesell)
42 e Relates story from picture
(Binet)
42 f Counts to 3
(LiD.ywhite)
42 g

L 42 h

CODE:

(Gesell)
L

48 a Recog. 3 out of 4 colors
(Denver)

L 48 b Knows why we have stoves

{Binet)
L 48 c Knows opposites
(Denver)
L 48 d Nam~s objects from memory
(Binet)
L 48 e Repeats simple sentences
(Billet)
L 48 f Asks 11 why"
(Gesell)
L 48 g
L48h

Example:

Gl~
'
\.._a

l

task in an area
he level of the task
~the area of the task.

Gross Motor
F = Fine Motor
S = Social
G =

L = Language

.APPENDIX III
ALPHABETICAL LISTING OF TASKS (Abbreviated)
A

s 16

Able to unzip large zipper
Adjusts to words
A-ha syllable When crying
Anticipates body movements
Anticipates events
Anticipates feeding
Anticipates with activity
A"t"m.S flexed or abducted
Arms in front of face
Arms in unison
Asks to go to toilet
Asks why
Attains ring
Attains ring w/string
Attempts third cube
Attempts to follow directions
AttEh"'lds to cube
Attends to voice
Attracts attention by coughing
Avoids simple hazards

f

L9a
L 9 f
Lllb

Lila
s 3d
L 3 a
Gld
S 9 a
G 4 d

s

30 c

48 f
5d
F 8 a
L
F

F 10 c

L2la
F 3 a
L 2 a
S 7 a

G 30 c

B

L2f
L 6 a
L 8 f

Babbles
Babbling increases
Babbling rhythmic
Balances on one foot one second
Balances on one foot two seconds
BalanceJ on one foot 6 - 8 seconds
Bangs spoon
:Bangs two cubes to mid-line
Begins to lift head
Bite and chew
Blows out candle
Bounces with enjoyment
Broad jumps
Builds bridge
Buttons and unbuttons
Buttons small buttons
CODE:

Example

G

G 36 a

42 a
G 48 e
F 8 c
G

F 10 d
G 2 a
S 8 e

S 18 a
G 7 c

G 30 b
F 36 c
s 36 f
F 48 e

llct a task in an area

I t the level of the task
~he

area of the task
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Gross Motor

G

==

F

= Fine Motor

S =
L =

Social
Language

c

s 42
s 16

Cares for self at toilet
Carries familiar objects
Catches object
Chewing begins
Chews and swallows
Chuckles
Climbs about
Closes oblong box
Combines two syllables
Comprehends "NO N011
Cooperates in dressing
Cooperates with ch1.ldren
cooperative p~
Coos, gurgles, squeals
Copies cross
Cough-like cry
Counts to three
Counts to two
Crawling movement of legs
Crawl.s backward
Crawls prone
ereeps on hands and kneen
Creeps unstairs
Cries to get attention
Cries with throaty sound
(,"rosa pattern
erow·s
crude release
Crying not rhythmic
Ceying plaintive
Cuts with scissors

L 3 f
G 36 b

F2lc
L8e
L 10 a

Sl2f

s

L4e

F48b
Llh
L 42 f
L 30 g

Gla
G9b

~

3b

G

F8a
G 16 d
L 9 c
L 1 s
G3 c
L 7 f
F 10 b

L 6 e
L 3 e
F 36 d

s6b
s 3a

Demand for socialization
Difficult to control eyes
Dips spoon in dish
Discriminates strangers
Displeasure shown
Does not drool
Dovn from adult chair
Draws recognizable picture
Draws vertical line and circle
Dresses with supervision
Dresses without supervision
Drinks from cup without spilling

l~

36 b

5 4.2 a

D

\>

c

G48b
S 7 e
Fl2b

Demands attention

CODE: Example:

c

F 1 c
S 16 e
L 5 b

s

5 a
Slle
G 21 c

F 48 d
F 36 -b
s 30 f
s 48 f

s

'

l,e. task in an area
. he level of the task
the area of the task

21 d

G = Groaa Motor
F " P'ine Motor
S - Social
L = Language

s 9

Drinks from cup with spi.l.ling
Drinks from straw
Dry at n~ght

F 30 a
s 24 c

E

s

Eats with fork
Echo
Enjoys at"!.~ience
Eye-hand coordination begins
Eyes i'<:>CU.a en smal.l objects
Eyes follow a swinging ring
Eyes lead
Eyes

g

S 11 a
F4d

5a
F3b
F 7 a

F

F2b

F

14 d
s 36 d
s 8d

G

collapsing
Feeds self'
Feeds sel:f' cracker
Fingers bub-y
Finger-feed self
Finger f~eds
Finger feeds part of :meal.
Fingers open
Fingers reflection in mirror
Five word vocabulary
Flnent j.~.rgon
Folds pa.:per
Follows directi.ons (2 prepositions)
Follows simple commands
Follows mid-line

]'a.).L:3 by

4c

F

s

14 d
S 9 e

Sl2d
3 e
s 6a
L 16 e

F

L 18 d

F
T,.

24
36

d
f

L 24 a
F 1 b

G

S 21 a

Goes about Yard
Grasps object if in line of Vision
Grasp reflex

F6b
F 1 d.

H

G 8 -o
G 1 e

Hand preference
Hands tight
Hands very active
Head drops when held
Head lag
Head steady
Read to mid-line
Head turns "to side
Head up when sitting
Heedful of sounds
Helps Household tasks
Example

27 d

L 24

tra.~k

CODE:

d

G7 a
Glb
G 4 a
G 3 a

F 4 e
G 1 c
G 4 c

L1b
s 42 c

C~'"l;l\...a task in an area

he level of the task
the area of the task
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G -= Gross Motor
F = Fine Motor

S

==

Social

L -= Language

" '"· ·

t·"

·· 'TIP : -· .

.

· . "

·

· •

s 9
s6

Holds arms out
Holds bottle parttime
Holds o'm bottle
Holds crqon
Holds head momentari~
Holds rattle
Holds spoon
Holds spoon in pronation
Hops on one foot
HUrls ba.ll

f
d

F 10 a
F 30 b

G2b
F 2 a

Sl2e
s 18 d
G 48 a
G 18 a

I

24 b
L 30 a

Identifies 4 pictures
Identifies object by use
Identifies picture from name
Identifies two pictures by name
Imitates corect r1o. of syllables
Imitates housework
Imitates motor activity
Imitates new sounds
Imitates p~ of others
Imitates sounds
Imitates speech sounds
Imitates vertical stroke
Imitates words
Increased activity with toy
Incr~ased babbling with gestures
Increased tongue-tip
Indicates wants
Indicates wants assertively
Indicates when wet
Initiates own play
Inspects environment
Inspects fingers

L

L 18 b
L 21 f

Lllh
G

16 b

L 27 f
Lllg
s 27 b
L 9 e
L 10 g
F 27 b
L 14 f

s4b
8 d
L 8 c

L

Ll2f
L 16 f

s 16

c

S 24 a

S2b
F 3 c

J

L2le
G 27 a

Joins two words
JUmps in place

G48d

J'um:ps running
K

Kicks ball
Kicks ball well
Kicks large ball

G 21 b

G 36 e

~:;. :.~'4 d

L 42 a
L 36 e

Knows cold, hung€r etc.
Knows first and last name
Knows five body parts
CODE: Example:

L 21 b

~16 b
\ 4a task in an area
'4the level of the task
----y the area of the task
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G

·==

F
S

-=

Gross Motor
Fine Motor
Social

-=
L "' Language

Knows
Knows
Knows
Knows
Knows
Knows
Knows
Knows

heaviest
longer
names r:>f objects he uses
opposites
own name
sex
three body parts
why we have stoves

L 42 d
L 42 b

Ll2a

48 c

L

Ll2b

36 d
L 18 c
L 48 b

L

L

48 a

Laces shoes

F

Laughs aloud
Laughs w"hen head hidden

L4g

Licks ice cream cone
Lifts cup
Lifts f'oot
Likes sitting position
Listens to isolated words
Locali7.es gross sounds
Looks and holds
Looks around corner for object

Slld
F 6 d
G 5 a

s 5b

G4e
Lllc

L8b
F 2 d
L 10 c

M

Makes demands when crying
Mama, Dada distinct
Mama, Dada not distinct
Ma.nuaJ. control by sight
Manipulates cup
Marka with pencil
Memory for pictures
Mouthing nearzy stopped

L 1 f

Ll2e
I, 10 f
F4a

816 d
F 12 d
L 36 b

Sl2b

N

Names familiar objects
Names a few people
Names objects from mem~ry
Naming predominates
Nouns and verbs predominate

L 24 f
L 14 b

L48d
L 30 f
L 24 e

0

Obeys simple commands
Occupies self
One hand approach
One quarter inch peg in peg board
Overcomes simple obstacles

CODE:

Example: , ~ ~6
\

L 42 c

S1b
F 7 c

F 42 c
F 14 e

t a task in an a-rea

'- the level of the task
'-the area of the task
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G "" Gross Motor
F == Fine Motor

S ,. ,. Social
L "' Language

•

'I

~·p

\

~

'

\ ]'

4

I

'"

"

Relates
Release
Release
Removes
Removes
Repeats
Repeats
Repeats

r

'

>

~

•

story from pictures

L 42 e
El2a

crude
garments
o·wn ooat
performances laughed at
simple sentence
three digits
Repe~:~;ts two digits
Repetitious syllables
Responds to angry tone
Responds to bell
Responds to cooing
Responds to gestures
Responds to V<.)ices
Rhythmic cryir~g
Rhytbmdc cry slower
Rides a trike
Rights self
Rings bell
Ring to mouth
Rising and falling inflection
RoLls over
Round block in form board
Runs stiffly
Runs rather than walks

F 10 b
s 21 f

s 27

:f:'

Sllb
L 48 e

36 h
L 27 e
L 8 g
r.. 6 b

L

Lla
L2b
L 7 b
1 5 c
L 1 g
L 2 e

G 30 a
F 2 c

F9a
F4b
L6f
G 4 b

F 16 a
G 18 c
G 24 b

s
Says one ~ord
Scribbles in imitation
Scri"bbles spontaneously
Seats self in chair
Secures pellet
Secures two cubes
Self feeds
Shakes head for no
Short sentences
Sits and pivots
Sits on floor - recov·ers balance
Sits on floor unsupported
Sits on floor w/support
Six pegs in pegboard.
Skips on one foot
Smiles in mirror
Smiles meaningfully
Smiles responsively
Solid foods
CODE:

Example:

Lll~

F 16 d
F 18 b

G 16 c
F8b
F7b
S 18 e
L 11 f

L 30 e
Gl2d
G 9 c
G8 c
G 7 c
F 21 b

G 48 c
L 7 a
L

f

S 2 a
S 10 e

G lp b

Il \--the task
in an area
level of the task
1

'-S.

-the area of the task
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4

G = Gross Motor
F = Fine Motor
S = Social.
L ·= Language

p

S 27 a
S 10 a
G 24 e

Parallel play
Pattycakes
Picks up objects f'rom :floor
Picks up spoon
Pieks up string
Pincer grasp
Plantigrade creeping
PJ...ays with other children.
Play ci with rattle
Pl.a;ys simple games
Plays "Up and Down"
Points to nose
Private exploration
P.t"one to sitting .and V. V.
Pulls and replaces pegs
Pulls dress over face
Pulls of'f' socks
Pu.lls pegs from pe·g boa:rd
Pulls sel:f' to feet
Pulls seli' to rails
Pulls suspended ring
Pulls to sitting position
Pulls wheel toy
Puts beads in box
Puts objects in container
Pllts on shoes
Puts square in form board
Puzzles into holes

s 5d
F6a
F9b
G12c
s 18 b
F 3d
S 48 a
S 12 a
L 18 a

S7b
G 10 c
F 14 b
S 4 a
s 14 f'
F7d
G 10 a
Gl2b
F 5 e:

5

G

b

G 18 d

16 c

F

Flla

s 42 f
F 21 a

F 14 a

R

G 3d

Raises chest
Raises to sitting position
Reaches persistentlY
Reaches unila.teraly
Reacts to visual sign
Reacts with eyes
Reads faces and gestures
Reasoned with, can be
Recognizes familiar person 20 feet
Recognizes familiar sound
Recognizes mother
Recognizes three colors out of four
Refers to self by name
Regards fact
Rejects demands for imitation
Relates experience
CODE:

Example:

G

I
I

16

G9a
F 6 c
G 6 a
L3b
F 1 a

L9b
L 36 c
L 12 d
1 8 z

L4b
L
L
S
L
t

b

Lthe
La task in an area
leve.1. of the

ta~k

---- the area of the tnsk
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48 a

24 c
1 a

7 c
36 a.

G = Gross Motor
= Fine Motor
n = Social
L = Language

F

F 42 a

Solves picture puzzles
Sorts by color
Squats on floor
Standing, lifts foot
Stands momentarily
Startle reflex
Starts and stops
Stoops and recovers
Strikes doll
Strings four bea~
Strings seven beads in 2 min.
SUccess at toilet
SUcking strong
SUcks food from spoon

F 42 b
G 24 c
Gllb
G 10 d
Fle
G 14 b
Gl2a
G 11 a
F 36 a
F 48 c
s 18 c

s
s

T

4 d
7 d

s 18
s 24

Takes off mittens
Takes o!f shoea

6

f

f

"Talksli

L

Talks in short sentences
Ten objects from pictures
Three hole form board
Three vor.ds vocabulary
Throws ball overhand
Thumb opposition
Toddl~s about
Toilet training begins
Toilet training begins in earnest
Tower of cubes - tries
Tower of five cubes
Tower of four cubes
Tower of three cubes
Tower of two cubes
Traces diamond
Transfers objects hand to hand
Turns door knob
Turns page. '3 of book
Turns single page
Turns spooll
Turns to bell
Turns to voice
~~ additional words
Two syllables

L 21 g

CODE

Example:

L

g

36

g

14

e

L

24 a

L
G

24 a

F7e

G 14 c

s
s

10 c
12 c
Fl2c
F 27 a

24 b
F 18 a

F

F 16 b
F 42 d

F5b
F 27 c

18 d
F 24 c
S 14 e
L 5 a
L4a

F

Ll2g
Ll2h

1l_1P~he
"ta task in an area
level of the task
the area of the task
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G == Gross Motor
F "' Fine Motor

S = Social
L .... Language

u

Ll2c
Ll2a
L 30 b

Understands commands w/gestures
Understands No
Understands "One"
Understands pattycake
Understands taking turns
Unlaces shoes
unscrews lids
Unwraps candy
Unwraps coverings

L 10 b

s 36 a
F 30 c
F 27 d
F 21 d

F 24 e

v

s

27 d
L 7 e
L 18 f

verbalizes toilet needs
vocalizes MJmwpt!lllll!X!D
VocabularY 10 words
Vocabulary 20 words
vocabu.l.a.ry 5 words
VocabularY 3 words
Vocabu~ 2 words

w

Walks down

L 21 h

L 16 c
14 e

L

Ll2g
G 36
G 14
G 10
] 18
G 18
G 30

stair~

Walks fairly well
Walks holding on
Walks into ball
Walks sideways
Walks on tip toe
Walks up stairs
Walks upstairs both feet on tread
Walks well
Walks with hand held
Wash and drias hands
Wat'!hes mother inten·tly
Waves bye bye
Weight on foot when standing
Weight on forearms
Weight on bends when prone
Weight on one hand
When prone, rocks, or creeps
Words when crying
CODE:

Example:

d-

G 36 c
G 21 a
G 16 a
Gl2e
S 30 a
L 1 c
L 10 e
G6 c
G 5 c

G6b
G7b
G 10 e
L 18 e

?\ 16\ ~-a task
~

d
a
b
c
b

in an area
level of t.he task
--the area of the task
~the

-?ltJ_-

G
F
S

=
:c

Gross Motor
Fine Motor
Social

L

~

Language

,~

APPENDIX IV

INSTRUCTIONS TC THE TEACH-r::R

The Progress Card is a rPpresentation of the entire list of tasks.
A square on the grid corresponds to a particular task. The code
mJmber assigned to a task (see either the Gest.a1t list or the Activity
C3.rds) is also repr?sented on the Progress Card. The caplta1 lette:r
and the small letter are r-epresented by the horizontal rmvs. The
numbers correspond to the months level of the task and are represented
by the vertical columns.
To Pvaluate a child:

1.

~stimate the functioning level in the fou_r areas.

2.

Not.e the tasks a.t that level and solidly fill in ljhe squa:res
co!'responding to the tasks the child Hill regularly perform on
command.

3.

Question the mother for her observations and mark in the same
manner (see Progress Card).

4.

To obtain a develo:=-mental age, first determine the de\relopmental
age for each area by noting tt.e level at "tthich the child performs
at least two tasks successfully. ThP..t level 1-nll be considered
his fun~tioning level in that area. To find the Mean developmental
age, finJ the arithmetlc mea.n of the developmental ages of the
four areas.

5.

After the ini t.i.al evaluation, enter the date in the appropriate
squ-':!.:re for any task observed. Tasks observed twice, cross-hatch
the entire square.

6. At the next evaluati.on, solidly fill in the task2 that are crosshatched. This will indicate to you the grohrth accomplished since
the initial ?va,_ ua t.i on.
A. word of caution~ the levels are not standardized, but. should be

consj dered points of

re~~'3rence

only.
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